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Abstract: The study analyses teachers’ directive utterances recorded during
spontaneous classroom interactions in Czech schools with pupils aged 11–16.
Transcripts from the AKCES 2 corpus were examined using a coding scheme based
on speech act theory. Teachers employed a range of communicative strategies, most
of them direct. Imperatives were the most frequent, alongside performative verbs and
modal constructions. Numerous non-sentential forms, such as adverbs, interjections,
and elliptical expressions, also served directive functions. Teachers varied gramma-
tical features like tense, person, and number to express politeness, reduce imposition,
and achieve communicative efficiency.
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In tro du c tion

The edu ca tio nal po li cy of the Czech Re pu blic is ba sed on two ma -
jor ob jec ti ves:

1. To orient edu ca tion toward the de ve lo p ment of co m pe ten cies es -
sen tial for active civic, pro fes sio nal, and per so nal life.

2. To reduce ine qu a li ties in access to quality edu ca tion and to foster
the maximum de ve lo p ment of each child’s po ten tial.

Com mu ni ca tive com pe tence is one of the key ob jec ti ves em pha si -
sed in the Fra me work Edu ca tio nal Pro gram mes (Rámco vé vzdělávací
pro gramy), which de fine ex pec ted out co mes across all le vels of edu -
ca tion. Com mu ni ca tive com pe tence does not in volve only the know -
led ge of gram mar and vo ca bu la ry but al so in clu des so cio prag ma tic
com pe tence.

So cio prag ma tic co m pe ten ce re fers to the speaker’s abi li ty to in ter -
pret and pro du ce lan gu a ge ap pro pria te ly wi t hin the norms, ex pe c ta -
tions, and con ven tions of a gi ven so cial and cu l tu ral con text. It in vo l -
ves an un de r stan ding of how so cial va ria b les such as po wer, di stan ce,
age, gen der, and in sti tu tio nal ro les in flu en ce lan gu a ge use, espe cial ly
in per fo r ming spe ech acts (e.g., re qu ests, re fu sals, co m p li ments). This
co m pe ten ce ena b les spe a kers to se lect con tex tu al ly ap pro pria te lin gu -
i stic stra te gies that re flect po li te ness norms, le vels of fo r ma li ty, and
in ter per so nal sen si ti vi ty wi t hin the ta r get lan gu a ge com mu ni ty. 

Re se arch shows that yo ung chi l dren ac qu i re pra gma tic skills thro -
ugh rea l - li fe in ter ac tion, by ob se r ving ot hers and par ti ci pa ting in eve -
ry day com mu ni ca tion (Ba tes, 1976). Whi le te a chers and in sti tu tio nal
fi gu res se r ve as ea r ly ro le mo dels, pe er in flu en ce and me dia ex po su re
be co me in cre a sin gly pro mi nent as chi l dren grow ol der. Neve r t he less,
the lan gu a ge stra te gies used by te a chers re ma in im pa c t ful and help
sha pe pupils’ pra gma tic awa re ness.

Speech acts with di rec tive il lo cu tio na ry force are among the most
face- threa te ning acts due to their in heren tly im po sing na ture (Brown,
& Le vin son, 1978). Even pres chool- aged chil dren learn that mo -
difying a re quest lin guis ti cal ly can im prove their chan ces of achie ving 
com mu ni ca tive goals. By the end of lo wer se con da ry school (age
15/16), pu pils are ex pec ted to mas ter a range of stra te gies for mi ti ga -
ting di rec tive speech ac cor ding to so cial and si tua tio nal con text. Ho -
we ver, the cur ri cu lum itself – par ti cu lar ly in sty lis tics, li tera ture, and
gram mar – of fers li mi ted op por tu ni ties for prac ti sing such skills. In
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con trast, pu pils en gage daily in in ter ac tions with teachers, in which di -
rec tive ut te ran ces are com mon. If teachers em ploy a rich va rie ty of
lin guis tic stra te gies in the se in ter ac tions, pu pils may in ter na lise them
as part of their men tal gram mar and lexi con.

The aim of this stu dy is to ana ly se the lin gu i stic stra te gies that te a -
chers use in au t hen tic clas s ro om com mu ni ca tion in Czech ba sic
schools. The re se arch qu e stions are as fol lows:

1. Which lin gu i stic means do teachers employ in their di re c ti ve ut te -
ran ces ad dres sed to basic school pupils?

