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Abstract: The case study focuses on the subjectively perceived challenges
of learning Czech as a foreign language in an academic environment, especially
in practically oriented courses. The study is comparative in nature. It uses
a questionnaire survey to investigate the attitudes of two groups of students towards
their specific views on preformulated statements concerning (1) their overall
perception of Czech, (2) selected issues of Czech language acquisition, and (3) some
grammatical rules. Despite its subjective nature based solely on the students’ feelings
and impressions, the study can contribute to the learning process by providing insight
into their opinions and perspectives after taking a two-semester Czech course, the

main goal of which is to familiarize students with the language and provide them with
a so-called survival course. Understanding their perspectives can enable educators to
adapt language teaching more effectively. It is particularly positive that students see
the possibility of reaching a communicative level in the not too distant future, despite
the problems that learning Czech brings.

Ke y words: Czech as a fo re ign lan gu a ge, que stion na i re su r vey, Czech lan gu a ge ac qu -
i si tion, gram ma ti cal ru les, com mu ni ca tion le vel

In tro du c tion

Stu dents of Czech have to deal with ma ny chal len ges po sed by this
Sla vic lan guage mar ked by its spe ci fic pro nun cia tion with uni que
sounds, dif fi cult con so nant clus ters, vo ca lic quan ti ty ha ving a dis tinc -
tive func tion, and stress pat terns. Mo reo ver, com plexi ties of Czech
gram mar, with de ve lo ped in flec tion of nouns, ad jec ti ves, pro nouns,
and some nu merals (case sys tem) to gether with the verb con ju ga tion
sys tem pose ano ther si gni fi cant set of chal len ges.

Ho we ver, not all stu dents face the se chal len ges equal ly. Those
whose mo ther ton gues are of Sla vic ori gin may find the task of ac qui -
ring ano ther Sla vic lan guage ea sier, as they could po ten tial ly make use 
of nu me rous si mi la ri ties between their na tive lan gua ges and Czech.
The sha red Sla vic back ground may pro vide a more in tui tive grasp of
Czech gram mar ru les and may be helpful re gar ding pro nun cia tion ac -
qui si tion ru les as well. 

The si mi la ri ties are not equal among all Sla vic lan gua ges due to
their di vi sion in to East, South, and West subgroups. Ge neral ly, the
lan gua ges wi thin the groups are his to ri cal ly clo ser to each other than
the lan gua ges among the groups. 

In or der to add an ex ter nal view on the sha red phe no me na wi thin
Sla vic lan gua ges, Ste ven Franks, an Ame ri can scien tist con cer ned
with com pa ra tive Sla vic mor pho syn tax, au tho red the chap ter “The
Sla vic Lan gua ges” in The Ox ford Hand book of Com pa ra tive Syn -
tax (2008) and sta ted that “Sla vic (or Sla vo nic) lan gua ges re pre sent
a fair ly ho mo ge neous group of lan gua ges spo ken in a large ter ri to ry of 
cen tral and eas tern Eu rope, as well as Rus sian Asia” and dis cus ses the
si mi lar (and ro bust) case sys tem, re la ti ve ly free word or der, and is sues 
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re la ted to case and agree ment. Al so, he acknow led ges the com plexi ty
of as pect no ting that “as pect is a clas sic and per va sive pro blem in Sla -
vic mor pho syn tax”.

Mo reo ver, stu dents whose na tive (or al rea dy ac qui red) lan gua ges
in volve some ver sion of de clen sion and/or con ju ga tion sys tems are at
an ad van tage as they are fa mi liar with the con cept of mul ti ple forms of 
a sin gle word. 

The stu dy highlights the si gni fi cant role that an in di vi dual’s lin -
guis tic back ground plays in the ac qui si tion of Czech. Des pite its sub -
jec tive na ture ba sed ex clu si ve ly on the fee lings and im pres sions of the 
stu dents, the stu dy may con tri bute to the lear ning pro cess by pro vi -
ding in sights in to their opi nions and pers pec ti ves af ter they have com -
ple ted a two- se mes ter long Czech course whose main pur pose is to fa -
mi lia ri ze stu dents with the lan guage and pro vide them with so-cal led
sur vi val course. Un der stan ding their pers pec ti ves may al low edu ca -
tors to tai lor lan guage ins truc tion more ef fec ti ve ly.

