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Abstract: The paper explores mediation as one of the modes of communication.
In general, it demonstrates how mediation is perceived in relevant scholarly sources,
such as the Common European Framework of Reference for Languages, and to what
extent theoretical descriptors correspond to the actual communication needs of
everyday life. Furthermore, the article examines whether and how selected teaching
materials support the development of mediation skills. The paper presents the results
of research that investigated how speakers acquiring Czech as a foreign language
perceive their needs within this communicative mode, their experience with
mediation, and their competences in this mode of communication. The outcomes of
the conducted research indicate that students possess only average mediation skills
and consider only certain specific mediation activities to be purposeful. These
activities should therefore be the focus of instruction, enabling students to
consciously and competently apply mediation as a communicative mode.

Ka y words: Czech as a fo re ign lan gu a ge, me dia tion, com mu ni ca tion mo de, me dia -
tion of in fo r ma tion, sum ma ri za tion

In tro du c tion 

It is un dis pu ted that lin guis tic com mu ni ca tion is one of the fun da -
men tal as pects of hu man so cie ty, as well as its im por tance for in ter per -
so nal un der stan ding and coo pe ra tion. Ho we ver, in at temp ting ver bal
com mu ni ca tion, obs ta cles may arise that hin der the suc cess ful achie -
ve ment of com mu ni ca tive goals. This pa per pri ma rily con si ders the
lack of lan guage pro fi cien cy of spea kers for whom Czech is a fo -
reign/se cond lan guage to be such a bar rier. Me dia tion is a way of over -
co ming this obs ta cle: lear ners of Czech as a fo reign lan guage can
bene fit from me dia tion them sel ves, but they can al so act as me dia tors.

Al though me dia tion, as one of the com mu ni ca tive mo des, is gi ven
con si de ra ble at ten tion in the Com mon Eu ro pean Fra me work of Re -
ference for Lan gua ges (2002)1, or in the Com mon Eu ro pean Fra me -
work of Re ference for Lan gua ges: Com pa nion Vo lume with New Des -
crip tors (2018),2 ge ne ral know led ge about me dia tion in lan guage ac -
qui si tion, its teaching, and its ap pli ca tion in ccommunication remains
relatively li mi ted. The term ‘m edi ation’ is thus more of ten as so cia ted
with si tua tions men tio ned in the de fi ni tions pro vi ded by the Aka de -
mický slovník cizích slov (1995) and the Slovník spi sovné ho jazyka
české ho (1989) (cf. Fig. 1), which cor res ponds with how the Český
národní kor pus3 cha rac te ri ses the term ba sed on the col lec ted evi -
dence. Col lo ca tions do cu men ted in the ČNK point to le gal dis course,
and the sy no nyms iden ti fied al so re fer to the same field (cf. Fig. 2).
Ho we ver, among the se, we find one word that points to the con text of
fo reign lan guage teaching, na me ly ná po moc ‘a ssi stance’, or ‘help’.
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Fi gure 1: De fi ni tions of the word me diace pro vi ded by the Aka de mický slovník cizích
slov and by the Slovník spi sovné ho jazyka české ho

Fi gure 2: The word me diace in a cube pro vi ded by Český národní kor pus

SERR un der stands me dia tion as as sis tance, or the fa ci li ta tion of
com mu ni ca tion, whe re it would other wi se be im pos si ble. If we we re
to iden tify a com mon point between the dic tio na ry de fi ni tions of the
term and its use in lan guage di dac tics, it would lik e ly be ‘a ssi stance in
over co ming bar riers, in this case, lin guis tic or cul tu ral’, which are
usual ly cau sed by in suf fi cient know led ge of the lan guage, its ap pro -
priate usage, and the va rious con texts of its use (gi ven his to ri cal ly,
cul tu ral ly, etc.).

