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Abs tract

This study focuses on the analysis of the school lists of literary works for the gra -
dua tion exam, which were published for the exam in the school year 2019/2020. The
aim of this pilot study is to determine if there is a relation between school lists and the
sta te- cer ti fied list, which is also a de ter mi ning factor for the gra dua tion exam in the
Czech language and literaure. Questions regarding the influence of the school list on
the success rate of the gra dua tion exam or the relation between the type of school and
the size of the list and the gra dua tion exam are also discussed. We analyze the lists
from 72 schools from the South Moravian Region in the Czech Republic. In total, we
are dealing with 7 551 items, on which the cor re la tion analysis, re gres sion analysis
and cluster analysis are applied.

In tro du c tion

The term “canon“ comes from the Greek word and origi nally, it
stood for ‘cane’, ‘wand’, ‘cane’ or (later) ‘mea su ring rod’1 (Markie-
wicz, 2007, p. 63). Over time, its mean ing set tled down on a list of se -
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Ostře sledované vlaky, [w:] Bohumil Hrabal, Tři novely, Praha: Československý
spisovatel, 1989, s. 9–75.

Ostře sledované vlaky, [w:] Bohumil Hrabal, Kafkárna. Sebrané spisy Bohumila
Hrabala. Svazek 5, Praha: Pražská Imaginace, 1994, s. 57–113. 

Ostře sledované vlaky, [w:] Bohumil Hrabal, Spisy 3, Praha: Mladá fronta, 2015,
s. 55–86.

Polskie przekłady

Pociągi pod specjalnym nadzorem, przeł. Andrzej Czci bor- Pio tro wski, Warszawa:
PIW, 1969 [lektura szkolna].

Pociągi pod specjalnym nadzorem, przeł. Andrzej Czci bor- Pio tro wski, Warszawa:
WAiF, 1985.

Pociągi pod specjalnym nadzorem, przeł. Andrzej Czci bor- Pio tro wski, Izabelin:
Świat Literacki, 2002.

Pociągi pod specjalnym nadzorem; Postrzyżyny, przeł. Andrzej Czci bor- Pio tro wski,
Warszawa: Kolekcja Gazety Wyborczej, b. d. 

Pociągi pod specjalnym nadzorem, przeł. Andrzej Czci bor- Pio tro wski, Warszawa:
Biblioteka Gazety Wyborczej, 2011 [z filmem na CD].

Pociągi pod specjalnym nadzorem, przeł. Mirosław Śmigielski, Rudno: Wydawnic-
two Stara Szkoła, b. d. 

1 Fra me work edu ca tio nal programs de te r mi ne the edu ca tio nal areas (Czech
language and li te ra tu re is included in the area of Language and language com mu ni -
ca tion), the target focus of this area, the edu ca tio nal content, in clu ding the expected 



lected works which stand out in terms of their qual ity. More pre cise
defi ni tion of ‘qua lity’ is a sub ject of fre quent dis cus sions. Har old
Bloom (1995) re lates it ex clu sively to aes thetic quali ties and de nies
any so cial in flu ences. Jan Mu kařovský (2007) con sid ers canon to be
an ‘ove rall set of stan dards’, which is su pe rior to the in di vid ual
evalua tion. John Guil lory (1993, 1995) also ac cen tu ates the in flu ence
of spe cific edu ca tional in sti tu tions on form ing the canon. If we un der -
stand the term canon as a ‘mea su ring rod’, we en coun ter a ques tion.
How and by whom it is de cided if a spe cific book is good enough to be
placed among elite lit er ary works. Lit er ary schol ars? Con tem po rary
read er ship charts? Teach ers?

If we na rrow down the term ca non to high scho ol ca non, we can
find a do ub le ca non phe no me non in the Czech Re pu b lic, which de fi ne
a con tent of one exam – the gra du a tion exam. On one hand, the re is
a sta te- cer ti fied list, which was cre a ted on a ba sis of a wi der agre e ment 
of a pro fes sio nal pu b lic and which se ems to be in va riant. On the ot her
hand, the re are so cal led scho ol ca nons (scho ol lists of works for the
gra du a tion exam), which con tent is set by a spe ci fic te a cher or a gro up
of te a chers.  They ac cen tu a te on ly se le c ted works, which can get on
the list due to the sub je c ti ve opi nion of the te a cher. The re fo re, they
may not avo id the risk of re du c tion and le a ving out „the li te ra ry bre e -
ding po ol whe re the ca no ni cal works ca me from“, as sta ted by Do bra -
va Moldanová in ref fe ren ce to a set t led ca non.

In this pi lot stu dy, we will fo cus on fo r mal si mi la ri ties of both lists, 
in flu en ce of the scho ol list on the suc cess ra te of the gra du a tion exam,
prin ci p les of cre a ting the scho ol list. The re is a qu e stion that un de r li -
nes our who le re se arch of scho ol lists of works for the gra du a tion
exam. Is the re a uni ve r sal li te ra ry ca non in the Czech scho o ling
system? We will pro ba b ly le a ve this qu e stion unan s we red, but we
expect to con firm the mea ning fu l ness of our re se arch, i.e. that the
scho ol lists are not cre a ted ac ci den tal ly and that the qu e stions re -
garding the high scho ol ca non can be ana ly zed fu r t her.

Li te ra tu re and Gra du a tion Exam

Czech high school systém of fers edu ca tional pro grams, which can
be com pleted with a fi nal exam (so called high school edu ca tion and
high school edu ca tion with a trades cer tifi cate) or with a gradua tion
exam (high school edu ca tion with a gradua tion exam). The gradua tion 
exam is a ba sic pre req ui site (al though it is not the only one) for study -
ing at a uni ver sity (Act No. 561/2004). The Czech Re pub lic does not
have a uni form pro ce dure for en trance ex ams to uni ver si ties, un like
for en trance ex ams to sec on dary edu ca tion with a gradua tion exam.
Uni ver si ties are self- governing and de ter mine the stu dents re quire -
ments them selves.

Mother tongue and lit era ture are be ing taught in all high school
pro grams, al though they are promi nent in the high school edu ca tion
with a gradua tion exam. Czech lan guage and lit era ture is the only sub -
ject, which can not be avoided dur ing the fi nal exam. That af fects all
pro grams with a gradua tion exam. The gradua tion exam con sists of
three ba sic parts – cen trally cre ated, dis trib uted and evalu ated di dac tic 
test, writ ten es say and oral exam. For this study, the form of the oral
exam will be cru cial. How ever, the di dac tic test is closely con nected to 
the so lu tion of the canon prob lem. In the Czech Re pub lic, there are no
uni fied the matic plans (for merly known as cur ricu lum) for in di vid ual
sub jects and schools en joy a rela tively large ex tent of free dom. 

