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Currently, the idea of inclusive education is perceived as a model of education, far
exceeding the idea of inclusion of students with disabilities into mainstream educa-
tion. It is a vision of a school aimed at considering the needs of all students, i.e.
those who exhibit no severe developmental disabilities, with special educational
needs, including gifted individuals. Additionally, the scholars of inclusive educa-
tion agree, that the process is neither easy nor simple. One of the determining fac-
tors indicated, is the attitude of teachers towards the very idea. Therefore, a research
idea arose, aiming at examining the opinion of teachers regarding the subject of
inclusive education, as a potentially dominant form of education. Recognising at
least some of its determinants seemed essential. The following article focuses on two
of the aforementioned: types of institutions, where the teachers are employed, and
the teachers’ professional experience. The research encompasses integrated pre-
schools. It seems that the experience of teachers of such institutions proves particu-
larly significant for recognising the chances and dangers of inclusive education,
within the context of Polish integration experience. The two professional groups
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distinguished, with substantial and minor professional experience, allow to examine
the perspective of inclusive action.
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Introduction

The idea of inclusive education in most countries, is perceived
similarly in reference to philosophical principles. These are as fol-
lows: supportive environment, participation, positive social rela-
tionships, and feelings of competence!. According to the idea of
inclusive education, it is essential to recognise the educational needs
of all students, instead of certain groups, particularly those that, due
to some endogenous and/or exogenous barriers, are threatened
with any form of marginalisation or social exclusion. Elizabeth Wal-
ton states, that recognising the causes of the educational exclusion
phenomenon may contribute to creating the opportunities of ac-
complishing the premises of inclusive education, with its principal
claims of full participation in the highest quality education. Howev-
er, according to the author, currently, many teachers and parents
are unable to imagine a school free of social stratification, particular-
ly, stratification related to students” abilities?.

Mel Ainscow performed an analysis of the solutions employed
in various countries, presenting an abundance of the variants of
inclusive education, depending on the capabilities, social and cul-
tural context, economic conditions, the system of beliefs, values, as
well as, geographical and geopolitical determinants. Therefore, one
may speak of inclusive education:

1T. L. Gallagher, S. Bennett, A Canadian Perspective on the Inclusion of Students
with Intellectual Disabilities in High Schools, [in:] Inclusive Education for Students With
Intellectual Disabilities, R. G. Craven, A. ]. S. Morin, D. Tracey, P. D. Parker, H. F. Zhong
(eds.), North Carolinal AP - Information Age Publishing 2015, p. 26.

2E. Walton, Dismantling the Empire of Educational Exclusion, [in:] E. Walton,
S. Moonsamy (eds.), Making Education Inclusive, Cambridge, Scholars Publishing
2015, p. 13.
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* concentrated on individuals with disabilities: children and
youth with special educational needs,

* concentrated on students who leave school prematurely, due
to disciplinary reasons,

+ concentrated on students’ various needs resulting from issues
that appear within groups that are threatened with social ex-
clusion,

+ concentrated on the conditions of teaching and of preparing the
school to accept students of various needs - “school for all”,

+ concentrated on the needs of all students - “education for all”,

+ Concentrated on the development of a systemic approach to-
wards education and society?.

Examining the above, one may notice, that only the last listed
proposals give reason to believe, that in result of applying solutions,
the dangers related to “neglecting”, “omitting” the needs of any
individual within education, may be minimised.

The attitude focused on a child/student with developmental
disorders, is most often characteristic of countries, that are at the
beginning of the process of inclusion. According to the analyses
performed by the European Agency for Special Needs and Inclusive
Education?, some countries implement the idea of a school for all,
while others are still focused on students with disabilities, students
with special educational needs, as well as, students, whose behav-
iour may disturb the functioning of a class. However, the term
“special educational needs” was introduced for the very fact of dis-
carding thinking about deficits, and rather, focused on supporting
teaching and providing education opportunities. Unfortunately,
very often, an approach emphasising on deficits and negative labels
is still dominant®. The very concept of special needs is still per-
ceived as pejorative, within the categories of deficits.