The stu dy ex plo res the at ti tu des of two groups of stu dents con cer -
ning their spe ci fic view points on the se lec ted Czech lan guage sta te -
ments re gar ding their (1) overall per cep tion of Czech, (2) se lec ted
Czech lan guage ac qui si tion is sues, and, ve ry su per fi cial ly, its (3) most 
fun da men tal gram mar ru les.

Ma te rials and Methods

The par ti ci pants of the re search in vol ved stu dents with no lin guis -
tic back ground stu dying in va rious En glish stu dy pro grams of fe red at
two Czech uni ver si ties – the Uni ver si ty of Ve te ri na ry Scien ces Brno
and Pa lacký Uni ver si ty Olo mouc. The par ti ci pants we re as ked to
com ple te a ques tion naire ad mi nis te red via Microsoft Forms, which
con sis ted of ten sta te ments eva lua ted on a Likert scale2 with the fol lo -

wing op tions: “stron gly agree,” “agree,” “nei ther agree nor di sagree,”
“di sagree,” and “stron gly di sagree.” The sta te ments we re sup ple men -
ted with two open- en ded ques tions con cer ning easy and dif fi cult is -
sues in Czech, gi ving res pon dents the op por tu ni ty to free ly ex press
their opi nion.

Af ter da ta col lec tion, the da ta set was di vi ded ba sed on the answers
to the ques tion “Whe re are you from?” in to Sla vic and non- Sla vic stu -
dents, with the Sla vic stu dents ser ving as the con trol group. The re -
search group, con sis ting of 39 non- Sla vic stu dents, was di verse, re pre -
sen ted by 16 French, 7 Greek, 3 Ita lian, 3 Ko rean, and 5 Ger man stu -
dents, the rest was for med by sin gle re pre sen ta ti ves from Is rael, Ca na -
da, Aus tria, Al ge ria, Chi na, Ire land, Mexi co, and In dia. The con trol
group in clu ded 9 Sla vic stu dents who, in ci den tal ly, re pre sen ted all
three Sla vic subgroups (4 Po lish – West subgroup, 3 Ukrai nian – East
subgroup, and 2 Slo ve nian stu dents – South subgroup). Des pite the
con trol group not being large, it al lo wed for com pa ra tive ana ly sis
between stu dents from dif ferent lin guis tic back grounds. 

The re sults sec tion is di vi ded in to three to pi cal ly ba sed parts: 

a) Language acqui si tion- rela ted qu e stions, 
b) Foreign language per ce p tion qu e stions, and 
c) Gram mar- re la ted qu e stions. 

Results

The re sults of the stu dy, ga the red from 39 non- Sla vic and 9 Sla vic
res pon dents through 10 Likert- scale ba sed sta te ments and two open-
 en ded ques tions, pro vi ded an in sight in to the stu dents’ sub jec tive per -
cep tion of the Czech lan guage in the ear ly stage of lear ning. 

The que stion na i re

The first two ques tions con cer ned the back ground of the res pon -
dents. The first one as ked about their na tio na li ty (see the Ma te rials and 
Methods sec tion), al lo wing for the con se quent di vi sion in to the Sla vic
and non- Sla vic groups. The se cond ques tion con cer ned the time pe -
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riod for which the res pon dents had been stu dying Czech with no res -
pon dent ex cee ding 18 months of lear ning. The se short- term cour ses
are prac ti cal, cen te red around the ba sics of Czech and their main pur -
pose is to in tro du ce stu dents to the lan guage as a part of their cul tu ral
ex pe rience.

All res pon dents stu dy in Cze chia, so they are sup po sed to be im -
mer sed in the Czech lan guage. The re fore, their ex po sure is not li mi ted 
to the time spent in class but ex tends to their daily li ves. This con sis -
ten cy gi ven by the si mi lar lear ning pe riod, their cur rent lan guage en vi -
ronment, non- lin guis tic back ground, the know led ge of En glish and,
con se quen tly, the same wri ting sys tem uti li zing the La tin al pha bet, are 
all bene fi cial for the stu dy, ma king the res pon ses more re le vant. 