The aim of this ar ti cle is to highlight the spe ci fic fea tu res of me dia -
tion that ex plain its uni que po si tion wi thin the sys tem of speech skills,
or com mu ni ca tive mo des. The pa per will pre sent the re sults of field
re search which has ve ri fied the prac ti cal ex pe rien ces and needs of
non- na tive spea kers ac qui ring Czech in the context of mediation, and
will con front the se re sults with how me dia tion is un derstood in key

do cu ments for fo reign lan guage teaching and in teaching ma te rials.
Fi nal ly, the pa per will sug gest how this mode of com mu ni ca tion could 
be ef fec ti ve ly pro mo ted in the teaching of Czech as a fo reign lan -
guage.

1. Per spe c ti ves on Mediation in Relevant Sources

As sis tance as a fun da men tal fea ture of me dia tion was al rea dy de fi -
ned in the first edi tion of the SERR (2001/2002), whe re so- cal led me -
dia tion ac ti vi ties are des cri bed as fa ci li ta ting com mu ni ca tion or in for -
ma tion ex change between com mu ni ca tion part ners who are una ble to
un der stand each other di rectly. It is sta ted he re that me dia tion may in -
volve cross- lin guis tic fa ci li ta tion, as well as ac ti vi ties wi thin a sin gle
lan guage. The cross- lin guis tic con text pri ma rily re fers to in ter pre ting
and trans la tion, including si mul ta neous, con se cu tive, and in for mal in -
ter pre ting, as well as pre cise and li ter a ry trans la tion. As an exam ple of
sum ma ri zing wi thin the same lan guage, the sum ma ri za tion of key
ideas from, for ins tance, news pa per or ma ga zine ar ti cles, or the pa ra -
phra sing of spe cia lized texts for lay au dien ces is gi ven (SERR 2001,
87 /1/). However, evaluation scales are not avai la ble in this vo lume.

/1/ „In me dia ting ac ti vi ties, the language user is not con ce r ned to express his/her
own meanings, but simply to act as an in ter me dia ry between in ter lo cu tors who are
unable to un de r stand each other directly – no r mal ly (but not exc lu si ve ly) speakers of
dif fe rent lan gu a ges. Examples of me dia ting ac ti vi ties include spoken in ter pre ta tion
and written trans la tion as well as sum ma ri sing and pa ra p hra sing texts in the same
language, when the language of the ori gi nal text is not unde r stan dab le to the in ten ded
re ci pient.“ (SERR, 2001, 87)

In the upda ted edi tion – in the CEFR CV (2018), much grea ter at -
ten tion is gi ven to me dia tion, and it is ex pli citly sta ted that con cep tual -
ly, the em pha sis has shif ted from speech skills to so- cal led com mu ni -
ca tive mo des, de fi ned as re cep tion, pro duc tion, in ter ac tion, and me -
dia tion. Me dia tion is ela bo ra ted in to spe ci fic com mu ni ca tive ac ti vi -
ties, such as fa ci li ta ting text, con cepts, and com mu ni ca tion (cf. Fig.
3). Des crip tors are pro vi ded, offering both an over view eva lua tion
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scale (cf. be low for A2- le vel re qui re ments /2/) and sca les for in di vi -
dual me dia tion ac ti vi ties (cf. be low for con ver ting writ ten text into
spo ken form at the A2 le vel /3/).

Fi gure 3: Me dia tion ac ti vi ties and stra te gies (CEFR CV 2018, 104)

/2/ „Can play a sup po r ti ve role in in ter aktion, pro vi ded that other pa r ti ci pants
speak slowly and that one or more of them helps him/her to con tri bu te and to express
his/her sug ge stions. Can convey re le vant in fo r ma tion con ta i ned in clearly stru c tu red
short, simple, info r ma tio nal texts, pro vi ded that the texts concern concrete, fa mi liar
subjects and are fo r mu la ted in simple eve ry day language.“

„Can use simple words to ask someone to explain so me t hing. Can re co g ni se when 
dif fi cu l ties occur and in di ca te in simple language the ap pa rent nature of a problem.
Can convey the main point(s) in vo l ved in short, simple con ve r sa tion or texts on eve ry -
day subjects of im me dia te interest pro vi ded these are ex pres sed clearly in simple
language.“ (CEFR CV, 2018, 105)