2. What levels of di re c t ness do teachers use in their di re c ti ve ut te ran -
ces ad dres sed to basic school pupils?

To ad dress the se qu e stions, the stu dy draws on au t hen tic co r pus
da ta and ap p lies a spee ch-ac t- ba sed ana ly ti cal fra me work, which will
be de scri bed in the fol lo wing se c tions. 

Previous research 

The re is a wi de ran ge of fo re ign scien ti fic stu dies on the to pic of
spe ech acts ava i la b le to Czech re se a r chers, mo st ly pu b li s hed in En -
glish. Among the most ex ten si ve ly stu died spe ech acts are re qu ests,
apo lo gies, and co m p li ments. One of the most in flu en tial con tra sti ve
stu dies in this area was con du c ted wi t hin the fra me work of the Cross-
Cu l tu ral Spe ech Act Re a li sa tion Pro ject (CCSARP) (Blu m- Ku l ka,
& Ol s h ta in, 1984; Blu m- Ku l ka et al., 1989). This pro ject ana ly sed the
forms of re qu ests and apo lo gies ac ross se ve ral lan gu a ges, in clu ding
Au stra lian En glish, Ame ri can En glish, Bri tish En glish, Ca na dian
French, Da nish, Ge r man, He brew, and Rus sian. The re se a r chers al so
de ve lo ped a co ding sche me for re qu ests and apo lo gies, la r ge ly ba sed
on the ea r lier work of Ed mon d son and Ho u se (Ed mon d son, 1981; Ed -
mon d son, & Ho u se, 1981).

The CCSARP pro ject spar ked wi de spre ad scho la r ly in te rest, le a -
ding to a la r ge nu m ber of fol lo w -up stu dies on spe ech act re a li sa tion.
Re se a r chers ha ve in ve sti ga ted both spon ta ne o us and eli ci ted lan gu a ge 
pro du c tion, and compu ter- me dia ted com mu ni ca tion has be co me in -
cre a sin gly po pu lar as a so u r ce of da ta.

In the Czech Re pu blic, se ve ral stu dies have fo cu sed on speech acts
such as re quests, apo lo gies, and com pli ments. For exam ple, re quests
have been ana ly sed by Che jnová (2014, 2015a), com pli ments by
Válková (2012) and Dvořáková (2017), and apo lo gies by Che jnová
(2012, 2021). The speech acts of teachers in pres chool set tings we re
exa mi ned by Sla nčová (1999).

Perhaps the most com prehen sive re search on classroom com mu ni -
ca tion in the Czech con text has been con duc ted by Šeďová and her
col lea gues. Their stu dies (Šeďová et al., 2012, 2019) ex plo red va rious
as pects of classroom in ter ac tion, in clu ding ver bal and non- ver bal
com mu ni ca tion, ty pes of classroom dia lo gue, re la tio nal dy na mics,
teacher ques tio ning stra te gies, and feed back. The se stu dies are ba sed
on au then tic classroom set tings and in ves ti gate both re la tio nal and
cog ni tive di men sions of com mu ni ca tion. Ho we ver, while the work of
Šeďová et al. co vers a wi de range of pe da go gi cal as pects, a de tai led
lin guis tic ana ly sis of speech acts and their in ter pre ta tion in classroom
dis course re mains lack ing.

Speech acts in edu ca tio nal set tings have al so been ana ly sed from
the pers pec tive of pu pils’ un der stan ding and in ter pre ta tion of com mu -
ni ca tive func tions – spe ci fi cal ly, how their pre con cep tions of speech
act func tion in fluence their abi li ty to pro du ce con tex tual ly ap pro priate 
ut te ran ces. Háj ková et al. (2013) exa mi ned how ele men ta ry school
pu pils for mu late ut te ran ces with va rious com mu ni ca tive func tions.
The fin dings sho wed that pu pils we re ca pa ble of pro du cing ques tions,
re quests, di rec tive and as ser tive ut te ran ces, threats, com mands, etc.
A fol low- up stu dy (Háj ková et al., 2014) ex plo red whether pu pils
could iden tify the com mu ni ca tive func tion of ut te ran ces in a ques tion -
naire, which pro ved to be si gni fi can tly more chal len ging. Ho we ver,
af ter ca re ful ly struc tu red trai ning, their per for mance im pro ved no ta bly.