The pie charts with re search group answers (non- Sla vic) will be
con tras ted with those from the con trol (Sla vic) group. This com pa ri -
son will help il lus trate the dif fe ring pers pec ti ves oc cur ring between
the two groups.

a) Foreign language perce ption -re la ted sta te ments

Graph 1. The Czech lan guage sounds eu pho nic (plea sant) to me

The ques tion re gar ding the per cep tion of Cze ch’s plea sant ness to
ear yiel ded va rious answers. 35.9% of stu dents agreed (23.1%) or
stron gly agreed (12.8%) that Czech soun ded eu pho nic to them. What
we found par ti cu lar ly in teres ting was that while not ma ny stu dents
stron gly agreed, all three Ko rean res pon dents did.

On the other hand, 33.4% of stu dents di sagreed (23.1%) or stron -
gly di sagreed (10.3%). Such a high rate may si gnify that lear ning
Czech, be si des being quite chal len ging on its own, is fur ther com pli -
ca ted by the fact that some stu dents do not con si der it plea sant soun -
ding. This may di rectly im pact the mo ti va tion for lear ning which, re -
gar ding our sam ple, may have been in fluen ced by the re la tionship the
stu dents had made with the Czech lan guage and al so by their mo ther
ton gue back ground. 

The con trol group par ti ci pants sho wed si gni fi can tly more po si tive
at ti tu des to wards Czech eu phony with no ne ga tive res pon ses. This
may have been in fluen ced by the lin guis tic proxi mi ty and fa mi lia ri ty
of the sounds sha red wi thin Sla vic lan gua ges.

The per cep tion of a lan gua ge’s plea sant ness to ear can im pact
a stu dent’s lan guage ac qui si tion ex pe rience. For ins tance, Ger man is
of ten ci ted as a lan guage that some lear ners find less eu pho nic. Re -
search in to this to pic is not ex ten sive. One stu dy is ba sed on a Quo ra
feed (Rei te rer et al., 2020) trying to in ves ti gate why some lan gua ges
are per cei ved as me lo dious while others are not with Ger man being
con si de red as harsh. Mo reo ver, the re was an ar ti cle pu blished in 2014
by Matt hew Jen kin in Guar dian en titled What ma kes a lan guage at -
trac tive – its sound, na tio nal iden ti ty or fa mi lia ri ty? which was con -
cer ned with the cir cum stan ces ma king one lan guage more at trac tive
than the other. In the ar ti cle, he quo ted Char les V, saying, “I speak
Spa nish to God, Ita lian to wo men, French to men, and Ger man to my
horse.” Al so, Mark Twain wrote an es say titled The Awful Ger man
Lan guage, which hu mo rously ex plo res the obs ta cles of lear ning Ger -
man. Last but not least, when you type the ques tion “Which lan guage
is the most ag gres sive soun ding?” in to Goo gle, the answer gi ven is –
Ger man. Lan guage lear ners may find lan gua ges they per cei ve as me -
lo dious ea sier to pick up, as the po si tive aes the tic ex pe rience may en -
hance mo ti va tion and en ga ge ment with the lan guage. 

In the light of our re sults, we should take in to ac count that stu dents’ 
mo ti va tion to stu dy Czech may be af fec ted by their per cep tion of its
po ten tial un plea sant ness to the ear.
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Graph 2. Writ ten Czech is ve ry si mi lar to its spo ken form and vice ver sa

Other two ques tions tou ched upon the subs tan tial si mi la ri ties
between the writ ten and spo ken forms of Czech. The sta te ment Writ -
ten Czech is ve ry si mi lar to its spo ken form fo cu sed on rea ding aloud,
while the sta te ment Spo ken Czech is ve ry si mi lar to its writ ten form
mo stly in ves ti ga ted sound re cogni tion and wri ting. 

As we can see, the res pon ses dif fe red si gni fi can tly. Even though
56.4% of res pon dents agreed (38.5%) and stron gly agreed (17.9%)
with the sta te ment that Writ ten Czech is ve ry si mi lar to its spo ken
form, the re verse sta te ment, Spo ken Czech is ve ry si mi lar to its writ ten
form, re vea led a ve ry dif ferent out come. He re, 53.8% of stu dents di -
sagreed (35.9%) or stron gly di sagreed (17.9%).