/3/ „Can provide a simple, rough spoken trans la tion into (language B) of short,
simple texts (e.g. notices on fa mi liar subjects) written (in language A), ca p tu ring the
most es sen tial point.“
   „Can provide a simple, rough spoken trans la tion into (language B) of routine in fo -

r ma tion on fa mi liar eve ry day subjects that is written in simple sen ten ces in (language
A) (e.g. per so nal news, short na rra ti ves, di re c tions, notices or in stru c tions).“ (CEFR
CV, 2018, 114)

On the one hand, the im por tance at tri bu ted to me dia tion is un de -
nia bly in crea sing,4 yet on the other hand, a cur so ry glance at prac tice
re veals that in lan guage lear ning, teaching, tes ting, and as sess ment,
entire sections are often de di ca ted to re cep tion, pro duc tion, and in ter -
ac tion, or at least ac ti vi ties be lon ging to the se do mains, while me dia -
tion is no ta bly ab sent. In line with the aims of this ar ti cle, the ques tion
ari ses as to what is, or may be, the cause of this phe no me non and
whether teachers are ade qua te ly pre pa ring their stu dents to com mu ni -
cate in this mode.

2. The Position of Mediation in the System of Com mu ni ca tion
Modes

A cur so ry glance at the sys tem of com mu ni ca tion mo des might
sug gest that the sub- ac tions on which me dia tion is ba sed can be de ve -
lo ped wi thin the other com mu ni ca tion mo des, as me dia tion represents
the in ter sec tion of the se (cf. Fig. 4).

Fi gure 4: The re la tionship between re cep tion, pro duc tion, in ter ac tion and me dia tion
(CEFR CV 2018, 32)
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Me dia tion re lies in re cep tion (of spo ken and writ ten com mu ni ca -
tion) on acts that can be drawn from the de ve lopment of rea ding and
lis te ning com prehen sion, or from the re cep tion ne ces sa ry for writ ten
and spo ken in ter ac tion. Si mi lar ly, pro duc tive tasks are sup por ted by
writ ten and spo ken pro duc tion, or by the pro duc tive seg ment of in ter -
ac tion. The se si mi la ri ties be come particulary clear when com pa ring
the des crip tors for spe ci fic ac ti vi ties. For ins tance, con si der the des -
crip tors for con veying spe ci fic in for ma tion wi thin me dia tion ac ti vi -
ties (CEFR CV, 2018, 108 /4/) and ex chan ging in for ma tion within
spo ken in ter ac tion (CEFR CV, 2018, 90 /5/). Si mi lar over laps can al so 
be found between me dia tion and lis te ning com prehen sion, as well as
spo ken and writ ten in ter ac tion. Such an ap pro ach could ex plain the
mar gi na li za tion of me dia tion com pa red to other mo des, as it would ef -
fec ti ve ly draw upon skills de ve lo ped in other com mu ni ca tive mo des.

/4/ „Can relay (in Language B) simple, pre dic ta b le in fo r ma tion about times and
places given in short, simple sta te ments (spoken in Language A).“ (CEFR CV, 2018,
108)

/5/ „Can express numbers, qu an ti ties and cost in a limited way. Can name the
colour of clothes or other fa mi liar objects and can ask the colour of such objects.“
(CEFR CV, 2018, 90)

Ho we ver, the sta tus of me dia tion as a dis tinct com mu ni ca tive
mode is roo ted in its uni que ness, de fi ned by the so cial di men sion of
this mode. In me dia tion, the com mu ni ca tive goal is not fo cu sed on the
spea ker, but is instead orien ted to ward the other par ti ci pants in the
com mu ni ca tive act. The aim of me dia tion is not to ac quire in for ma -
tion for the spea ker’s needs, nor to ver bal ly con vey in for ma tion solely
to fulfill the speaker’s communicative objectives. While the com mu -
ni ca tive goal re mains the trans mis sion of in for ma tion, carried out to
meet the com mu ni ca tive needs of third- par ty par ti ci pants or to crea te
a com mu ni ca tive si tua tion that ena bles the ful fill ment of the se par ti ci -
pants’ needs. This so cial dimen sion of me dia tion is exactly the ele -
ment that distinguishes it from the tra di tio nal sys tem of com mu ni ca -
tive mo des /6/. 