On a sta te le vel, the re are so cal led fra me works edu ca tio nal pro -
grams1 for in di vi du al sub jects of the high scho ol edu ca tion.  In a ma jo -
ri ty of scho ols, most of the ti me was and still is spent on hi sto ry of li te -
ra tu re, which is de fi ned in the fra me work for te a ching for gram mar
scho ols ve ry brie fly as „the de ve lo p ment of li te ra tu re in the con text of
con tem po ra ry thin king, art and cu l tu re – pe rio di za tion of li te ra tu re;
the de ve lo p ment of the con text of Czech and world li te ra tu re; the ma -
tic and ex pres si ve con tri bu tion of the gre at au t hors; li te ra tu re sty les
and mo ve ments with the fo cus on mo dern li te ra tu re“2. Eve ry ye ar, the
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2 Framework edu ca tio nal program for grammar schools. Available at: RVP G* – 
Rámcové vzdělávací programy pro gymnázia – edu.cz.

outputs and the cur ri cu lum, which are sub sequ en t ly binding in the process of cre a -
ting the school edu ca tion plan formend by a specific school.



di da c tic test (cre a ted and di stri bu ted on a sta te le vel) con ta ins 10 to 20
per cent of qu e stions fo cu sing on hi sto ry and the o ry of li te ra tu re. The -
re fo re, we had to de fi ne the ne ces sa ry mi ni mum of kno w le d ge, which
a stu dent sho uld ha ve and which co uld be as ses sed in the di da c tic test.
The Ca ta lo gue of Gra du a tion Exam Pre requ i si tes al so con ta ins the
ove r view of sty les, ba sic con cepts of li te ra ry the o ry, au t hors and ano -
ny mo us li te ra ry works, which the stu dents are ex pe c ted to know. The
list of au t hors and works, which au t hors are un k nown, is a re sult of
a di s cus sion be twe en the re pre sen tati ves of high scho ol te a chers, Aso -
cia tion of Czech te a chers and In sti tu te of Czech Li te ra tu re of the CAS
(pro vi des com ments du ring the fe e d back pha se). In the fi nal and na -
rro wer work gro up, three aca de mics, two te a chers and two re pre sen -
tati ves of the or ga ni sta tion re spon si b le for the gra du a tion exam in the
Czech Re pu b lic (Ce r mat) we re al so pre sent. The fi nal list con sists of
109 wri ters and 11 ano ny mo us li te ra ry works. One of the ad di tio nal
aims of this stu dy will be a co m pa ri son be twe en this list and the scho ol 
list for the oral exam, which is a part of the gra du a tion exam. We ex -
pect that we will be ab le to eva lu a te if the cen tral ly de fi ned list cor re -
sponds with re a li ty, i.e. if “the ca non“ de fi ned by te a chers co m pi ling
the scho ol lists cor re sponds with the ex pe c ta tions re pre sen ted by the
list in the Ca ta lo gue of gra du a tion exam pre requ i si tes (the sta te list).

En hanc ing skills such as the un der stand ing the text and us ing of
ba sic con cepts of lit er ary the ory are con sid ered to be the pri mary func -
tion of the oral gradua tion exam. To a lesser ex tent, it also fo cuses on
test ing the knowl edge of lit er ary his tory. The main dis ad van tage of
this type of ex ami na tion could be the fact that it does not fo cus on the
de vel op ment of criti cal think ing. Un til the school year 2019/2020, the
oral gradua tion exam from the Czech lan guage and lit era ture be longed 
to the com mon, i.e. state- certified parts of the exam. At the be gin ning
of the school year, the prin ci pal of the school had to pub lish a list of at

least 60 lit er ary works. This list was com piled pre domi nantly by the
Czech teach ers of that par ticu lar school. They could choose rela tively
freely, there is no state- defined con tent of the list. Stu dents then chose
20 works ac cord ing to the cri te ria re gard ing the works pe riod of ori gin 
and author ship (max. 2 works per author). The evalu at ors of the exam
(usu ally teach ers from that par ticu lar school) had to pass a course and
ob tain a cer tifi cate, which en abled them to evalu ate the stu dents. Dur -
ing the exam, the stu dents were given a work sheet, which con tained
an ex cerpt from the work cho sen at ran dom from their list, as well as
an ex cerpt from a non- fiction text, which could or could not be con -
nected to the par ticu lar lit er ary work.

In or der to pass the exam, stu dents had to pass the cut- off score in
each of the par tial ex ams, i.e. in the di dac tic test, writ ten es say and oral 
exam. The cut- off score was set uni formly, re gard less of the type of
the school. For the di dac tic test, it was set on 44 %. In the oral exam,
stu dents had to gain 13 points out of 28 (46,4 %). Each of the par tial
ex ams was equally im por tant in de ter min ing the fi nal mark. In the
ana lyzed year, 5,4 % of the stu dents tak ing the exam from Czech lan -
guage and lit era ture for the first time failed it (GRADUATION
EXAM 2020; cer mat.cz).

Re se arch qu e stions

RQ1: The state list of authors and anony mous works de fined in the
Cata logue of Gradua tion Exam Pre req ui sites for the di dac tic test (state 
list) in flu ences the school lists for the gradua tion exam, which are
pub lished for the oral gra diua tion exam (school list).

RQ2: The size of the school list and its re sem blance to the state list
in flu ences the suc cess rate of the stu dents tak ing the gradua tion exam.

RQ3: The size of the school list de pends on the type of the school.
We as sume that gram mar schools (i.e. the schools which are per cieved 
as pres tig ious) have the larg est lists.
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3 Catalogue of Re qu i re ments for Exa mi na tions of the Common Part of the gra -
du a tion exam valid from the school year 2017/2018. Czech Language and Li te ra tu -
re. P. 9. Available at: Microsoft Word - III Katalog požadavků 2018 CJL.docx
(cermat.cz).



Met ho do lo gy

Fig 1. Scheme of the pro ce dure for ob tain ing and proc ess ing data

In her study Úvahy o kánonu4, Czech bo hem ist Do brava Moldano-
vá con sid ers the ex is tence of in di vid ual and group can ons, which
func tion along side the state canon, which is more dif fi cult to de fine.
With its dif fi culty, the defi ni tion of group can ons stands be tween the
in di vid ual can ons (which can change dur ing the life time) and the na -
tional canon.

With re gard to the fact that one of the goals of this study is to as sess
the ex tent, to which the “col lec tive canon” of teach ers is iden ti cal with 
the cen trally cre ated list of authors and anony mous works, we de cided
to fo cus the pi lot study on schools in one of the 14 re gions, i.e. we
limited the number of moni tored schools on the geo graphi cal prin ci ple,
thus lim it ing the ana lyzed school lists of works as well. There fore, we

will ex am ine the group canon of teach ers of a par ticu lar area. Among
other things, this was nec es sary in or der to cre ate an ini tial da ta base of
lit er ary works that ap pear in school lists based on such lim ited data
sam ple. We want to work with this da ta base in the fu ture, we ex pect
a more de tailed analy sis of the de vel op ment of school lists over time
and also at the na tional level.