Al though the re sults may be sur pri sing due to a com monly ac cep -
ted as sump tion that spo ken and writ ten forms of Czech are con si de red
to be quite si mi lar be cause of its pho ne tic na ture, the rea li ty is quite in -
tri cate. Re co gni zing this si mi la ri ty re qui res prac tice, but once stu dents 
have be come fa mi liar with both forms, this pro cess be co mes gra dual -
ly less chal len ging.

The Czech stress pat tern, which falls on the first syl la ble (or an ad -
ja cent pre po si tion), dif fers from the va ria ble stress in, for exam ple,
En glish or French. To gether with new sounds found in Czech, strong
as si mi la tion pro ces ses, and lin king the sound re cogni tion may be
quite dif fi cult in the ear ly sta ges of lear ning Czech. 

This dis cre pan cy clear ly sug gests that, while stu dents re co gnize
the pho ne tic con sis ten cy when rea ding aloud, they find the pro cess of
sound re cogni tion and wri ting more chal len ging. 

Our re sults de mons trate that teachers should con si der de di ca ting
more time and prac tice to rea ding out loud in the class to help stu dents
iden tify and re co gnize si mi la ri ties between the spo ken and writ ten
forms of the words. Over time, it will help them es ta blish and pro cess
the se spo ken vs. writ ten con nec tions which in heren tly exist in the
Czech lan guage. Our re sults sug gest that the se si mi la ri ties may be
quite dif fi cult to grasp by non- Sla vic stu dents of Czech which de ser -
ves due at ten tion.

 As ex pec ted, the con trol group de mons tra ted that this writ ten and
spo ken Czech di lem ma was non- exis tent for them af ter no more than
18 months of stu dying Czech. 

Teaching of the Czech lan guage to non- Sla vic stu dents brings nu -
me rous chal len ges (see In tro duc tion) and in cor po ra tion of rea ding out
loud on a re gu lar ba sis may ease those ari sing from its spe ci fic pho ne -
mes.

Graph 3. Trans la tion exer ci ses are ea sier from Czech to my mo ther ton gue and vice
ver sa

The stu dents we re as ked to con si der two in di vi dual sta te ments:
(1) Trans la tion exer ci ses are ea sier from Czech to my mo ther ton gue
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and (2) Trans la tion exer ci ses are ea sier from my mo ther ton gue to
Czech. We wan ted them to con si der the sta te ments in di vi dual ly be -
cause the trans la tion tasks pose dif ferent chal len ges de pen ding on the
di rec tion of the trans la tion.

It is es sen tial to men tion that the res pon dents speak En glish at a le -
vel that ena bles them to stu dy in an En glish stu dy pro gram and al so
that the Czech cour ses are taught through En glish. With the ex cep tion
of one Irish and one Ca na dian stu dent, the re we re no En glish na tive
spea kers in the sam ple. The re fore, En glish ser ves as a me dia ting lan -
guage and it is lik e ly that some stu dents trans late the exer ci ses di rectly 
in to En glish but some trans late through their mo ther ton gue to En -
glish.

The re sults de mons trate ve ry si mi lar trends in both groups. The
sta te ment Trans la tion exer ci ses are ea sier from Czech to my mo ther
ton gue sho wed that 66.7% of stu dents in the re search group agreed
(51.3%) or stron gly agreed (15.4%). The un der lying reason lies in the
fact that the se exer ci ses usual ly re flect pre vious les sons quite ri gidly,
en su ring that stu dents are ca pa ble of trans la ting phra ses or sen ten ces
ba sed on their al rea dy ga the red know led ge. At this stage of lear ning,
the stu dents’ vo ca bu la ry in the tar get lan guage is not ex ten sive, and
they look for the ex pres sions just in their al rea dy ac qui red (and quite
li mi ted) port fo lio.