/6/ „In me dia tion, the user/learner acts as a social agent who creates bridges and
helps to con struct or convey meaning, so me ti mes within the same language, so me ti -
mes from one language to another (cross -lin gu i stic me dia tion).“ (CEFR CV, 2018,
103)

The graphi cal re pre sen ta tion in the CEFR CV (cf. Fig. 4) may im -
ply that the me dia tor re cei ves in for ma tion in the re cep tion seg ment
and then trans mits it to ano ther com mu ni cant in the pro duc tion seg -
ment. Ho we ver, the en tire pro cess is more com plex. Af ter the lan -
guage de co ding of the re cei ved mes sage, the me dia tor must eva luate
which in for ma tion should be con veyed and in what form. By the form, 
not only wri ting or spea king are meant, but the overall for mal adap ta -
tion to the other com mu ni cants‘ needs:  length, which is re la ted to in -
for ma tion con tent and its ac cu ra cy, for ma li ty, lin guis tic ap pro pria te -
ness, etc. This is the re fore a com plex task, in which the me dia tor uti -
lizes a wi de range of competencies (not only com mu ni ca tive ones). 

Other im por tant as pect that dif feren tia tes me dia tion from the tra di -
tio nal un der stan ding of trans la tion and in ter pre ting is the need to mo -
dify the pro per ties of the ini tial mes sage to make it comprehensible to
the re ci pient (cf. /7/). 

/7/ „Me dia tors have the right to change the dis co u r se, genre, or re gi ster of their
text, and having the pre ro ga ti ve to do so is not an issue because it is an inherent co m -
po nent of their role as me dia tors.“ (De ndri nos, 2013, 1)

Ano ther as pect that dis tinctly sets me dia tion apart from other com -
mu ni ca tive mo des is its va ria bi li ty in terms of mo no lin gua lism and
mul ti lin gua lism. While ac ti vi ties wi thin other com mu ni ca tive mo des
al ways re flect the tar get lan guage, me dia tion ac ti vi ties may in volve
trans la tion from one lan guage to ano ther,5 but they can al so be con -
duc ted wi thin a sin gle lan guage, ei ther in the same mode (i.e., only
spo ken or only writ ten) or across dif ferent mo dess (e.g., a writ ten text
may be sum ma ri zed in spo ken form, no tes can be writ ten ba sed on
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spo ken dis course, or ex pla na tions of da ta from graphs or ta bles may
be pro vi ded in ei ther spo ken or writ ten form).

3. Mediation and its Didactic Pre sen ta tion

As shown abo ve, me dia tion is a highly specific com mu ni ca tive
mode, and the ques tion is whether its spe ci fi ci ties are suf fi cien tly ta -
ken in to ac count in the teaching. A fun da men tal in di ca tor of this can
be the ex tent to which this skill is re flec ted in teaching ma te rials,
which ty pi cal ly form the back bone of ins truc tion, as evi den ced by
func tion of text books.

Before analyzing text books for teaching Czech as a fo reign lan -
guage, or Czech as a se cond lan guage, it is im por tant to cla rify that the
fol lo wing chap ter is not an eva lua tion of any spe ci fic text book. The
CEFR CV with its ex pan ded con cept of me dia tion was pu blished, as
men tio ned ear lier, in 2018, so a sys te ma tic in te gra tion of this com mu -
ni ca tive mode could only be reaso na bly as ses sed in ma te rials pu -
blished or pre pa red af ter the au thors/teachers had an op por tu ni ty to fa -
mi lia ri ze them sel ves with the upda ted fra me work. Such text books for
Czech as a fo reign lan guage are ex tre me ly rare. The re fore, the ana ly -
sis fo cu sed on text books that of fer com prehen sive se ries from be gin -
ner to ad vanced le vels, as they have grea ter po ten tial for use in
teaching. The fol lo wing text books have been ana ly sed: Česky krok za
krokem by L. Holá (2016), Češti na pro ci zince: úro veň A1 a A2 (Boc -
cou Kestřánková, 2013–2017) and Czech it UP pu blished by Uni ver zi -
ta Pa lacké ho (2019–2021).