3 M. Ainscow, T. Booth, A. Dyson et al., Improving Schools: Developing Inclusion,
London, Routledge 2006.

4 European Agency for Special Needs and Inclusive Education, 2011, p. 16.

5 B. Norwich, A response to ‘Special Educational Needs: A New Look’, [in:] Terzi L.
(ed.) Special Educationa Needs: A New Look, London, Continuum 2010.
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In the Polish legal system regarding education, the concept of
special educational needs had not been defined. Regardless, every-
one, including officials, applies this category, creating more or less
comprehensive catalogues of students, that would fall within its
scope. In the ordinances of the Ministry of National Education, fo-
cusing on the psychological-pedagogical education, over a dozen
groups of individuals (students) were indicated, that should be tak-
en under care and supported. Among them, there are individuals
with disabilities, social maladjustment including ones that were
threatened with maladjustment, as well as, students who return to
the country, students from cultural minorities, and gifted students.
Such diversity of needs, regarding developmental capabilities, is to
be an acknowledgement of the necessity of taking care of each stu-
dent who, temporarily or continually, to a greater or lesser extent,
for a certain period of time, or for the entire lifetime, will require
specialist assistance, adjustment of conditions, or organised educa-
tion (care). Such broad understanding of special needs, not neces-
sarily associated with developmental deficits, but, simultaneously,
not negating the fact, that a student with e. g. a disability, exhibits
particular, specific needs in regard to the conditions, organisation of
education, allows to reason within the categories of education for
all. However, one should realise, by paying attention to the critique
of the complete, unconditional educational inclusion®, that educa-
tion for all is not a synonym of inclusive education. It is rather an
assortment of such systemic solutions (support and financing), that
would provide each student with the most adequate education,
considering his needs. However, the process must be accompanied
by reasoning free of stereotypes, that does not generalise, with actu-
al awareness and the belief, that each individual has the same
rights, including those regarding choosing own path of education.
Such choice must be guaranteed.

6 P. Cooper, B. Jacobs, From inclusion to engagement: Helping Students Engage with
Schooling through Policy and Practice, Chichester: Wiley-Blackwell 2011, p. 9.
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Methodology and research results

The research results presented below are a part of a broader pro-
ject regarding the opinion of teachers of different education institu-
tions, on varying levels of education, regarding inclusive education.
Ultimately, the project focused on three types of institutions: main-
stream, integrated and special institutions; as well as, on three levels
of education: preschool, as well as, classes I-III and IV-VI within
primary and secondary schools.

An assortment of variables regarding the examined teachers,
was considered, including: professional experience, finally not in-
cluded in the analyses published in the monograph dedicated to the
subject, i.a. due to the amount of research material and analyses. In
the presented research results, I shall refer solely to teachers from
integrated preschools.

Diagnostic poll, was the applied research method. Despite its
critique, alleged low credibility, particularly, due to its instrumental
exploitation (e. g. election polls), it seems to be the best method of
acquiring original data, in order to describe a population too big to
be examined directly. Obviously, in order to be able to consider the
research results as credible, a number of conditions must be ful-
filled, regarding e.g. sampling (size, selection, representative-
ness), and the applied research instruments (correctness, objectiv-
ity, unambiguity, verifiability).

The following article refers to the research results acquired us-
ing two research instruments: the first focused on examining the
opinions of teachers regarding whether the idea of integrated edu-
cation, in reference to generalised groups of the participants of edu-
cation, students: without disabilities, however exhibiting special
educational needs (mild developmental disorders), gifted, with
disabilities’, is a good, beneficial solution. The instrument contains 6

7 The groups of gifted students and students with disabilities were purposefully
isolated. The aim was to not lose track of gifted students, in the broad understand-
ing of special needs. The purpose of isolating the group of students with disabilities,
was to, indirectly, to encourage teachers to think of a group of students with SEN,
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statements with the option to choose: yes, I have no opinion, no and
a single open question, where the respondents had the possibility to
indicate groups of students, other than the presented?.

The second instrument was focused on the o chances for the
success of inclusive education in regard to the particular develop-
mental disorders and mild disorders. The participants were given
the choice of five different answers: 5 - very good chance of success,
4 - good chance of success, 3 — medium chance of success, 2 — poor chance
of success, 1 - no chance of success. An assortment of twelve groups of
children/students with developmental disorders and mild disor-
ders was established: with mild, moderate and severe intellectual
disability, with partial and severe hearing impairment, partial or
severe visual impairment, children with autism, children with the
Asperger syndrome, children with movement disorders, multiple
disabilities, communication disorders, and chronic conditions, to
which teachers were to respond in regard to inclusive education.