In the op po site di rec tion of the trans la tion (from mo ther ton gue to
Czech) the si tua tion si gni fi can tly dif fers with 17.9% of stu dents stron -
gly di sagreeing and 41% di sagreeing with the sta te ment. As vi si ble,
the op po si tion against this sta te ment was strong be cause stu dents have 
a vast port fo lio of ex pres sions and di verse struc tu res at hand in their
mo ther ton gue and they are in heren tly af fec ted by the num ber of pos -
si ble sy no nyms ap pli ca ble to a par ti cu lar sen tence which is to be
trans la ted. 

As we can see, the con trol group con firms the trend, so this phe no -
me non does not seem to be in fluen ced by the time for which a stu dent
has stu died the tar get lan guage. The di sagreeing and stron gly di -
sagreeing groups we re pro por tio na te ly smal ler.

Our re sults con firm that the ma jo ri ty (but not all) of stu dents find
trans la ting from their mo ther ton gue in to Czech ge neral ly more chal -
len ging than trans la ting from Czech to their mo ther ton gue. The se re -
sults we re an ti ci pa ted and are in com pliance with com monly ac cep ted
and lo gi cal as sump tions about the trans la tion exer ci ses. We wan ted to
em pha si ze that both di rec tions of trans la tion are im por tant. The more
chal len ging di rec tion, from the mo ther ton gue to the tar get lan guage,
re qui res si gni fi can tly more ef fort. Al though com monly vie wed as dif -
fi cult, it for ces the stu dents to em ploy com plex pro ces ses on their side, 
na me ly by means of “con tras tive ana ly sis of the source and the tar get
text [which] de ve lops me ta lin guis tic aware ness of the struc tu ral si mi -
la ri ties and dif feren ces” (Nord, 2005). The se stra te gies could help stu -
dents es ta blish firm con nec tions between the two lan gua ges.

In our view, trans la tion exer ci ses are es sen tial. Ho we ver, the re are
dif fe ring pers pec ti ves on their ac tive use among teachers. In the era of
di rect and com mu ni ca tive methods, trans la tion exer ci ses get a mixed
re pu ta tion. 

For ins tance, Bri ta Ba nitz (2022) men tions the fol lo wing: “As an
ac tive fo reign lan guage teacher at a pri vate uni ver si ty in cen tral
Mexi co, I can at test to the fact that using trans la tion in the lan guage
classroom is con si de red ta boo in mo dern- day lan guage teaching”. In
the ar ti cle, she aptly sum ma ri zes a few pers pec ti ves of teachers of dif -
ferent lan gua ges world wi de. Car re res and No rie ga- Sán chez (2011),
for exam ple, poin ted out that 

[..] there has been a marked re lu c tan ce and often open ho sti li ty re gar ding the use of
trans la tion in language teaching” (p. 283). Dra hota - Sza bó (2019) la men ted that ac ti -
vi ties in vo l ving trans la tion have been ne gle c ted in German as a Foreign Language
courses in Hungary. Hernández (1996), con si de ring Spanish as a Foreign Language
courses in England, con fi r med that the mere men tio ning of the word trans la tion
causes ne ga ti ve re a c tions in language teachers. Mbeudeu (2017) shared that in Ca me -
ro on, trans la tion- ba sed ac ti vi ties in English as a Foreign Language classes “should be
totally avoided” (p. 76) and Cook (2010) even argued that “trans la tion has been ou t la -
wed” (p. 3) forcing teachers who want to use it to go “un de r gro und” (p. 3). 

Paul Kaye, an En glish teacher and jour na list wrote: Trans la tion
was a si gni fi cant part of ELT for a long time, and then a si gni fi cant
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mis sing part for a long time al so. With the ar ri val and then to tal do mi -
nance of com mu ni ca tive metho do lo gies, trans la tion was quickly con -
si gned to the past, along with other ‘tr ad iti onal’ tools such as dic ta tion, 
rea ding aloud and drills.3

Ca ro line Ros si et al. (2021) pre sen ted a well- do cu men ted ar ti cle
em pha si zing the im por tance and long- term im pact of trans la tion exer -
ci ses in prac tice, im pro ving not only stu dents’ lexi cal skills but al so
their grasp of gram mar.