Ac ti vi ties ai med at de ve lo ping me dia tion skills are ge neral ly re -
pre sen ted in text books through tasks that me dia tion sha res with other
com mu ni ca tive mo des. The se are ty pi cal ly (and pre do mi nan tly) tasks
such as vysvětle te slo vo ne bo fra zém ‘e xplain the word or idiom’ or
odpověz te na základě (tex tu/posle chu) ‘re spond ba sed on rea ding/lis -
te ning’. 

In ge ne ral, ac ti vi ties ai med at de ve lo ping re cep tive skills are de si -
gned as comprehension checks ra ther than as tools for buil ding stra te -

gies lea ding to un der stan ding. The de ve lopment of pro duc tive skills,
on the other hand, is ba sed on the au to ma tion of spe ci fic lin guis tic re -
sour ces with a view to a spe ci fic com mu ni ca tive goal, and then di rec -
ted to wards self- pro duc tion ra ther than re pro duc tion of pre viously gi -
ven con tent.

In te gra ted tasks with an in ter mo dal however, could, ho we ver,
serve to train (and po ten tial ly as sess) me dia tion skills. This point has
been pre viously highligh ted by Vl. Pechová (2023, 122–145), who,
dra wing on fo reign sour ces, no ted that in eve ry day com mu ni ca tion,
si tua tions in vol ving the al ter na tion of com mu ni ca tive mo des, and the
si mul ta neous en ga ge ment of va rious lin guis tic skills, are quite com -
mon. She spe ci fi cal ly men tions si tua tions that clo se ly align with me -
dia tion ac ti vi ties, such as sum ma ri zing the con tent of what has been
heard or read, ei ther in writ ten or oral form. In me dia tion, it is cru cial
to eva luate which pie ces of in for ma tion from the rea ding or lis te ning
are im por tant for the target recipient and how to con vey them for
maxi mum bene fit. No text book wor ked with cross-lan guage me dia -
tion and did not guide stu dents to de ve lop this skill.

4. Mediation in the Com muni ca ti ve Practice of Students
Learning Czech as a Foreign Language

Design of the research 

The re search in vol ved stu dents at ten ding Czech lan guage cour ses
for fo rei gners at the Fa cul ty of Arts, Pa lacký Uni ver si ty. The se in clu -
ded both aca de mic cour ses and pu blic cour ses. Aca de mic cour ses are
dis tinct due to the com po si tion of their par ti ci pants, who of ten pos sess 
abo ve- ave rage cog ni tive abi li ties. Mo reo ver, many of these par ti ci-
pants are students from phi lo lo gi cal fields, in clu ding Czech stu dies,
whe re pro fes sio nal or pro fes sio nal ly- re la ted ex pe rience with me dia -
tion ac ti vi ties could be ex pec ted. Pu blic cour ses, on the other hand,
fea ture a more di verse stu dent bo dy in terms of their psy cho so cial pro -
fi les, in clu ding va rying per so na li ty traits, le vels of mo ti va tion, edu ca -
tio nal back grounds, and pro fes sio nal ex pe rien ces.  
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The groups of stu dents who par ti ci pa ted in the re search we re both
ho mo ge neous and he te ro ge neous in terms of their first lan guage. The
re search res pon dents we re stu dents who had a Sla vic na tive lan guage
(or spo ke a Sla vic lan guage) as well as students from non- Sla vic back -
grounds.  

The res pon dents at ten ded cour ses at A2 and B2 le vel. These levels
we re se lec ted pri ma rily be cause lo wer le vels of ten lack des crip tors for 
me dia tion ac ti vi ties, while higher proficiency levels generally have
fewer respondents. Ad di tio nal ly, the se two le vels are suf fi cien tly dis -
tinct to ob serve dif feren ces in lan guage be ha vior.  