We chose the South Mo ravian Re gion, which is the third most
popu lated re gion in the Czech Re pub lic. In the moni tored school year,
ac cord ing to the data from Czech Sta tis ti cal Of fice and Min is try of
Edu ca tion, Youth and Sports (the cen tral author ity of state ad mini stra -
tion re gard ing school ing and edu ca tion), there were 124 high schools,
40 of them were gram mar schools, sec on dary vo ca tional edu ca tion
was pro vided by 90 schools5.  

Schools are obliged to pub lish the list of works for the gradua tion
exam, how ever, the man ner of pub lish ing is not spe cifi cally de fined.
The lists do not have to be up loaded to a cen tral stor age space and
there fore, we had to search for the nec es sary file on the web site of
every school. Data were gath ered from April to June 2020. We man -
aged to ob tain the lists of works from the school year 2019/2020 from
75 schools. Other in sti tu tions do not have them freely ac ces si ble by re -
mote ac cess. Ei ther they are avail able on in ter nal school por tal or they
are not avail able at all.

Schools do not have to pub lish the data in a uni fied for mat. There -
fore, each school has the list avail able in a dif fer ent form (text file,
PDF, pho to graph), which makes auto mated proc ess ing dif fi cult. The
ma jor ity of pri mary data items were in serted manu ally with a help of
an ap pli ca tion cre ated for this pur pose.

One of the schools was re moved from the se lec tion be fore fur ther
proc ess ing, becuase its list con tainted 8 authors (W. Shake speare,
E. M. Re marque, K. Čapek, J. Seif ert, J. Škvorecký, J. Skácel, B. Hra-
bal and M. Viewegh) with out any spe cific work. In stead, there was

282281

5 Some schools offer grammar school programs as well as secondary vo ca tio nal
education.

4 Moldanová, Dobrava. Chvála nekanonických autorů /In Praise of Non-Cano-
nical Authors/. In: Moldanová, 2021, p. 11–19.
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a men tion of an in di vid ual agree ment with a teacher, which does not
cor re spond nei ther with our meth od ol ogy nor our aims. Sub se quently,
the box plot of the amount of books in the high school read ing list
showed that two other schools (200 and 462 works in the list) can be
marked as ex treme val ues and there fore, they were re moved from fur -
ther analy sis. In to tal, the lists of 72 schools of dif fer ent types were
proc essed.

Fig 2. Box plot of the number of books in the high school read ing list

In to tal, we have found 7 551 items, which al ways con tain the year
of the school list’s va lid ity, iden ti fi ca tion of the school, name of the
work to gether with the name of the author (with the ex cep tion of
anony mous texts).

In cases when the high school vio lated the state’s rule, that there
should be only one school list of works, and pub lished two6 lists, we
worked with both lists and as signed each to the school’s ap pro pri ate
field. In the analy sis of school types, we also re spected the dif fer en tia -
tion of the lists for dif fer ent pro grams.

The state list also con tains two pairs of authors (Voskovec and
Werich, Svěrák and Smol jak). On the other hand, some lit er ary works
were writ ten by a pair of authors, but only one of them is pres ent in the
state list. There fore, it was nec es sary to set an al go rithm in or der to
evalu ate the con nec tion be tween the school and state lists in such
cases.  Out of 12 pos si ble situa tions, only those de scribed fur ther did
oc cur. If there is a pair of authors on the state list, we count it as one
author, if there is a work by this pair on the school list. If the school list
con tains a work by only one author from the pair on the state list, we
counted this author as an author who is not on the state list. In case of
the situa tion, when the state list con tains only one of its mem bers
rather than both writ ers from the pair of authors and the school lists
op er ates with the work of such a pair of authors (typi cally the very
widely pre sented re al is tic drama Ma ryša by the Mrštík broth ers, of
which only Vilém is on the state list), we counted  this item as an item
in ac cor dance with the state list.

Us ing auto mated pro ce dures, the val ues of sev eral dozen vari ables
have been ob tained from these data and dur ing fur ther dis cus sions
about their suit abil ity, the fol low ing nine were se lected.

Ta ble 1. Names and char ac ter is tics of the vari ables

Name of the vari able De scrip tion of the vari able

Size of the school list Num ber of books in the school list

Num ber of authors Num ber of authors whose books are a part of the school list.

Num ber of rec om mended
authors

Num ber of authors from the school list, who are a part of the
state list.

Per cent age of rec om mended
books

Value in di cat ing the per cent age of books from the school list is
si mul ta ne ously ap pear ing on the school list.

Per cent age of rec om mended
authors

Value in di cat ing the per cent age of authors from the school list
is si mul ta ne ously ap pear ing on the school list.

Simi lar ity be tween the
school list and the state list

Tani moto co ef fi cients in di cate a de gree of simi lar ity be tween
the set of authors on the school list and the set of authors on the
state list. Value 1 in di cates a match be tween the sets, value 0
in di cates, that they are com pletely dif fer ent.

DT suc cess rate
Per cent age of stu dents of an in di vid ual school, who took the di -
dac tic test from the Czech lan guage and lit era ture and suc -
ceeded (so- called net suc cess rate).

283 284

6 Potential situation with more than two lists did not occur.



OE suc cess rate
Per cent age of stu dents of an in di vid ual school, who took the
oral exam from the Czech lan guage and lit era ture and suc -
ceeded.

Size of the school
Av er age of the number of stu dents of a spe cific school, who
took the di dac tic test from the Czech lan guage and lit era ture,
and the number of stu dents of a spe cific school, who took the
oral exam from the Czech lan guage and lit era ture.

These vari ables were ana lyzed us ing quan ti ta tive meth ods in or der
to iden tify the char ac ter is tics and their mu tual re la tion ships. We used
mainly Pear son’s co ef fi cients and their sig nifi cance tests, lin ear re -
gres sion analy sis us ing the least- squares method or clus ter analy sis
with Euclid ean met rics.

Em pi ri cal Results

When com pil ing the school list of work, the schools were given
a great de gree of free dom. The state has only set the re quire ment re -
gard ing the mini mum of works – 60. On av er age, school lists con -
tained 95,6806 books, the me dian was 91 items.

In the con text of the fact that a higher number of books on the
school list means more work for teach ers re gard ing the prepa ra tion of
work sheets for the oral exam, this in di cates that teach ers of Czech lan -
guage and lit era ture per ceive the number set by the state as un der es ti -
mated or in suf fi cient to cover the lit er ary his tory in its en tirety. How -
ever, there are sig nifi cant dif fer ences be tween schools in this re gard.
Of the vari ables di rectly re lated to school lists, canon size had the
high est co ef fi cient of vari abil ity (0,3057). Only 5 sec on dary schools
ad hered to the mini mum set by the law (2 ho tel schools, 2 tech ni cal
schools, 1 gram mar school).

Ta ble 2. Ba sic charak ter is tics vari ables

Av er age Mini -
mum Me dian Maxi -

mum Std. dev. Coef. of
var.