It seems that we are cur ren tly wit nes sing a new era of trans la tion
exer ci ses re tur ning to the spotlight. Co li na and Al brecht (2021) from
the Uni ver si ty of Ari zo na poin ted out the fol lo wing: “We find our sel -
ves in a new lan guage teaching lands cape, and the use of L1, once
com ple te ly out of pe da go gi cal sight, has come back in to view.”

More and more scien tists sup port the need to use a mo ther ton gue
or a me dia ting lan guage in teaching (Hol thouse, 2006; Kel ler 2016;
Ya dav, 2014; Ro cha 2011). Ping (2024) adds his pers pec tive on the ef -
fec ti ve ness of trans la tion not only in clas ses with stu dents sha ring the
same mo ther ton gue (Chi ne se in his case) but al so mixed clas ses,
which is our case. 

The se exer ci ses subs tan tial ly con tri bute to a bet ter un der stan ding
of the stu died struc tu res by pla cing them in con text. As a ve ry com -
plex type of exer cise re qui ring a cons tant need of code swit ching,
trans la tion is highly ef fec tive both ways – from a mo ther ton gue to
a new lan guage and vice ver sa. 

b) Language ac qu i si tion related sta te ments

We are aware that this ques tion poin ted stu dents at a cer tain di rec -
tion. Ho we ver, Czech is ge neral ly per cei ved to be quite dif fi cult so the 
ques tion stem med from that pre sump tion. 82% of non- Sla vic stu dents
agreed (53.8%) or stron gly agreed (28.2%) with this sta te ment. The re -

fore, the vast ma jo ri ty of the non- Sla vic res pon dents con si der Czech
to be dif fi cult to learn. 

Graph 4. Ba sed upon my 2- se mes ter ex pe rience, Czech is a dif fi cult lan guage to
learn

The con trol group yiel ded a com ple te ly con tras ting re sults. Al -
though the lan guage proxi mi ty is ge neral ly con si de red bene fi cial and
fa ci li ta ting, it can not be ta ken as a fact that it is al ways easy to learn
a “si mi lar” lan guage. In our sam ple, ho we ver, this as sump tion has
pro ved to be true.

Graph 5. I feel that I am able to reach a com mu ni ca tive le vel in Czech in a few years

We de ci ded not to li mit the ti me frame of the ques tion to one year,
instead, we ex ten ded it to a more flexi ble pe riod, be cause one year
may seem too short gi ven that Czech is not the res pon dents’ main area
of stu dy. This ques tion yiel ded a po si tive out come with 82% of stu -
dents agreeing (61,5%) or stron gly agreeing (20,5%) which in di ca tes
that a si gni fi cant per cen tage of the res pon dents felt that they we re able 
to reach a com mu ni ca tive le vel in Czech. Even though the term “com -
mu ni ca tive” is per cei ved dif feren tly by stu dents, with each ha ving
their own de fi ni tion of what cons ti tu tes a com mu ni ca tive le vel, we
col lec ted their pers pec ti ves re gard less of the se va ria tions in per cep -
tion. Our res pon dents do not per cei ve Czech to be overwhel min gly
dif fi cult or in com prehen si ble as they see a rea lis tic pos si bi li ty of at tai -
ning a com mu ni ca tive le vel in the not- too- dis tant fu ture. It seems that
stu dents are mo stly op ti mis tic about their Czech pro gress, which is
a ve ry po si tive out come. 

3 Kaye, P. (n.d.). Trans la tion ac ti vi ties in the language classroom. Tea chin g -En glish
(https://www.te a chin gen glish.org.uk/profes sional- develo p ment/teachers/knowing-
subject/articles/transla tion-ac tivities -langua ge) [accessed: 11/07/24].
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As ex pec ted, the con trol group stu dents had no doubts about
reaching a com mu ni ca ble le vel in Czech in the de si gna ted time pe -
riod.

c) Gram mar- re la ted sta te ments

Graph 6

We in cor po ra ted three sta te ments re gar ding ba sic gram mar fea tu -
res in Czech which are easy and sys te ma tic, but they de fi ni te ly re quire
prac tice. In ma ny lan gua ges (En glish, French, Ger man, etc.), the for -
ma tion of ques tion and ne ga tive forms is com plex on its own, but this
is not true in Czech. While con ju ga tion and de clen sion com pli cate
Czech gram mar, the pro ces ses of for ming ques tions and ne ga ti ves are
re la ti ve ly straight forward.