In the first part of the re search, pre- de fi ned and con sis tent com mu -
ni ca tive si tua tions that promp ted the use of the me dia tion com mu ni ca -
tive mode we re de li be ra te ly in tro du ced by ins truc tors over a one-
 month pe riod. Ba sed on the sche me of me dia tion ac ti vi ties (CEFR CV,
2018, 104), a ge ne ral task struc ture was crea ted and filled with
varying content for in di vi dual les sons to align with the cour se’s pro -
gres sion (e.g., the ma tic con tent). Ac cor ding to the re search pro to col,
res pon ses we re exa mi ned in the fol lo wing si tua tions: 1) ex plai ning the 
mea ning of an unknown word; 2) me dia ting work ins truc tions; 3) con -
veying the main idea of a writ ten mes sage in both writ ten and spo ken
forms; 4) con veying the main idea of a spo ken mes sage in both writ ten 
and spo ken forms; and 5) me dia ting a cul tu ral ly con di tio ned phe no -
me non.  All mo del si tua tions re flec ted the ty pes of ac ti vi ties men tio -
ned by CEFR CV (2018, 104) and at the same time we re ba sed on the
stu dents‘ needs in the classroom: explai ning the mea ning of an
unknown word (its form or idiom) as well as as sis ting with the ex pla -
na tion of work ins truc tions to peers in the stu dy group is a na tu ral
com mu ni ca tive ac tion in classroom set tings. Con veying the main idea 
of a spo ken or writ ten mes sage is not ty pi cal ly re ques ted spon ta -
neously by peers but is an ac tion stu dents are gui ded to per form by the
ins truc tor. Fi nal ly, me dia ting a cul tu ral ly con di tio ned phe no me non is
an in te gral part of com mu ni ca tion in he te ro ge neous groups when stu -
dents pre sent as pects of their cul tu ral back ground.

It should be no ted that in ad di tion to the re search pro to col- de fi ned
si tua tions, other mo ments arose in class that re qui red me dia tion,
though the se we re only re cor ded and not as ses sed in terms of their
pro cess or out come.  

A struc tu red diag nos tic in ter view pri ma rily ai med to ga ther in for -
ma tion on fac tors in fluen cing res pon dents’ com mu ni ca tive com pe -
tence, in clu ding their lan guage know led ge (in terms of first, se cond,
etc., lan guage, as well as know led ge of in flec tio nal lan gua ges), their
field(s) of stu dy, age, and other fac tors. Ad di tio nal ly, the in ter view
sought in for ma tion re la ted to in di vi dual com mu ni ca tive needs in the
realm of me dia tion, as well as ex pe rien ces with pro vi ding and re cei -
ving me dia tion ac ti vi ties.  

Research Results

When eva lua ting de li be ra te ly in du ced si tua tions re qui ring me dia -
tion ac ti vi ties, it was ob ser ved how stu dents ap pro a ched me dia tion
when they could spon ta neously choo se between cross- lin guis tic me -
dia tion and an ex pla na tion in the tar get lan guage. In si tua tions whe re
spon ta neous choi ce was pos si ble, stu dents more fre quen tly op ted for
cross- lin guis tic me dia tion at lo wer pro fi cien cy le vels and more of ten
(re gard less of pro fi cien cy le vel) in lan guage ho mo ge neous groups,
whe re they could re ly on a se cure know led ge of their first lan guage
(cf. Graph. 1). In ca ses of spon ta neous choi ce, one or two in di vi duals
ty pi cal ly emer ged as “con sis tent me dia tors” wi thin the group. The se
we re not ne ces sa rily the in di vi duals with the highest proficiency in
Czech but ra ther those who we re com mu ni ca tive, wil ling to help
others, and of ten re pea ted their ex pla na tions. To main tain ob jec ti vi ty
in the stu dy, stu dents we re en cou ra ged to ro tate in the me dia tor role,
which was re flec ted in the eva lua tion of the suc cess of me dia tion. The
de ci sion to ro tate was al so in fluen ced by the in sight that, in real- life
com mu ni ca tion, anyone may take on the role of me dia tor de pen ding
on the cir cum stan ces.
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Graph 1: Preferences by choosing simple or cross-language me dia tion