Size of the school list 95,6806 60,0000 91,0000 159,0000 29,2517 0,3057

Num ber of authors 79,0833 47,0000 77,0000 141,0000 22,2053 0,2808

Num ber of rec om -
mended authors 50,5000 31,0000 48,0000 76,0000 10,6797 0,2115

Per cent age of rec om -
mended books 0,6846 0,5583 0,6702 0,8852 0,0749 0,1094

Per cent age of rec om -
mended authors 0,6545 0,5068 0,6438 0,8776 0,0844 0,1290

Simi lar ity be tween the 
school list and the state 
list

0,3655 0,2480 0,3607 0,5396 0,0562 0,1538

DT suc cess rate 0,8396 0,4500 0,8678 1,0000 0,1495 0,1781

OE suc cess rate 0,9413 0,6176 0,9559 1,0000 0,0663 0,0704

Size of the school 71,5486 7,0000 54,2500 252,5000 49,8078 0,6961

The sta te list con ta ins 109 wri ters and 11 li te ra ry works, which au t -
hor is un k nown. On the ot her hand, the scho ol lists con ta in sig nifi can t -
ly less au t hors, the me dian is 77, ave ra ge is 79,0833. This item al so
has a re la ti ve ly high co ef fi cient of va ria bi li ty (0,2808), which in di ca -
tes sig nifi can t ly dif fe rent ap pro a ches of in di vi du al scho ols. The lo -
west nu m ber of au t hors of fe red to the stu dents by the scho ol was 47,
the hi g hest 141. Ge ne ral ly, it can be sta ted that the scho ols do not usu -
al ly im p le ment the sta te list in its en ti re ty and the re fo re, this sta te ap -
pro ved - list se ems to be ove r si zed.

This is re la ted to the fact that on ave ra ge, out of the 109 state -re -
com men ded au t hors (au t hors from the sta te list), on ly 50,5 of them ap -
pe a red on the scho ol lists, the me dian in this ca se was 48. No ne of the
eva lu a ted scho ol lists im p le ments the sta te list in its en ti re ty, the ma xi -
mum is 76 wri ters, so me scho ols use not even a third of the sta te list
(the mi ni mum was 31 au t hors cor re spon ding with the sta te list). The
dif fe ren ces be twe en the scho ols are big in this ca se as well, the co ef fi -
cient of va ria bi li ty is 0,2115. This in di ca tes, that the sta te list pro ba b ly
do es not cor re spond with re a li ty. The te a chers of the Czech lan gu a ge
and li te ra tu re are not im p le men ting it in its en ti re ty and in so me ca ses,
its con tent co vers on ly a small part of the scho ol list. It can al so be sta -
ted, that the te a chers of the Czech lan gu a ge and li te ra tu re are co m pi -
ling the scho ol lists and cho o sing the au t hors of fe red to the stu dents
indi vi du al ly and they do not fe el to be bo und by the sta te -ap pro ved
list.
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The va ria b les „Per cen ta ge of re com men ded bo oks“ and „Per cen ta -
ge of re com men ded au t hors“ al so in di ca tes mo re li be ral ap pro ach of
tho se co m pi ling the scho ol lists to the cho i ces of in di vi du al items. On
ave ra ge, the au t hors from the sta te list are re pre sen ted on the scho ol
lists on ly by 65,45 % and bo oks from the au t hors of the sta te list on ly
by 68,46 %, the me dians in this ca se are 64,38 % and 67,02 %. The sa -
me is con fi r med by the va ria b le „Si mi la ri ty be twe en the scho ol list
and the sta te list“. Ta ni mo to co ef fi cients, which va lu es are on ave ra ge
0,3655 and its me dian 0,3067, in di ca te the con ne c tion be twe en the
scho ol lists and the sta te list, be ca u se even at the mi ni mum, this co ef fi -
cient do es not re ach the va lue 0 (the mi ni mum is 0,2480). On the ot her
hand, the sta te list is not the on ly me cha nism de te r mi ning the con tent
of the scho ol list, be ca u se the co e fi cient do es not re ach the va lue 1.

The va ria b le “suc cess ra te” is in clu ded in re la tion to the prio ri ty
dete r mi na tion of both mo ni to red lists. The sta te list has an im pact pri -
ma ri ly on the di da c tic test (DT) be ca u se it de te r mi nes which au t hors
and which ano ny mo us works can be part of the test qu e stions, but we
ha ve al so de mon stra ted abo ve its con ne c tion with scho ol lists that are
co m pi led for the ne eds of oral exam (OE). We work with the so - cal led
net suc cess ra te, which ta kes in to ac co unt the nu m ber of stu dents ac tu -
al ly ta king the exam, not on ly stu dents re gi ste red for the exam. The
da ta we re ob ta i ned from pu b lic so u r ces, pro vi ded by the Cen tre for
Eva lu a tion of Edu ca tio nal Ou t co mes (he rei na f ter re fer red to as Ce r -
mat), which or ga ni zes the com mon part of the scho ol- le a ving exa mi -
na tion. In the mo ni to red scho ols, the ave ra ge and me dian suc cess ra tes 
we re hi g her for OE (94.13% and 95.59%, re spec ti ve ly) than for DT
(83.96% and 86.78%, re spec ti ve ly).

We as sess the si ze of the scho ol ac cor ding to the cri te rion that is re -
le vant to our stu dy, i.e. the nu m ber of stu dents who to ok the gra du a -
tion exam in the gi ven ye ar. As the nu m ber of stu dents ta king DT and
OA may ha ve dif fe red (e.g. due to fa i lu re of one pa r tial exa mi na tion in 
the pre vio us scho ol ye ar), we ha ve de te r mi ned the ave ra ge of the stu -
dents who to ok the se exa mi na tions. The stan dard de via tion of this va -
ria b le (49.8078) shows that we wor ked with scho ols of va rio us si zes,

from scho ols with 7 gra du a tes to scho ols with 252.5 gra du a tes. The
ave ra ge was 71,5486, the me dian was 54,25.

What in flu en ces the school list?

As con cluded above, the state list does not con sti tute an ab so lute
de ter mi nant in the pro cess of com pil ing the school list of works and
the teach ers will ingly re tain a con sid er able de gree of auton omy while
work ing on it. We were also in ter ested if we can ob serve gen er ally ap -
pli ca ble regu lari ties dur ing evalua tion of the data from 72 schools, i.e.
the mini mum of 72 teach ers7.