As we can see, the same trend is vi si ble re gar ding both ques tions
and both groups. When it co mes to for ma tion of ques tions, only a few
stu dents in the re search group de ci ded to di sagree or had no opi nion.
Even though the pro por tion of the se stu dents was small, we sup pose
that their answers we re in fluen ced by the fact that the re is no spe ci fic
way of ma king ques tions in Czech ex cept for the in to na tion change.
Pos si bly, some res pon dents may have been thin king about ap pli ca ble
gram mar ru les used for ma king ques tions which may have con fu sed
them. 

Graph 7

In the case of for ma tion of ne ga tive sen ten ces, the answers we re
even more po si tive with al most all stu dents agreeing or stron gly
agreeing with the sta te ment.

The con trol group sho wed no ne ga tive at ti tu des to ward the two sta -
te ments re gar ding ba sic Czech gram mar ru les. This sug gests that they
do not pose any pro blems in the la ter sta ges of lear ning Czech.

The sta te ment re gar ding the re cogni tion of ten ses is more com -
plex, but overall, it is quite easy to de ter mine if a sen tence is in the
past, pre sent, or fu ture in Czech. The goal is not to teach stu dents to
form ten ses pre ci se ly, but instead, to pro vide them with a fra me work
that will ena ble them to re co gnize the ten ses. This un der stan ding helps 
stu dents na vi gate the lan guage more ef fec ti ve ly, even if their usage is
not yet per fect.

As we can see, the res pon dents ge neral ly agreed (53.8%) or stron -
gly agreed (15.5%) that they we re ca pa ble of re co gni zing Czech ten -
ses. This in di ca tes that tense re cogni tion is a ma na gea ble to pic for
lear ners and sug gests that it can and should be in tro du ced to stu dents
of Czech in the ear ly sta ges of lear ning. 

It needs to be no ted that the tense re cogni tion is subs tan tial ly im -
pac ted by the ver bal as pect, es pe cial ly in re la tion to pre sent forms of
the per fec tive verbs that serve to ex press fu ture in Czech. The se verbs
could be in te gra ted in the teaching pro cess at a la ter stage be cause
their un der stan ding is ea sier when stu dents are al rea dy fa mi liar with
a few ba sic and less com pli ca ted im per fec tive verbs. 
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The open -en ded qu e stions

In ad di tion to gi ving their opi nions on the Likert scale, the res pon -
dents we re en cou ra ged to for mu late their views on two ques tions. The
first open- en ded ques tion as ked, What do you con si der to be easy in
Czech? and the se cond one, What do you con si der to be dif fi cult in
Czech?

The open -en ded qu e stions – the research group

The answers va ried from eve ry thing is dif fi cult to no thing is dif fi -
cult with ma ny op tions in between. The res pon dents men tio ned that
lear ning vo ca bu la ry to pics like co lors, num bers, food items and, for
exam ple, ani mals is not dif fi cult. Al so, they men tio ned easy for ma tion 
of ques tions and ne ga ti ves, which cor res ponds to the gram mar- re la ted 
Likert scale sta te ments. Con ju ga tion of the verbs in the pre sent tense
see med easy to them and rea ding po sed no si gni fi cant is sues.  They al -
so poin ted out that crea ting ad jec tive forms is not dif fi cult if they
know what gen der the cor res pon ding noun is. 

Con ver se ly, ma ny res pon dents found Czech pro nun cia tion to be
par ti cu lar ly chal len ging, some men tio ned the ř sound and stress pat -
tern. Gram mar in ge ne ral was ano ther com mon area of dif fi cul ty,
some res pon dents spe ci fied the re cogni tion of male/fe male forms,
Czech case sys tem, and plural forms, while a few students men tio ned
the overall dif fi cul ty of Czech cau sed by mul ti ple forms of ma ny
words, pre do mi nan tly nouns and verbs. 