Fi nal ly, the de ve lopment of di rec tive speech acts in the spon ta -
neous pro duc tion of a Cze ch- spea king child was ana ly sed by Chej-
nová (2015b), of fe ring va lua ble in sights in to ear ly prag ma lin guis tic
de ve lopment.
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Data and met ho do lo gy 

The ana ly sis is ba sed on au then tic classroom da ta. The source ma -
te rial is the AKCES 2 cor pus (see https://akces.ff.cuni.cz), which con -
sists of un re du ced trans cripts of re cor ded les sons. The se re cor dings
al so ser ved as the foun da tion for the SCHOLA 2010 cor pus, a com po -
nent of the Czech Na tio nal Cor pus.

Trans cripts from ten les sons we re ana ly sed. The re cor dings come
from the se cond stage of ba sic schools and the lo wer gra des of eight-
 year gram mar schools, in vol ving pu pils aged ap proxi ma te ly 11 to 16
years. All da ta are ano ny mi sed (in clu ding na mes of teachers, pu pils,
and schools), but se lec ted me ta da ta – such as school type, sub ject, and
class le vel – are avai la ble wi thin the SCHOLA 2010 do cu men ta tion.

The ana ly sed ma te rial in clu des les sons taught by va rious teachers
at dif ferent ty pes of schools and across dif ferent sub jects, which en su -
res a ba sic de gree of con tex tual va ria tion. As the cor pus con sists so le -
ly of trans cri bed ver bal in ter ac tion, non- ver bal means of be ha viour re -
gu la tion (e.g., ges tu res, gaze, or in to na tion) are not in clu ded in the
ana ly sis.

The AKCES 2 cor pus was se lec ted for its au then ti ci ty, the richness
of spon ta neous classroom in ter ac tion, and its con sis tent trans crip tion
con ven tions, which make it es pe cial ly sui ta ble for prag ma tic ana ly sis.
Al though the da ta we re col lec ted in 2010, di rec tive speech acts in
school dis course tend to ex hi bit a high de gree of prag ma tic sta bi li ty,
which sup ports the re le vance of the se fin dings for cur rent edu ca tio nal
con texts.

The aim of this stu dy is to ana lyse teachers’ ut te ran ces with di rec -
tive il lo cu tio na ry force, spe ci fi cal ly re quests for ac tion used to ma -
nage or in fluence pu pils’ be ha viour. The ana ly sis fo cu ses on both the
form and func tion of the se di rec tive speech acts.

For the ana ly sis of for mal pro per ties, the stu dy draws on the theo -
re ti cal fra me work of speech act theo ry (Aus tin, 1962; Searle, 1970;
Blum- Kul ka et al., 1989; for the Czech con text: Grepl, & Karlík,
1998). The lexi cal and gram ma ti cal rea li sa tion of di rec tive speech
acts was exa mi ned in de tail. Re cur rent for mu lae and syn tac tic struc tu -

res we re quan ti fied, which ena bles a fre quen cy- ba sed com pa ri son and 
iden ti fi ca tion of do mi nant pat terns.

In ad di tion, all di rec tive speech acts we re co ded ac cor ding to their
de gree of di rect ness. The co ding sche me used for the clas si fi ca tion of
di rec tive ut te ran ces is pre sen ted in Table 1, along with il lus tra tive
exam ples from the cor pus.

The co ding sche me was ins pi red by the fra me work pro po sed by
Blum- Kul ka et al. (1989), but it has been ex ten ded to in clude ad di tio -
nal ca te go ries that we re not pre sent in the ori gi nal mo del. This was ne -
ces sa ry be cause the forms of re quests for ac tion in Czech classroom
dis course em ploy a wi der range of gram ma ti cal struc tu res than those
cap tu red by the ori gi nal sche me. The use and il lo cu tio na ry func tions
of the se forms will be dis cus sed in the fol lo wing sec tions.

Table 1. Co ding ca te go ries for re quest for ac tion

Le vel of di re c t ness Form ty pe Exa m p le in Czech En glish trans la tion

Most di rect

Im pe ra ti ve  Podívejte se Lo ok

Per for ma ti ve Po pro si la bych… I wo uld ask to…

Want sta te ment Chtěla bych, aby… I wo uld li ke…

De cla ra ti ve: pre sent
ten se Pokračujeme We con ti nue

De cla ra ti ve: fu tu re
ten se Tak počkáme So, we will wa it

In fi ni ti ve Počkat To wa it 

Con ven tio nal ly in -
di rect

Mo dal + in fi ni ti ve Můžete se po sa dit You can sit down 

Mo dal +in fi ni te +
qu e stion Můžete to přečíst? Can you re ad it?