Ta ble 3. Pear son cor re la tion co ef fi cients

Size of the 
canon

Num ber of 
authors

Num ber
of rec om -
mended
authors

Per cent age
of rec om -
mended
books

Per cent -
age of rec -
om -
mended
authors

Simi lar ity
be tween
the school
list and the 
state list

Size of the
canon    – 0,9479*** 0,8585*** -0,5255*** -0,6532*** 0,6017***

Num ber of
authors 0,9479***    – 0,915*** -0,6095*** -0,6714*** 0,6491***

Num ber of
rec om -
mended
authors

0,8585*** 0,915***    – -0,2785*** -0,3324*** 0,8994***

Per cent age
of rec om -
mended
books

-0,5255**
* -0,6095*** -0,2785**

*    – 0,9618*** 0,1245

Per cent age
of rec om -
mended
authors

-0,6532**
* -0,6714*** -0,3324**

* 0,9618***    – 0,0858
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7 It can rea li sti cal ly be assumed that many more teachers took part in creating
the school lists. In addition to the school principal, some of the lists were also
signed by one teacher, who prepared the list. But there were also re fe ren ces to the
approval of the document by the subject committee, a col le c ti ve body that usually
brings together teachers of the same subject or related subjects and which gives the
principal re com men da tions related to given subject or subjects.



Simi lar ity
be tween the 
school list
and the state 
list

0,6017*** 0,6491*** 0,8994*** 0,1245 0,0858    –

P- value – ,01***, ,05**, ,1*

Pear son cor re la tion co ef fi cients showed a sta tis ti cally sig nifi cant
cor re la tion be tween vari ables, where a mu tual re la tion ship can be ex -
pected. A larger school list means that it will con tain more authors and
more authors from the state list at the same time. Analo gously, the
same ap plies to works and books in cluded in the state list. As the size
of the school canon in creases, so does the number of fea tured anony -
mous lit er ary works, al though not as sta tis ti cally sig nifi cantly as in the 
case of writ ers. What is more in ter est ing, how ever, is that as the size of 
the school canon in creases, the per cent age of rep re sen ta tion of authors 
who are not in cluded in the state list in creases, and on the con trary, the
per cent age of authors match ing the state list de creases. This sug gests
that teach ers are more likely to sup ple ment the school lists at their own 
dis cre tion rather than by add ing ad di tional authors from the state list.
In or der to de ter mine this be hav ior more pre cisely, a re gres sion analy -
sis was per formed, the re sults of which are in Ta ble 4.

Ta ble 4. Re gre sion analy sis - The in flu ence of the size of the school list on the number 
of rec om mended books

Model Ab so lute
co ef fi cient

Lin ear co ef -
fi cient

Sig nifi cance 
of the model
 F- test 
p- value

Dete r mi -
na tion co -
ef fi cient

All schools 12,2106*** 0,5458*** 1,2·10-35*** 0,8959

Schools with small size of the list
([) 23,2786** 0,3913*** 0,0002*** 0,3420

Schools with big size of the list
(91) 5,904932 0,596898**

* 3,3·10-15*** 0,842698

P- value – ,01***, ,05**, ,1*

If we take a model using all the evaluated schools, we find that if
we increase the list by another book, there is a 55% chance that this

book will match the recommended books. Furthermore, the schools
were divided into two halves according to the size of the school list
(the median 91 was used). For schools with a small list, a new book
has an average of 39% chance of being by a recommended author. On
the other hand, this probability is almost 60% for schools with an
extensive list. We believe that with small school lists, teachers have
not yet sufficiently projected their idea of canonical or potentially
canonical literary works into the list and may try to use the potential of
this list precisely to expand their personal canon. On the other hand,
this individual canonization initiative is already satiated in the case of
large school lists.

Fig 3. Over view of the re gres sion analy sis of the de pend ence of the number of
rec om mended books on the size of the school list

Ano t her aspects of the se mo dels sho uld al so be men tio ned. All
mo dels are sta ti sti cal ly si g ni fi cant. Ho we ver, the mo del for small
scho ol lists is not su i ta b le for mo re ac cu ra te pre di c tion, due to the low
dete r mi na tion co ef fi cient. Ho we ver, this do es not re du ce the re sults,
as all li ne ar co ef fi cients are sta ti sti cal ly si g ni fi cant.

Ba sed on the sta ti sti cal sig ni fi can ce of most of the ab so lu te co ef fi -
cients, we can con c lu de that the re is a ce r ta in mi ni mum nu m ber of
used re com men ded bo oks (com mon ba se) for the mo ni to red scho ols,
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which are not de te r mi ned by the re gu la tions, but by the in tu i tion of the 
te a chers.

How ever, ear lier re sults show that as the size of school lists in -
creases, the pro por tion of rec om mended books in cluded in them de -
creases. How ever, the model re sults show that in the case of larger
lists, add ing a book is more likely to re sult in a rec om mended book be -
ing added. This is not an in con sis tency if we con sider the ex is tence of
some kind of lower limit on the number of rec om mended books that
will cause the rela tive fre quency of rec om mended books to in crease
for smaller school lists. In both cases, the per cent age of books from
can ons (small and large lists) is then lower than the av er age rela tive
fre quency of rec om mended books (0.68, see Ta ble 2). Thus, in deed, as 
the size of the school list in creases, the av er age rela tive fre quency de -
creases, theo reti cally down to a value of 60 %.

Simi larly, the re la tion ship be tween the size of the school list and
the number of authors on the list was ana lyzed. As ex pected, the
number of authors is grow ing again with the growth in the number of
ti tles. But once again, we can ob serve dif fer ent be hav ior of schools
with a smaller list and schools with a larger list.

Ta ble 5. Re gres sion analy sis – The in flu ence of the size of the school list on the
number of rec om mended authors

Model Ab so lute co -
ef fi cient

Lin ear co ef -
fi cient

Sig nifi cance
of the model
 F- test 
p- value

De ter mi na -
tion co ef fi -
cient

All schools 10,2331*** 0,7196*** 1,7·10-36*** 0,8986

Schools with small size of
the list ([) -4,5565 0,9274*** 1,0·10-13*** 0,8074

Schools with big size of the
list (91) 13,6754 0,6902*** 2,1·10-11*** 0,737112754

P- value – ,01***, ,05**, ,1*

When looking at the model containing all schools, we can see that
an average of 72 percent of the books added cause a new author to be
added. So we have only 28 percent of the books whose author has
already been listed. This pattern is different for schools with a smaller

list, where the probability of adding a book with a not recommended
author is nearly 93 percent. For schools that already have a more
extensive canon, that percentage drops to 69 percent.

Fig 4. Over view of re gres sion analy sis of the de pend ence of the number of
rec om mended books on the size of the school list

The sig nifi cantly dif fer ent be hav ior of small and large school lists
sug gests that teach ers fo cus on satu rat ing the list with authors first,
thus cre at ing a cer tain base. Only when this base is filled, do they ex -
pand the school list with the sec ond and other works of the al ready fea -
tured writ ers. There fore, it seems that for teach ers, the canon is de -
fined by authors, not by spe cific works. This cor re sponds to the tra di -
tional con cept of teach ing lit era ture at Czech sec on dary schools,
which com bines lit er ary de vel op ment with promi nent rep re sen ta tives
of trends, move ments and groups.