Firstly, it was assumed, that a preschool/integrated school teach-
er possesses generalised knowledge regarding the functioning of i.a.
a school child exhibiting each of the aforementioned groups of
developmental disorders and mild developmental disorders,
acquired through higher education, professional training, or acquired
via professional experience.

Secondly, the limited assortment of groups of children/stu-
dents, in regard to the recognition of chances and dangers within
the framework of inclusive education, was related to aiming at iso-
lating groups of students of explicitly varied educational needs, due
to the specifics of their functioning. Including all groups of students,
as presented in the ordinances by the Ministry of National Educa-
tion regarding the psychological-pedagogical assistance’ would

however, not associating it with developmental dysfunction - consultation of in-
struments with a body of expert judges.

8 The respondents decided against this option.

9 Ordinance of the Ministry of National Education for 10 March 2017 regarding
the principles of psychological-pedagogical assistance in public preschools, schools
and institutions, Journal of Laws 25 August 2017, pos. 1519.
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result in a much more elaborate, and, including e. g. the levels of
disability, and an even more complex classification'0. An arbitrary
choice was made, however, supported by the functional characteris-
tics of individuals with particular levels of disability, to isolate e. g.
two, instead of four groups of children/students with hearing dis-
orders. Additionally, it was assumed that some of the groups of
students, as indicated by the Ministry, e. g. threatened with malad-
justment or educational failure, were never actually threatened with
educational exclusion as a separation education, within the Polish
solutions. Therefore, they were not included in the poll regarding
the chances and dangers of inclusive education. Instead, the re-
search, was based on literature analyses regarding the issues of in-
clusive education, that, in most cases, indicate the issue of inclusive
education of children/students with disabilities, severe disorders
and mild developmental disorders!!.

The unusual distinction between the professional groups into:
up to 10 years, and 24 and more years of professional experience,
also demands an explanation. Primarily, the aim was to include
three commonly included groups, within this variable, that is,
teachers with up to 10 years of experience, teachers between 11 and
20 years of experience and teachers with more than 20 years of

10 The necessity of limiting the number of discussed groups, in regard to the
chances and dangers of inclusive education was related to common sense judge-
ment of assessing the chances of acquiring respondents, with assuming voluntary
participation in the study, as well as, assuming the measurement of a number of
additional variables with the use of the remaining study instruments.

11 In order to eliminate at least a portion of possible errors in constructing polls,
such as: assuming prior knowledge or understanding (the respondents exhibit
competences allowing them to respond to questions, and make statements regard-
ing the raised issues); formulation of mutually contradictory, suggestive, ambigu-
ous, culturally unadjusted questions, or creating a flawed scale of answers in regard
to multiple choice questions, avoided due to the construction of poll instruments
with the assistance of expert judges, specialists in regard to the subject matter.
The assistance led to the omission of the “Autism spectrum disorder” term, and
to the isolation of two groups of students - with autism and with the Asperger
syndrome.
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experience. However, despite the randomised choice of recipients,
from among 215 integrated preschool education teachers who par-
ticipated in the study, teachers with less than 10 years of experience
made 51.16% of the group, while teachers between 11 and 20 years
of experience - 6.51%, and teachers with more than 21 years of
experience - 42.33%.

According to the European Agency for Special Needs and Inclu-
sive Education, the age profile of teachers seems to be an increasing
issue in numerous countries!2. It was shown that, e. g. in a part of
the 25 countries examined, the majority of teachers would be of pre-
retirement or close to retirement age. Other countries already exhibit
a deficit of teachers, while elsewhere, the recruitment of candidates
for studies leading to the teaching profession, becomes an increas-
ing issue. Only in a small number of countries (the wealthiest),
teachers are recruited from the best graduates, as they were offered
exceptional employment conditions.