In di rect In te rest sta te ment Mě by zajímalo, kdo
naj de…

I am in te re sted in
who will find…

El li p ti cal stru c tu res

In ter je c tions Pst Shhh

Ad verbs Tiše Qu iet

Ad dress Na me of the pu pil

No un phra se Další do ta zy? Fu r t her qu e stions?
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Results 

Ta ble 2 pre sents the fre quen cies of dif ferent di rec tive stra te gies
used by teachers across ten ob ser ved les sons. I–X re pre sent in di vi dual 
les sons; the last co lumn shows to tal fre quen cies and re la tive per cen ta -
ges.

Tab. 2. Num ber of oc cur ren ces of stra te gies em ployed 

I II III IV V VI VII VIII IX X TO-
TAL

TO-
TAL 

%

Mos
t di -
rect

Im pe ra ti -
ve 16 5 18 14 15 16 24 27 20 36 191 41,7

Per for ma -
ti ve 2 2 3 2 1 1 10 9 8 4 42 9,2

Want sta -
te ment 3 0 2 6 2 3 0 2 3 0 21 4,6

De cla ra ti -
ve:

pre sent
ten se

1 1 2 1 5 1 0 1 1 8 21 4,6

De cla ra ti -
ve: fu tu re

ten se 
9 7 2 6 8 8 3 7 0 15 65 14,2

In fi ni ti ve 0 0 0 0 2 0 0 0 0 0 2 0,4

Con 
ven -
tio -
nal -
ly
in -
di -
rect

Mo dal +
in fi ni ti ve 2 2 6 5 9 12 3 10 1 10 60 13,1

Mo dal
+in fi ni ti -
ve + qu e -

stion
0 2 4 5 1 2 0 0 0 1 15 3,3

In -
di -
rect

In te rest
sta te ment 1 0 0 0 1 0 0 0 0 0 2 0,4

El li -
p ti -
cal

stru 
c tu -
res

In ter je c -
tions 3 0 0 1 1 1 2 0 0 2 10 2,2

Ad verbs 0 0 0 0 1 0 0 1 2 1 5 1,1

Ad dress 0 0 0 0 0 0 1 0 0 4 5 1,1

No un
phra se 4 0 0 3 8 2 1 0 0 1 19 4,1

41 19 37 43 54 46 44 57 35 82 458 100

The most fre quent form, by a si gni fi cant mar gin, was the im pe ra -
tive (191 oc cur ren ces, 41.7%), which con firms the pre vai ling use of
di rect and ex pli cit stra te gies in Czech classroom dis course. Teachers
re lied hea vily on im pe ra ti ves to give ins truc tions, re gu late be ha viour,
and main tain classroom or der.

Other di rect forms, such as per for ma ti ves (Po pro si la bych...) and
want sta te ments (Chtěla bych, aby...), oc cur red less fre quen tly but still 
sho wed a mea ning ful pre sence, ac coun ting for 9.2% and 4.6% of the
da ta res pec ti ve ly. In teres tin gly, de cla ra tive sen ten ces, both in the pre -
sent (Pokraču je me) and fu ture tense (Tak počkáme), al so ser ved a di -
rec tive func tion and ap pea red with no ta ble fre quen cy. Es pe cial ly the
use of fu ture tense de cla ra ti ves (14.2%) may in di cate a stra tegy of sof -
te ning di rect ness by pro jec ting the ac tion in to the near fu ture, while
still main tai ning con trol.

Among con ven tio nal ly in di rect stra te gies, mo dal cons truc tions
(Můžete se po sa dit) ac coun ted for 13.1% of all ut te ran ces, sug ges ting
a mo de rate ten den cy to ward po li te ness and mi ti ga tion. Ques tions with 
mo dals (Můžete to přečíst?) we re less fre quent (3.3%) but no ta ble for
their in ter ro ga tive sur face form masking a di rec tive in tent.

In di rect stra te gies we re rare: in terest sta te ments for med less than
1% of the cor pus. Ho we ver, a rich set of el lip ti cal and frag men ta ry
struc tu res was pre sent, es pe cial ly noun phra ses (Další do tazy?), vo ca -
ti ves (Petře…), or in ter jec tions (Pst!). The se forms made up a small
but mea ning ful por tion of the da ta, sho wing that spon ta neous teacher
speech of ten re lies on con tex tual ly an cho red, mi ni ma lis tic di rec ti ves.