We as su med that the si ze of the scho ol list and its si mi la ri ty to the
sta te list wo uld af fect the suc cess ra te in the gra du a tion exam. We ex -
pe c ted that au t hors (and the ir works), who are con si de red key at na tio -
nal le vel, wo uld be fo cu sed on mo re of ten by te a chers in the ir clas ses
and thus in clu ded in scho ol lists. Ho we ver, this was not con fi r med,
espe cial ly in the ca se of the oral exam. A sta ti sti cal ly si g ni fi cant re la -
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tion s hip can be ob se r ved on ly in the ca se of suc cess ra te in the di da c tic 
test (see Ta b le 6). In this ca se, the net suc cess ra te is in flu en ced by the
si ze of the scho ol list (the la r ger the list, the mo re li ke ly the stu dent is
to re ach the cu t -off sco re) and the nu m ber of au t hors fe a tu red on both
lists of works or the si mi la ri ty of the scho ol lists and the sta te list (the
gre a ter the match or the si mi la ri ty, the mo re li ke ly the stu dent is to
suc ce ed). The dif fe ren ce be twe en the di da c tic test and the oral exam
can al so be ex p la i ned by the fact that the di da c tic test is in ma ny re -
spects mo re ob je c ti ve. The an swers are re cor ded by the stu dent (or by
the de si g na ted per son8) in the an swer she et and scan ned af te r wards.
The eva lu a tion is con du c ted at cen tral le vel. On the ot her hand, the
oral exa mi na tion is con du c ted by two ce r ti fied exa mi ners, usu al ly te a -
chers of the gi ven scho ol who eva lu a te the in di vi du al parts of the exa -
mi na tion ac cor ding to the cen tral ly de fi ned cri te ria with po ints, but it
can not be ru led out that the te a chers will not be com p le te ly ob je c ti ve.
Un li ke DT, stu dents are not eva lu a ted by a co m pu ter pro gram (for the
most part), but by pe o p le.

Ta ble 6. Pear son cor re la tion co ef fi cients

DT suc cess rate OE suc cess rate Size of the
school

Size of the canon 0,3115*** 0,0856 0,0613

Num ber of authors 0,3129*** 0,0956 0,073

Num ber of re comended authors 0,2959*** 0,0856 0,0399

Per ce tage of re comended books -0,1278 -0,0789 -0,0834

Per ce tage of re comended authors -0,1681* -0,0825 -0,1146

Simi lar ity be tween the school list
and the state list 0,221** 0,0686 -0,0056

P- value – ,01***, ,05**, ,1*

Tra di tion ally, the dif fer ences in the suc cess rates of stu dents in in -
di vid ual schools are at trib uted to the types of schools rather than
school lists.9

Types of schools

In the Czech con text, sev eral ty polo gies of sec on dary schools are
be ing used. Typi cally, we talk about gram mar schools, ly ce ums, pro -
fes sional schools and sec on dary vo ca tional schools. Some what aside
are con ser va to ries, schools edu cat ing art ists, which of fer not only sec -
on dary, but also spe cial edu ca tion. With re gard to the fact that we de -
cided to work with the suc cess rate of the gradua tion exam as one of
the vari ables, we ac cepted the di vi sion of schools ac cord ing to the
Cer mat meth od ol ogy, an in sti tu tion that pro vides ba sic data on the
suc cess rate of ex ams through ag gre gated data on its web site. The dif -
fer en tia tion cri te rion is the fo cus of the field of study.

Schools can be di vided into:

1. Grammar Schools (G)
2. Lyceums (L)
3. Se con da ry Vo ca tio nal School of Eco no mics (E)
4. Medical Se con da ry Vo ca tio nal Schools (M)
5. Hotel and Business Se con da ry Vo ca tio nal School (H)
6. Se con da ry Vo ca tio nal Schools of Pedagody and Hu ma ni ties (P)
7. Te ch ni cal Se con da ry Vo ca tio nal Schools (T)
8. Se con da ry Schools of Arts (Ar)
9. Agri cu l tu ral Se con da ry Vo ca tio nal Schools (Ag)
10. Other Se con da ry Vo ca tio nal Schools (O)

We are aware of the fact that we work with a very small sam ple (es -
pe cially for some types of schools) that will not be sta tis ti cally sig nifi -
cant and that for more de fini tive con clu sions, it will be nec es sary to
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9 Based on his analysis, Ondřej Špaček even di stin gui s hes between schools with
low cultural capital and high cultural capital. However, his study shows that ele-
mentary di stin c tion is the type of school with which we also work further.    

8 In case of students with re co g ni zed ad ap ta tion of con di tions.



con duct the in tended na tional sur vey by the authors of this study in the 
fu ture. To il lus trate this, we pres ent an over view of av er ages of moni -
tored vari ables for in di vid ual types of schools.

Ta ble 7. Char ac ter is tics of moni tored vari ables ac cord ing to the type of school

Type of
school Ag Ar E G H L M O P T

Num ber of 
schools 3 2 5 30 10 7 3 1 3 8

Num ber of 
books –
Av er age

73,33 132,0
0 76,20 109,1

7 76,40 93,00 97,67 74,00 107,3
3 65,63

Num ber of 
authors –
Av er age

62,67 109,5
0 65,00 89,33 64,80 79,71 77,33 57,00 87,33 45,25

Authors
on the
state list –
Av er age

43,33 68,00 42,80 55,63 41,60 49,57 51,00 44,00 55,00 0,738
3

Rela tive
fre quency
of books
from
authors on
the state
list – Av -
er age

0,706
8

0,647
2

0,689
7

0,677
0

0,673
4

0,655
7

0,694
9

0,797
3

0,667
9

0,710
4

Rela tive
fre quency
of authors
- Av er age

0,698
9

0,623
7

0,667
7

0,640
0

0,649
6

0,631
3

0,661
5

0,771
9

0,628
2

0,349
2

Simi lar ity
to authors
on the
state list –
Av er age

0,339
0

0,459
2

0,326
1

0,388
7

0,315
8

0,354
0

0,377
2

0,360
7

0,388
5 61,88

Size – Av -
er age 36,50 79,00 70,40 72,20 73,50 109,0

0 73,50 40,50 37,33 0,736
4

DT suc -
cess rate –
Av er age

0,715
7

0,790
9

0,751
0

0,968
4

0,743
9

0,798
5

0,674
1

0,780
5

0,730
8

0,928
4

OE suc -
cess rate –
Av er age

0,952
8

0,944
7

0,929
1

0,968
5

0,879
1

0,950
6

0,904
3

0,925
0

0,938
7

0,928
4

On ave ra ge, the la r gest scho ol lists are pre sen ted by art scho ols
(132.00), gram mar scho ols (109.17) and pe da go gi cal scho ols

(107.33). This cor re sponds to the la r gest nu m ber of au t hors: art scho -
ols (109.50), gram mar scho ols (89.33) and pe da go gi cal scho ols
(87.33).