In our prac ti cal in ves ti ga tion, we did not test the full range of me -
dia tion ac ti vi ties as de fi ned by the CEFR CV. Instead, we selected se -
lec ted ac ti vi ties that we re ap pro priate to the teaching prac tice and in -
clu ded in the re search pro to col (as des cri bed abo ve). The suc cess of
each ac ti vi ty was as ses sed on a scale from 1 to 5, with 5 being the
highest ra ting. The eva lua tion was con duc ted by the ins truc tors, ba sed 
on how ef fec ti ve ly the me dia tor con veyed the ne ces sa ry in for ma tion
(see Graph. 2). Fai lu res ty pi cal ly oc cur red when the in for ma tion was
only par tial ly con veyed, ei ther be cause it was not com prehen si ve ly
cap tu red from the ori gi nal com mu ni ca tion or be cause it was not ac cu -
ra te ly/for mal ly ex pres sed to be un derstood.

The most pro ble ma tic ac ti vi ty was transferring of in for ma tion
from spo ken com mu ni ca tion in to wri ting. This dif fi cul ty seems to
arise from a com bi na tion of two fac tors: lis te ning com prehen sion, the
first phase of this task, is chal len ging due to the heavy de mands it pla -
ces on short- term me mo ry. The com mu ni ca tor must pro cess both the
flow of in for ma tion and the de co ding of lin guis tic struc tu res. A com -
mon stra te gic er ror is then the so- cal led fixa tion, when the re ci pient
de vo tes his or her at ten tion to trying to de code a par ti cu lar (usual ly
pro ble ma tic from his or her point of view) sec tion and misses
subsequent information. This type of trans fer was fur ther com pli ca ted
by the need to write, as wri ting is tra di tional ly con si de red by lear ners
to be a drea ded skill be cause what can be neglec ted in spea king is not
lost in wri ting.

In con trast, ve ry good re sults we re achie ved with writ ten sum ma -
ries of read texts, whe re the me dia tor could re fer back to the in for ma -
tion in the text or di rectly use por tions of the source ma te rial. In me -
dia ting cul tu ral ly spe ci fic in for ma tion, dif fi cul ties usual ly arose from
in suf fi cient vo ca bu la ry – not due to lack of know led ge, but be cause of
the ab sence of an equi va lent term to di rectly name the fo reign cul tu ral
con cept.

At the B2 le vel, bet ter re sults we re achieved. This can likely be at -
tri bute to the fact that spea kers at higher le vels of lan guage pro fi cien -
cy ge neral ly possess stronger cog ni tive skills, such as text pro ces sing
and in for ma tion hand ling.

Graph 2: Success in mediation ac ti vi ties

A part of the diag nos tic in ter view in vol ved a ques tion about how
stu dents them sel ves as sess the use ful ness of me dia tion ac ti vi ties, as
des cri bed in CEFR CV (2018), for which eva lua tion sca les are avai la -
ble. Res pon dents iden ti fied the grea test po ten tial in the me dia tion of
spe ci fic in for ma tion and in spo ken sum ma ri zing of a text. In con trast,
the re was mi ni mal in terest in me dia tion of crea tive texts, par ti cu lar ly
li ter a ry texts. Du ring the diag nos tic in ter views, it was re pea tedly men -
tio ned that such com mu ni ca tive ac ti vi ty is not ty pi cal ly ex pec ted in
eve ry day com mu ni ca tion. Only a small num ber of res pon dents we re
wil ling to con si der me dia ting the con tent of a book or film (cf.
Graph 3).
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Graph 3: Practical potential of mediation ac ti vi ties

Ba sed on their own ex pe rien ces, res pon dents iden ti fied the most
com mon si tua tions in which they ei ther re qui red me dia tion them sel -
ves or we re as ked to pro vide it (cf. Graph. 4). The ca te go ry “con tact
with au tho ri ties” en com passed eve ry day si tua tions re qui ring va rious
ad mi nis tra tive tasks, with com mon exam ples in clu ding in ter ac tions
with the im mi gra tion po lice, health in suran ce com pa nies, and uni ver -
si ty (for stu dents) or cor po rate (for em ployees) ad mi nis tra tion. Me -
dia tion ac ti vi ties we re al so fre quen tly as so cia ted with the trans fer of
in for ma tion in aca de mic or workplace context, par ti cu lar ly in con -
veying work- re la ted ins truc tions. Ac cor ding to the res pon dents, me -
dia tion is of ten used in heal thcare com mu ni ca tion, most com monly
for ex plai ning me di cal ins truc tions or sim plifying the in ter pre ta tion of 
me di cal re ports. Ad di tio nal ly, res pon dents men tio ned the use of me -
dia tion in less for mal si tua tions, such as com mu ni ca tion with friends
or fa mily.