Di s cus sion

The re search brings se ve ral in teres ting fin dings. First, the answers
to the re search ques tions will be pre sen ted, fol lo wed by a re flec tion on 
some si gni fi cant as pects of classroom com mu ni ca tion that we re re -
vea led – con cer ning both the spe ci fics of edu ca tio nal dis course and
the bro a der cul tu ral cha rac te ris tics of Czech so cie ty as part of the Sla -
vic cul tu ral space.
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1. Which lin gu i stic means do teachers employ in their di re c ti ve ut te -
ran ces ad dres sed to basic school pupils?

2. What levels of di re c t ness do teachers use in their di re c ti ve ut te ran -
ces ad dres sed to basic school pupils?

Teachers pre do mi nan tly em ployed di rect stra te gies, es pe cial ly im -
pe ra ti ves. Ho we ver, a wi de range of other, less fre quent stra te gies was
al so iden ti fied. In sum ma ry, al though va rious lin guis tic means we re
used to ex press di rec ti ves, the highest fre quen cy was re cor ded for the
most di rect and pro to ty pi cal type – the im pe ra tive.

This fin ding may seem sur pri sing, con si de ring the cur rent em pha -
sis on com mu ni ca tive ap pro a ches to edu ca tion, as re flec ted in the Fra -
me work Edu ca tio nal Pro gram mes (Rámco vé vzdělávací pro gramy).
Mo reo ver, fa cul ties of edu ca tion in Cze chia ty pi cal ly pro mote more
sym me tri cal and dia lo gi cal com mu ni ca tion between teachers and pu -
pils, so one might have ex pec ted a grea ter pre sence of mi ti ga ted or in -
di rect stra te gies.

Ho we ver, the re sults may re flect dee per and more sta ble cul tu ral
pat terns, roo ted not only in ins ti tu tio nal prac ti ces but in Czech com -
mu ni ca tive norms and so cie tal struc tu res.

Fir stly, Cze chia is a coun try with a re la ti ve ly high po wer dis tance
in dex. Ac cor ding to Hofs te de (2001, p. 98), the po wer dis tance in dex
re fers to “the ex tent to which the less po wer ful mem bers of ins ti tu -
tions and or ga ni sa tions wi thin a coun try ex pect and ac cept that po wer
is dis tri bu ted une qual ly.” As of 2025, the Czech Re pu blic sco res 57,
pla cing it slightly abo ve the glo bal ave rage. In so cie ties with a higher
po wer dis tance in dex, hierar chi cal and asym me tric struc tu res are
accep ted and of ten ex pec ted.

Ac cor ding to Hofs te de, po wer dis tance in fluen ces teaching and
lear ning pro ces ses (Hofs te de, 1986). He for mu la tes dif feren ces
between low and high po wer dis tance cul tu res in edu ca tion as fol lows
(Hofs te de, 2001, s. 107):

Table 3. Edu ca tio nal pro cess in cul tu res with low and high po wer dis tance in dex

Low PDI High PDI

Te a chers tre at stu dents as equ als. Stu dents are de pen dent on te a chers. 

Stu dents tre at te a chers as equ als. Stu dents tre at te a chers with re spect, even ou -
t si de class. 

Stu dent - cen tred edu ca tion. Tea cher - cen tred edu ca tion. 

Stu dents ini tia te so me com mu ni ca tion in
class. Te a chers ini tia te all com mu ni ca tion in class. 

Te a chers are ex perts who trans fer im pe r so -
nal truth.

Te a chers are gu rus who trans fer per so nal wi -
s dom. 

Pa rents may si de with stu dents aga inst te a -
chers. 

Pa rents are sup po sed to si de with te a chers to
ke ep stu dents in or der. 

Qu a li ty of le a r ning de pends on two - way
com mu ni ca tion and the ex cel len ce of stu -

dents. 
The qu a li ty of le a r ning de pends on the ex -

cel len ce of te a chers. 

Lo wer edu ca tio nal le vels ma in ta in mo re aut -
ho ri ta rian re la tions. 

Aut ho ri ta rian va lu es are in de pen dent of edu -
ca tio nal le vels. 

The edu ca tio nal sy stem fo cu ses on mid d le
le vels. 

The edu ca tio nal sy stem fo cu ses on the top
le vel. 