Unfortunately, the low status and the lack of social respect for
the teaching profession, especially regarding teachers of early edu-
cation, remains to be the primary issue. Young people, even if they
start to work in their profession, quickly resign, and the possibility
increases proportionately to the shortage of their professional expe-
rience. The balance of requirements, effort, difficulties related to the
profession, is at loss in comparison to the profits. The main issue is
the lack of understanding of those who regulate education, an un-
derstanding that would be long-term and with perspectives e. g. in
a situation of the population decline, systemic reforms of education
financing (including teacher salaries).

Therefore, the research results will be presented in a layout unu-
sual for analyses related to professional experience, in two groups
of teachers, with 10 or less years of experience, and with 24 or more
years of experience. Therefore, two groups were created, with less
experience, and with rich (even 36 years) experience. The middle

12 European Agency for Special Needs and Inclusive Education, Teacher Educa-
tion for inclusion in Europe, Odense, Dania, EAREU ze SPE 2011, p. 76.
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group of teachers between 11 and 23 years of experience was
excluded, as it constituted 11.6% of the respondents.

These two diverse groups, vary the most in regard to the exam-
ined aspect. Particularly the second group consists of teachers who
have remained within the system since the time, when the idea of
classrooms, integrated classes and the changes related to the re-
definition of the very concept of disability related regarding the
paradigmatic change, were introduced. They worked when segre-
gated teaching of children/students with disabilities was common,
they were the teachers who formed the reality of integrated educa-
tion, and experienced its successes and failures. Teachers with less
experience were employed during the time of the popularisation of
inclusive education; one should mention that the Convention on the
Rights of Persons with Disabilities had been signed in 20063, and from
that moment on, preparations and implementations of changes in-
troduced by the aforementioned, were performed in signing coun-
tries. Therefore, one should verify, whether and to what degree,
these experiences affect the teachers’ opinions and their perception
of inclusive education as a chance/danger regarding the education
of students, including individuals with disabilities.

While describing, in the context of methodology, the aim of the
performed analyses, one may state, that it is the determination
whether and to what degree, the opinions of integrated preschool
education teachers, regarding the mutual teaching of children with-
in the scope of mainstream institutions, are determined by their
professional experience.

The questions that may be posed regarding the aforementioned
aim may refer to two primary issues.

The first issue focuses on the opinions of teachers from integrat-
ed preschools, regarding whether inclusive education is a solution
beneficial to particular, generalised groups of children/students:
without disabilities, however, exhibiting special educational needs

13 Convention on the Rights of Persons with Disabilities, United Nations, 2006
http:/ /www2.ohchr.org/engish/law/ disabilities-convention.htm.
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(mild developmental disorders), gifted students, and finally, for
children/students with disabilities. Regarding the aforementioned,
the following specific questions were formed:

* Whether and how the opinions of teachers from integrated
preschools, determined by their work experience, differ, re-
garding the belief that inclusive education is a solution benefi-
cial to children functioning within developmental norms, the
so-called able children?

* Whether and how the opinions of teachers from integrated
preschools, determined by their work experience, differ, re-
garding the belief that inclusive education is a solution benefi-
cial to children with special educational needs, that exhibit
mild developmental disorders?

* Whether and how the opinions of teachers from integrated
preschools, determined by their work experience, differ, re-
garding the belief that inclusive education is a solution benefi-
cial to children with special educational needs, that exhibit tal-
ent, the so-called gifted children?

* Whether and how the opinions of teachers from integrated
preschools, determined by their work experience, differ, re-
garding the belief that inclusive education is a solution benefi-
cial to children with disabilities?

The second issue is dedicated to the opinions of teachers from
integrated preschools, regarding the chances of success in inclusive
education of children/students with developmental disorders and
mild developmental disorders placed among twelve homogeneous
groups (based on the type and the severity of the disorder), includ-
ing: mild intellectual disability, moderate and severe intellectual
disability, with partial and severe hearing impairment, with severe
visual impairment, children/students with autism, with the Asper-
ger syndrome, with movement disorders including aphasia, with
multiple disabilities, communication disorders and finally, with
chronic conditions.

The specific issues regard to the following:

* Whether, and if so, then how the opinions of teachers from

integrated preschools, determined by their work experience,
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differ, regarding the opportunities of each group in inclusive
education?

In reality, the above question contains twelve questions, that dif-
fer only by the fact, that they relate to homogeneous groups of chil-
dren with a developmental, mild developmental disorder.