In the ca se of our sa m p le, it is evi dent that the re are ve ry small dif -
fe ren ces in the ave ra ge suc cess ra te of the oral exam. On the ot her
hand, the suc cess ra te of the di da c tic test flu c tu a tes mo re (67 % to
97 %). If both tests pla ced si mi lar de mands on stu dents, it co uld be ex -
pe c ted that the suc cess ra te wo uld be at le ast ap pro xima te ly the sa me,
but this is on ly the ca se for G and T, a small dif fe ren ce can al so be con -
si de red a co m pa ri son of the se va ria b les in H. On the ot her hand, the
most si g ni fi cant di spro po r tion is in M. This may de mon stra te the afo -
re men tio ned sub jec ti vi ty of the oral exam as ses s ment or in di ca te that
the set ting of this pa r tial exam is ve ry ac com mo da ting to stu dents.

Cluster analysis

Si m p le co m pa ri son of scho ol lists ba sed on scho ol ty pes yie l ded
al most no re le vant re sults and the re fo re, we de ci ded to use clu ster ana -
ly sis. We cho se three ba sic cri te ria – the nu m ber of bo oks, the si ze of
the scho ol and the si mi la ri ty of the scho ol list with the sta te list. The se
va ria b les re pre sent dif fe rent cha rac te ri stics or dif fe rent be ha vior of
the gi ven scho ol, and at the sa me ti me the de pen den ce be twe en them is 
we ak. We ha ve co me to the con c lu sion that the scho ols can be di vi ded
in to 3 gro ups.

Ba sed on the re sults of the clu ster ana ly sis, a clu ster de ndro gram
was cre a ted, in which the scho ols we re mar ked ac cor ding to the ir ty pe
and di stin gui s hed by a nu m ber. The de ndro gram sho wed that the di vi -
sion in to clu sters co pies the ty po lo gy of scho ols on ly pa r tial ly. A sin -
gle ty pe of scho ol do es not fi gu re exc lu si ve ly in any of the clu sters.
Even scho ols per ce i ved sy ste mi cal ly as most pre sti gio us, i.e. gram -
mar scho ols, are fo und in all three clu sters.

Clu ster 1 (C1) con sists of scho ol lists, which are most co m pre he-
nsi ve, con ta i ning an ave ra ge of 127.4 bo oks, and at the sa me ti me
show the hi g hest de gree of si mi la ri ty with the sta te list. The scho ols
that be long to it are of me dium si ze (ac cor ding to the nu m ber of gra du -
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a tes in 2020). A to tal of 20 scho ols is in clu ded. The smal lest clu ster,
Clu ster 2 (C2), is re pre sen ted by the la r gest scho ols, who se scho ol
lists are in terms of si ze, sli g h t ly be low the ave ra ge of all ana ly zed sa -
m p les at the sa me ti me. The la r gest clu ster 3 (C3) in clu des the smal lest 
scho ols and, at the sa me ti me, the smal lest scho ol list from the po int of
view of the en ti re sa m p le. We can al so see this in Fi gu re 6, which
shows the di vi sion in to clu sters ba sed on the va ria b les nu m ber of bo -
oks and scho ol si ze.

Fig 6. Clus ter ing based on number of books and school size

C1 in cludes half of all gram mar schools, the ma jor ity of peda gogic
schools and half10 of art schools, i.e. humanities- oriented schools.
This could sug gest that schools fo cused more on hu mani ties tend to
have more ex ten sive school lists and per ceive them as an op por tu nity
to ex pand the canon. How ever, this claim would re quire an ex ami na -
tion of the school cur ric ula of gram mar schools in cluded in the given
clus ter, as they can be fo cused in vari ous di rec tions. C2 in cludes more
di verse types of schools: art schools, schools of eco nom ics, gram mar
schools, medi cal schools, ly ce ums and tech ni cal schools are in cluded.
Ty pologi cally, this clus ter can not be clearly de fined. It is ob vi ous that
sec on dary vo ca tional schools pre domi nate. In the most popu lated C3,
we also find the most di verse se lec tion of schools, from gram mar
schools to sec on dary vo ca tional schools (O). It is worth not ing that the 
clus ter with the small est school lists in cludes the ma jor ity of schools
that fo cus on sci ence sub jects (ag ri cul tural, medi cal, tech ni cal), as
well as schools fo cused on eco nom ics (eco nom ics, ho tel schools). It is 
there fore pos si ble that teach ers take stu dent’s lesser de gree of in ter est
in lit era ture for granted and at tach less im por tance to the school list of
works than other schools. This as sump tion could be veri fied by
a quali ta tive in ves ti ga tion in the fu ture.

Table 8. Percentage division of individual types of schools into clusters

Type of School C1 C2 C3

Ag 0,00% 0,00% 100,00%

Ar 50,00% 50,00% 0,00%

E 0,00% 40,00% 60,00%

G 50,00% 23,33% 26,67%

H 0,00% 20,00% 80,00%

10 We are aware of a small, sta ti sti cal ly insi g ni fi cant sample of art schools, but
we see a cor re la tion with other types of schools in this cluster.
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L 14,29% 57,14% 28,57%

M 0,00% 33,33% 66,67%

O 0,00% 0,00% 100,00%

P 66,67% 0,00% 33,33%

T 12,50% 25,00% 62,50%

All schools 27,78% 26,39% 45,83%

Average values of determined variables were calculated for indi-
vidual clusters. The first three correspond with those according to
which the clusters are created, and therefore, differences are expected
in their case. For the other variables, large differences show the
different behavior of schools included in individual clusters.

Ta ble 9. Char ac ter is tics of moni tored vari ables by clus ter

C1 C2 C3

Num ber of schools in the clus ter 20 19 33

Num ber of books – Av er age 127,40 90,11 79,67

Size – Av er age 61,75 132,71 42,27

Simi lar ity  to authors on the state list –
Av er age 0,4293 0,3546 0,3330

DT suc cess rate – Av er age 0,9158 0,8650 0,7788

OE suc cess rate – Av er age 0,9544 0,9580 0,9238

Rela tive fre quency of books from
authors on the state list – Av er age 0,6617 0,6822 0,6998

Rela tive fre quency of authors – Av er -
age 0,6217 0,6525 0,6755

Authors from the state list – Av er age 63,7 48,63 43,57

Sig nifi cant dif fer ences be tween clus ters can be ob served mainly in 
the DT suc cess rate, whereas the dif fer ences in the av er age OE suc -
cess rate are mini mal.

Di s cus sion

We as sumed that the state list of authors and anony mous works po -
ten tially in flu ences the school lists, even though each of them is
a docu ment for dif fer ent type of exam in the con text of the gradua tion
exam in the Czech lan guage and lit eraure. We be gan with a prem ise
that in gen eral, the state list cre ates a pres sure on the cur ricu lum of the
sub ject, from which the tech ers choose the con tent of the school list
for the oral exam. This as sump tion was only par tially con firmed.