 Al though shifts in com mu ni ca tive style can be ob ser ved at higher
le vels of edu ca tion in Cze chia, cer tain as pects of asym me tri cal com -
mu ni ca tion re main pre va lent. As the pu pils in this sam ple we re un der
the age of six teen, it is pos si ble that at higher le vels of edu ca tion, the
pro por tion of in di rect speech acts may be grea ter.

Se condly, Sla vic cul tu res in ge ne ral tend to fa vour more di rect
com mu ni ca tive stra te gies, even in asym me tri cal in ter ac tions. Im pe ra -
ti ves and per for ma ti ves may not be per cei ved as face- threa te ning to
the same ex tent as in ma ny Wes tern cul tu res. This ten den cy has been
do cu men ted across mul ti ple Sla vic lan gua ges and con texts. For exam -
ple, Ogier mann (2009), using da ta from a dis course com ple tion task,
re ports the fol lo wing pat tern:

The pre fe ren ces for direct vs. con ven tio nal ly in di rect stra te gies across lan gu a ges
show a di stri bu tio nal pattern which seems to be in ac cor dan ce with the geo gra p hi cal
po si tion of the co un tries where the data were col le c ted. The use of im pe ra ti ve con stru -
c tions in cre a ses from West to East: with 4% in the English, 5% in the German, 20% in
the Polish and 35% in the Russian data (Ogie r mann, 2009, p. 209).
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This East ward shift in di rec tive style is sup por ted by Czech da ta as
well. Che jnová (2014, 2015a) ana ly sed re quests in emails addres sed
to uni ver si ty lec tu rers and al so found a ten den cy to ward more di rect
ex pres sion in the Czech con text.

Thirdly, di rec tive ut te ran ces in the classroom are pri ma rily re gu la -
tive in na ture – their main pur pose is to help the teacher or ga nise the
struc ture and flow of the les son. In this con text, ef fi cien cy of ten
outweighs con cerns for po li te ness. In other words, teachers may pre -
fer to be clear ra ther than po lite, ali gning more clo se ly with Gri ce’s
coo pe ra tive prin ci ple than Lee ch’s po li te ness prin ci ple (Grice, 1975;
Leech, 1983). From this pers pec tive, using an im pe ra tive may not
only be ex pec ted but even con si de red po lite, as it sa ves the lis te ner’s
cog ni tive ef fort and re du ces un cer tainty or stress. Pu pils im me dia te ly
un der stand what ac tion is re qui red, which fa ci li ta tes smooth
classroom ma na ge ment.

De cla ra tive sen ten ces em ploying pre sent or fu ture tense forms are
ty pi cal of Czech classroom dis course. The se struc tu res dif fer sub tly in 
prag ma tic force from di rect im pe ra ti ves. While they of ten serve the
same re gu la to ry func tion, they shift the fo cus to the cur rent or plan ned
ac ti vi ty and are ty pi cal ly less im po sing in tone.

Example 1: 2nd person plural, present tense in di ca ti ve
vy si píšete do sešitu / you are writing in your no te bo ok
This form li te ral ly de scri bes the ongoing action; however, it clearly implies mo ni to -
ring of desired be ha vio ur, and its di re c ti ve function is con tex tu al ly trans pa rent.

Exam ple 2: 1st per son plu ral, pre sent tense in di ca tive
přemýšlíme, po ránu máme svěží mo zek / we are thin king, our brains are fresh in the
mor ning
He re, the teacher uses an in clu sive plu ral to re du ce so cial dis tance and make the di rec -
tive more col la bo ra tive. The ut te rance fra mes the task as sha red and is gen tle in tone.

Example 3: 1st person plural, future tense in di ca ti ve
Tak počkáme, až se nám přihlásí víc lidí / We will wait until more people raise their
hands
This ut te ran ce re gu la tes pupils’ be ha vio ur non -in vasi ve ly, using future tense and in -
clu si ve framing to soften the asym me try of the tea cher - stu dent re la tion s hip.

The se forms are ra ther spe ci fic to spo ken edu ca tio nal dis course in
asym me tri cal set tings. As such, they may sound slightly pa ter na lis tic,
yet their le vel of im po si tion re mains low.

In di rect forms we re rare in the da ta. Ho we ver, con ven tio nal ly in di -
rect forms did ap pear, usual ly using mo dal verbs with in fi ni ti ves. Ex -
pres sions like můžete se po sa dit / you may sit down and můžete začít
psát / you may start wri ting are prag ma ti cal ly trans pa rent and un lik e ly 
to cause misun der stan ding. Still, their grea ter length and syn tac tic
com plexi ty may make them less ef fi cient for quick classroom ma na -
ge ment.