* Regarding which groups of students with developmental,
mild developmental disorders, according to the opinion of
teachers with 10 or less years of experience, is there a higher
chance of success regarding inclusive activities?

* Regarding which groups of students with developmental,
mild developmental disorders, according to the opinion of
teachers with 24 and more years of experience, is there a higher
chance of success regarding inclusive activities?

One should indicate, that the analysis results are based on

a study conducted on a group of 190 teachers from integrated pre-
schools!, from Dolnoslgskie, Mazowieckie, £.6dzkie and Wielkopol-
skie Voivodeships. The regions were selected, so that they would be
comparable in reference to i.a. economic variables (e. g. the em-
ployment rates in each region are similar - Dolnoslaskie and
Lodzkie: 53.2% and 55.1%; Mazowieckie and Wielkopolskie: 57.1%
and 55.2%)15.

The analysis of research results regarding the first primary issue
allows to conclude that teachers of integrated preschool education
with less experience, in regard to each group of children: able; with
special educational needs, exhibiting mild developmental disorders;
with special educational needs, exhibiting talent, as well as, children
with disabilities, are more often convinced, find inclusive education
beneficial.

14 The group of 190 consists exclusively of individuals with 10 or less years of
experience and with 24 and more years of experience, the group between 11 and
23 years of experience constituting the 11.6% of the entirety of recruited respondents
from integrated preschools, were not included in the analyses.

15 The economic activity of the Polish population, 1st quarter 2016, Warszawa, GUS
2017.
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Both teacher groups assume, that inclusive education is the most
beneficial solution for students with special educational needs
(SEN) (exhibiting mild developmental disorders), followed by able
students. The differences determined by professional experience
appear in regard to two remaining groups.

Table 1. The opinions of integrated preschool education teachers regarding the
educational opportunities of particular groups of students in inclusive education,
and professional experience (percentage values)

Child in inclusive education
SEN child SE}I;IbCiEid
Professional Able child (with mild Xtalent & Child with
experience developmental (so-called disability
disorders) . .
gifted child)
Y [N [NO| Y [N |[NO|Y [N |[NO| Y [N |NO
lleossy‘(f;riaﬁ%) 755(11,3(13,2(83,017,0| 57 |73,6|17,0| 9,4 | 64,2 | 17,0 | 189
fﬁoﬁa(fl iﬂs%) 66,6(152(18,2(757|182| 6,1 |454|12,2|42,4| 60,6 | 152 | 24,2

Description: Y - yes (inclusive education is a beneficial solution for the child); N - no (in-
clusive education is not a beneficial solution for the child); NO - No opinion, I have no opinion
(whether inclusive education is a beneficial solution for the child).

According to the teachers with significant experience, inclusive
education is the least beneficial solution for gifted students. In
search for an explanation for such critical opinions on the opportu-
nities for gifted students in inclusive education, one may indicate
a number of possible reasons. First one, is the current lack, within
the scope of Polish solutions, of arrangements on the form of the
inclusive education model. Whether, and what systems of facilita-
tion for students and teachers will be designed? What amount of
financing will be dedicated to education, and, in reality, whether it
will be increased, which would allow to expect the inclusive educa-
tion, requiring definitely more financing, to be secured? Teachers
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may worry that with the possible lack of changes in this matter, the
main attention of both the legislator and the teachers would focus
on students with developmental disabilities, as they constitute the
group identified, and that seems to be the case indeed, as requiring
the highest degree of support, possibly exhibiting difficulties with
meeting the requirements regarding the curriculum, as well as, peer
relations, and functioning in a class environment of an ordinary
mainstream school. It seems that teachers with more professional
experience, are worried, that a gifted student would be omitted in
the situation, and that his needs would be even less noticed by the
school. It is probable, that the teachers base their opinions on expe-
rience with varied groups (classes, integrated units). They know
how difficult it is to cope with students” varying needs and capabili-
ties. Such fears are additionally supported by studies, i.a. a study by
Edyta Gruszczyk-Kolczyriska, indicating that the potential of gifted
students in school is quickly squandered. It is due to i.a. the lack
of competence of teachers, regarding working with gifted students,
in a reality where the number of students with severe disorders
was lower, than expected regarding the promotion of inclusive edu-
cationl®,