It is ob vi ous from the re sults of our re search, that the authors from
the state list rep re sent on av er age only 65,5 % of the authors on the
school lists. None of the schools uses the state list in full. Usu ally, they 
cre ate nar rower lists, the me dian of authors from the state list, who are
also on the school lists, is 48 while the me dian of authors rep re sented
is 77. The state con sid ers 109 authors (and 11 anony mous works) fun -
da men tal. The teach ers’ col lec tive canon ap pears to be more se lec tive, 
which raises a ques tion if the state list is re al is tic or if it dif fers from
the peda gogi cal ex pe ri ence and di dac tic re al ity.

At the be gin ning of the re search, we as sumed that the size of the
school list would have an in flu ence on the suc cess rate of the stu dents.
We thought that an ex ten sive list of lit er ary works could re flect a rich
cur ricu lum and higher de mands on stu dents. If we fo cus on the oral
exam, this as sump tion was not con firmed. The dif fer ences in suc cess
rates are so small that the cor re la tion with a spe cific struc ture of the
school list can not be sug gested. De spite the cen trally set re quire ments 
and scor ing cri te ria, it can rather be stated, that teach ers are modi fy ing
the dif fi culty of this par tial exam ac cord ing to their stu dents’ level. In
or der to evalu ate if the lists them selves (from which the stu dents
choose their own read ing ac cord ing to in di vid ual cri te ria) are be ing
set on that level, it will be nec es sary to closely study the con tent of the
school lists. We plan to do that in a sub se quent re search.

How ever, we man aged to at least par tially find the con nec tion be -
tween the school lists for the oral exam and the suc cess rate in the di -
dac tic test. The fact, that larger school lists and lists more simi lar to the 
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state list show higher suc cess rate in this par tial exam, in di cates sec on -
dar ily a cer tain in flu ence of the gradua tion exam on cur ricu lum. Or at
least on what the school ac cent in their cur ricu lum.

We al so ex pe c ted that the si ze of the scho ol list wo uld de pend on
the ty pe of the scho ol. For a long ti me, Czech edu ca tion sy stem has be -
en cri ti ci zed for its qua li ta ti ve ine qu a li ty and se lec ti vi ty of the stu -
dents, which starts af ter fi ni s hing the fifth gra de of the ele men ta ry
scho ol with the de pa r tu re of the most suc ce s ful stu dents for an eight
ye ar stu dy ing at the gram mar scho ols and af ter fi ni s hing the se venth
gra de of the ele men ta ry scho ol with the de pa r tu re of the most suc ce s -
ful stu dents for a six ye ar stu dy ing at the gram mar scho ols. Ta len ted
stu dents al so le a ve for the fo ur ye ar stu dy ing at the gram mar scho ol
af ter fi ni s hing the ele men ta ry scho ol (Straková and Gre ger, 2013,
Matějů et al., 2010). Gi ven the spe ci fic po si tion of this ty pe of scho ol,
we ex pe c ted that our ana ly sis wo uld pro ve the exc lu si vi ty of gram mar
scho ol re a ding lists for the gra du a tion exam. At le ast in our sa m p le,
which con ta i ned 30 gram mar scho ols, this exc lu si vi ty was not pro ven. 
The re sults of this pi lot stu dy ra t her sug gest a link with the fo cus of the 
fields of stu dy, whe re the fields of stu dy fo cu sing on hu ma ni ties cho o -
se the lists with the most items on them.

Clu ster ana ly is al so pro ved the fact, that the si ze of the scho ol list is 
not pro po rtio nal to the si ze of the scho ol or the nu m ber of the stu dents
ta king the gra du a tion exam in sa id scho ol in the exa mi ned ye ar. Scho -
ols with the la r gest scho ol lists ten ded to be a me diu m- si ze scho ols.
On the ot her hand, scho ols with the lists con ta i ning ra t her be low ave -
ra ge nu m ber of items be lon ged to the la r gest scho ols in the ana ly zed
sa m p le. The te a chers most li ke ly do not ta ke in to con si de ra tion, how
ma ny stu dents are go ing to cho o se the ir per so nal ca non for the gra du a -
tion exam from the list, and they do not mind that du ring the oral exam
in any gi ven ye ar, the bo oks co uld co me up mo re than on ce.

Con c lu sion and the Research Po ten tial

In the Czech en vi ron ment, the term canon be gan to be used in the
past ten years in con nec tion with the gradua tion exam in the mother

tongue and lit era ture. The cen tral canon, i.e. a list of the most im por -
tant authors ap proved by the state, and par tial school lists, which form
is de ter mined by in di vid ual teach ers or teacher col lec tives within le gal 
bounda ries. While the cen tral canon is a re sult of wider con sen sus
among the pro fes sional pub lic, not much is known about the prin ci -
ples of cre at ing school lists. At the same time, it is ob vi ous that for stu -
dents on the thresh old of adult hood, the meas ur ing stick of qual ity will 
be pre cisely these school lists, which de ter mine at least part of their
high school read ing.

This study proved that both lists do not ex ist in par al lel as sepa rate
sets, but the in flu ence of the state list on the school lists can be ob -
served. The re sult cor re sponds with the po si tion of the gradua tion
exam within the Czech edu ca tion sys tem. The exam is a cul mi na tion
of stu dents’ ef fort af ter four years of study ing, it im proves the gradu -
ates’ po si tion on the la bor mar ket and is a ba sic pre req ui site for study -
ing at a uni ver sity. It would be mis guided to think that the form of the
gradua tion exam does not have an in flu ence on the cur ricu lum. On the
other hand, the mu tual ties show that it is wor thy to ana lyze the con -
tent of the school lists and find out, if there is any com mon base which
could be con sid ered uni ver sal high school canon that could be fur ther
ana lyzed from the con tent and time per spec tive.     

We con sider one find ing, that emerged from our analy sis, to be sig -
nifi cant, namely that the state list is not im ple mented in its en tirety.
None of the moni tored schools re flected it in their list one hun dred
per cent. We ex pect to ad dress teach ers’ mo ti va tion in follow- up re -
search. At the mo ment, we as sume that one of the causes may be the
grad ual ob so les cence of the state list, which ends with V. Havel
(1936–2011) from among the Czech writ ers and U. Eco (1932–2016).
It should also be men tioned that the Cata logue of gradua tion exam
pre req ui sites for the gradua tion exam, which also in cludes the state
list, was first pub lished for the school year 2017/2018 and has re -
mained un changed ever since. This raises the ques tions:

– Do the schools operate with all the authors men tio ned in the state
list?
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– Do high school choose dif fe rent writers? If so, which ones? And
why these?

– Which authors form the base of the school lists and also appear on
the state list?

– Are we at the point of „Re sty li za tion of the canon“ (Papoušek,
2007)? If so, which of its prin ci p les are being used?

The an swers to tho se qu e stions ha ve the po ten tial to not on ly in flu -
en ce the pa r tial scho ol lists, but al so in di ca te whe t her the sta te list is
no lon ger a fun c tio nal do cu ment, which do es not cor re spond with the
eve ry day re a li ty of Czech te a chers and the ir stu dents.
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