In con trast, short el lip ti cal forms are of ten more ef fec tive due to
their bre vi ty and trans pa ren cy. When a teacher di rectly addres ses a pu -
pil or a group, the ut te rance is com monly in ter pre ted as a di rec tive, es -
pe cial ly when the ex pec ted ac tion is con tex tual ly known, such as
answe ring a ques tion or rea ding aloud. In some ca ses, addres sing may
serve a re gu la to ry or even re pri man ding func tion:

Example 4: Ad dres sing in plural
pánové / gen t le men
This ut te ran ce is ty pi cal ly used to in ter rupt mis be ha vio ur. The ad dres se es are aware
of its di re c ti ve force. The formal term of address is used iro ni cal ly, further em p ha si -
sing the di sap pro val.

In ter jec tions (ššš, pst) or ad verbs (tiše, ti cho / quiet) are used mo -
stly to re gu late noise. 

Con c lu sions 

The ana ly sis of au then tic classroom com mu ni ca tion re vea led that
teachers use a wi de range of lin guis tic means, of ten com bi ning them
in com plex ways. Ver bal ca te go ries are par ti cu lar ly ver sa tile: teachers
shift between gram ma ti cal per sons – not only using the se cond per son
to address pu pils di rectly, but al so em ploying the first per son sin gu lar
in want- sta te ments and the first per son plu ral in in clu sive forms. Both
sin gu lar and plu ral forms are used, re flec ting the dual fo cus on in di vi -
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duals and the who le class. In some gram mar schools, teachers even
use V- forms (ho no ri fic plu ral) when addres sing in di vi dual pu pils.

Tense is ano ther flexi ble ver bal ca te go ry. The pre sent tense of ten
func tions as an at ten tion- get ter, an cho ring pu pils in the cur rent si tua -
tion, while the fu ture tense pre sents the de si red ac ti vi ty as so mething
ine vi ta ble and upco ming. Mood plays a cru cial role in mo du la ting the
le vel of im po si tion: the im pe ra tive is the most im po si tive yet al so the
least am bi guous struc ture, whe reas mo dal verbs help mi ti gate the
force of the di rec tive.

Im por tan tly, di rec tive il lo cu tio na ry force is not ex pres sed so le ly
through verb forms. Teachers al so re ly on ad verbs, in ter jec tions, and
va rious forms of address, in clu ding el lip ti cal and frag men ta ry struc tu -
res, which con tri bute to the re gu la to ry func tion of speech in the
classroom.

While di rect forms we re used most fre quen tly – and may ap pear
au tho ri ta tive on the sur face – a dee per ana ly sis shows that such usage
aligns with the cul tu ral norms of Sla vic lan gua ges, which ge neral ly fa -
vour di rect ness to pre vent misun der stan ding. Mo reo ver, the class-
room is a coo pe ra tion- orien ted en vi ronment, whe re the Gri cean coo -
pe ra tive prin ci ple of ten ta kes pre ce dence: cla ri ty and ef fi cien cy are
prio ri ti sed so that pu pils can im me dia te ly un der stand what is ex pec ted 
of them. In this con text, di rect ness is not ru de ness – it is a prag ma tic
stra tegy that sup ports lear ning.

Fu ture re search should ex plore whether the se pat terns are sta ble
across time and age groups. The pre sent stu dy was ba sed on da ta from
2010 and fo cu sed on pu pils aged 11 to 16. Fur ther stu dies should make 
use of more re cent cor po ra and in clude a bro a der range of age ca te go -
ries, in clu ding both youn ger chil dren in ear ly pri ma ry edu ca tion and
ol der stu dents in up per se con da ry or ter tia ry set tings. This would
make it pos si ble to track po ten tial de ve lopmen tal and ge ne ra tio nal
shifts in classroom di rec tive prac ti ces.

By con ti nuing to ana lyse real- life edu ca tio nal dis course, re sear -
chers can con tri bute not only to theo re ti cal mo dels of prag ma tics, but
al so to prac ti cal ly in for med teacher trai ning and a bet ter un der stan -

ding of classroom dy na mics. The way we speak to lear ners sha pes
how they learn and how they per cei ve the ro les of au tho ri ty, coo pe ra -
tion, and lan guage itself.
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