When com pa ring the ac tual com mu ni ca tion needs ex pres sed by
the res pon dents with those an ti ci pa ted for me dia tion by the CEFR, we
con clude that cer tain me dia tion ac ti vi ties should be given greater em -
pha sis, and lan guage users should be sys te ma ti cal ly pre pa red for them 
in their les sons, while other items could be neglec ted or de cla red only
for more ad vanced le vels.

Graph 4: Students‘ experience with me dia tion

Con c lu sion

Al though me dia tion as a com mu ni ca tion mode has dis tinct fea tu -
res that clear ly dif feren tiate it func tio nal ly from other com mu ni ca tive
mo des, and al though it is de fi ned as such in au tho ri ta tive lin guis tic- di -
dac tic sour ces, it is not gi ven suf fi cient at ten tion in teaching prac tice.
This be came evi dent through the pre sen ted ana ly sis of teaching ma te -
rials, which of fer ve ry few activities specifically aimed at the di rect
de ve lopment of me dia tion skills. In part, me dia tion is prac ti ced
through ac ti vi ties pri ma rily fo cu sed on other com mu ni ca tive mo des,
which in fact re le ga tes its de ve lopment to the back ground.

Stu dents of Czech as a fo reign lan guage, the re fore, lack suf fi cient
aware ness of this com mu ni ca tive mode, do not re co gnize its im por -
tance, and are not sys te ma ti cal ly gui ded in its ap pli ca tion, des pite its
cru cial role in suc cess ful com mu ni ca tion and, in some ca ses, its in dis -
pen sa bi li ty.

By com pa ring the theo re ti cal fra me work of me dia tion ac ti vi ties
outli ned in the CEFR CV with the real com mu ni ca tive needs of spea -
kers, it was con clu ded that not all ac ti vi ties pos sess the same com mu -
ni ca tive po ten tial. In the ac ti vi ties se lec ted for re search va li da tion,
stu dents achie ved ave rage re sults. To achie ve bet ter out co mes, me dia -
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tion needs to be gi ven more space in ins truc tion, and stu dents should
be ex pli citly trai ned in it. 

Ins truc tio nal means for such trai ning should be in ter mo dal, in te -
gra ting va rious com mu ni ca tive mo des, and should em pha si ze the so -
cial na ture of me dia tion. The se tools can in tro du ce stu dents to com -
mu ni ca tive si tua tions by ex pli citly sta ting that the goal is not to ex -
press their own con tent but to ap pro pria te ly con vey so meone el se’s
com mu ni ca tion with a spe ci fic aim. Methods such as cri ti cal rea ding
and cri ti cal thin king are well- sui ted to me dia tion trai ning (Stepha ny,
2023, 1–22), along with the ap pli ca tion of prin ci ples of lan gua ge- sen -
si tive teaching (Rossner a Bo li tho, 2023, 5–12). Fur ther more, in line
with the de ve lopment of a plu ri lin gual ap pro ach, the use of a lan guage
other than the tar get lan guage could be ac cep ted du ring trai ning.

The de ve lopment of me dia tion skills should be an in te gral part of
any lan guage teaching, whether na tive lan guage or fo reign or se cond
lan guage. The re sult should then be the con scious and com pe tent ap -
pli ca tion of this com mu nica tion mo da li ty, as eve ry lan guage user can
be a me dia tor /8/.

/8/ „As users of language(s) and in fo r med about cu l tu ral and social pra cti ces, we
are all po ten tial ly me dia tors.“ (De ndri nos, 2013, 1)
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