The open -en ded qu e stions – the control group

The answers in the con trol group we re much more con ci lia to ry,
with the ma jo ri ty of res pon dents sta ting that (al most) eve ry thing is
fine be cause of the si mi la ri ties to their mo ther ton gue. When as ked
what they con si der to be dif fi cult, they men tio ned word en dings, wri -
ting i/y, and gen der re cogni tion. Al so, the ř sound, stress pat terns, and
peo ple spea king fast see med to be ma king Czech dif fi cult for some
Sla vic stu dents. 

One stu dent men tio ned that “Czech is ve ry dif ferent not only from
my mo ther ton gue but al so from En glish” and ano ther one wrote, “ve ry 
dif ferent gram mar, not that si mi lar to the lan gua ges you usual ly learn
at school”, sug ges ting that the stu dents are una ble to make ma ny con -
nec tions with their al rea dy ac qui red lan gua ges. Ano ther one men tio -
ned that “the re are fe wer re la tions with La tin lan guage”, im plying that 
they are not able to ap ply de ri va tion ef fec ti ve ly. A few stu dents stres -
sed the fact that the re are “too ma ny forms of eve ry thing”, or “hu ge
amounts of forms”, or even that lear ning Czech “needs a ri di cu lous
amount of time”.

Con c lu sion

The stu dy has re vea led that lan guage proxi mi ty not only de ter mi -
nes the po si tive or ne ga tive at ti tude to wards Czech in the ear ly sta ges
of lear ning, but al so im pacts the (sub jec ti ve ly per cei ved) suc cess rate
and mo ti va tion for fur ther stu dy. The sta te ment re gar ding the plea -
sant ness of Czech to the ear has shown that the per cep tion of Czech is
quite di verse. This va ried res ponse highlights the sub jec tive na ture of
lan guage per cep tion, in fluen ced by in di vi dual lin guis tic back grounds
and per so nal pre feren ces. Mo reo ver, it even sha pes their opi nion on
whether a lan guage sounds eu pho nic to them.

Trans la tion exer ci ses are im por tant and, as the stu dy im plies, es pe -
cial ly the di rec tion from the stu dent’s mo ther ton gue (me dia ted
through En glish) to Czech de ser ves more at ten tion. Trans la tion exer -
ci ses are com plex and re quire not only re pe ti tive prac tice, but al so ap -
pro priate as si gnments, which re ly hea vily on the skills and ex pe rience
of the teacher.

The proxi mi ty of the writ ten and spo ken Czech is per cei ved by the
stu dents subs tan tial ly more in the writ ten- to- spo ken di rec tion than the
other way around. This fin ding in di ca tes that the spo ken- to- writ ten di -
rec tion should be prac ti ced more, for exam ple, through dic ta tion exer -
ci ses, that will help stu dents es ta blish con nec tions between the Czech
sound sys tem and its writ ten forms by means of wri ting. Once stu dents 
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get used to the ru les, they may gra dual ly find Czech sound re cogni tion 
less un pre dic ta ble.

The re search sug gests that the in tro duc tion of some gram mar ru les
may not need to be post po ned to la ter sta ges of lear ning Czech be -
cause they do not seem to pose a si gni fi cant is sue for Czech lan guage
lear ners. They in clude for ma tion of ne ga tive sen ten ces and ques tions
as well as ba sics of tense re cogni tion be cause the se areas are not par ti -
cu lar ly dif fi cult in Czech.

Some sta te ments yiel ded a high rate of “nei ther agree nor di -
sagree”, in di ca ting that stu dents do not have or do not want to ex press
their views. Gi ven their back ground, this is un der stan da ble, as their
field of study is not lin guis tic and for mu la ting opi nions on cer tain lan -
gua ge- re la ted to pics may be quite dis tant for them.

What we con si der par ti cu lar ly po si tive is that stu dents, des pite the
chal len ges per tai ning to Czech, see the pos si bi li ty of at tai ning a com -
mu ni ca tive le vel in the not too- dis tant fu ture. This im plies that they do 
not feel dis cou ra ged by the com plexi ties of Czech, and their mo ti va -
tion seems to be re tai ned. This op ti mis tic out look is im por tant for lan -
guage lear ning. 
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