Some consolation is offered by the fact, that the number of
teachers with significant experience, presenting the belief that there
is no certainty regarding the opportunities within the inclusive edu-
cation of gifted students, is much higher than the number of teach-
ers who exhibit opinions, that it would not be a beneficial solution.
Therefore, it seems that teachers do not entirely disregard the
opportunities of gifted students in inclusive education, but rather,
they say “call”. They express their concern, but do not exclude the
success of such activities, if placed among favourable solutions and
an actual accomplishment of the idea of education for all, which
should be reduced to a premise, that one cannot exclude some, to
include others.

16 E. Gruszczyk-Kolczynska (ed.), O dzieciach uzdolnionych matematycznie. Ksigzka
dla rodzicow i nauczycieli, Warszawa, Nowa Era 2012.
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Research results show, that teachers with less experience are
much more optimistic in their opinions on educational opportuni-
ties within integrated education of gifted students, there are less
undecided teachers, however, there are slightly more teachers with
a critical attitude. In their opinion, students with disabilities are the
group that has the least opportunities in inclusive education. How-
ever, in this case as well, a number of teachers with less experi-
ence, who think that inclusive education is beneficial to the
aforementioned group, is bigger than the number of more experi-
enced teachers who exhibited similar views.

The general overview of the research results tells that teachers
with less experience tend to be more in favour of inclusive educa-
tion in regard to all groups of students, than the more experienced
teachers. Such results may be explained in various ways.

Teachers with 10 or less years of experienced, were trained in
a time, when the necessity of redefining the concept of disability,
and of opposing marginalisation and social exclusion, including
education, due to any type of functioning abnormalities. The call for
the humanisation of life, social support, the individualisation of
services, which included full rights, respect, the ability to choose
and to control over own life (the humanisation of life); acquiring
and maintaining of various skills necessary to lead a self-reliant,
independent life, supporting the access to knowledge and culture
(social support); opposing adjusting individuals to an established
offer (individualisation of services)!”, are arguments for social jus-
tice, moral-philosophical premises which result in particular models
of reasoning, e. g. inclusive categories.

As according to the analyses and investigations of other authors,
the current experience of inclusive action in form of e. g. integrated
classes/units, in regard to the accomplishment of inclusive ideas,

17]. Renshaw, Normalisation and Passing, Cantenbury, University of Kent, Per-
sonal Social Services Research Unit 1988, ]J. Renshaw, Case Management for the Men-
tally III: Locking at the Evidence Holloway, “International Journal of Social Psychiatry”
1991, No. 37.
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are far from optimistic. There are numerous opinions, that inclu-
sion’8 in the currently applied form, failed. It is often a type of for-
mal integration, a community of a place, rather than of tightened
social contacts and emotional bonds!”. Amadeusz Krause claims
that administrative proclamation of integration caused the child to
be “thrown” into an unprepared area, with all the negative results
of such actions®. The same can be said of the teacher’s situation.
When the integrated form of education had been sanctioned (1993),
none of the institutions of higher education in Poland would edu-
cate support teachers. A significant number of teachers from main-
stream institutions which opened integrated units, was unqualified
and lacked the competence to work with students with disabilities?!.

18 Education integration is a form of teaching within the framework of a broadly
understood inclusive education.

19 A. Krause, Wielos¢ poziomdw integracji — konsekwencje dla teorii i praktyki, w:
Wielowymiarowos¢ integracji w teorii i praktyce edukacyjnej, eds. M. Chodkowska, Lu-
blin, Wydawnictwo UMCS 2003, pp. 59-64.

20 A. Krause, Wspolczesne paradygmaty pedagogiki specjalnej, Krakéw: Oficyna
Wydawnicza Impuls 2010, p. 73.

2j.a.: U. Bartnikowska, M. Wojcik, Zaniedbania w aspekcie triady: szkota - rodzice -
dziecko w ksztalceniu integracyjnym i masowym dzieci z wada stuchu, [in:] Z. Gajdzica,
D. Osik-Chudowolska (eds.), Wytki zaniedbane, zaniechane, nieobecne w procesie eduka-
cji i wsparcia spolecznego osdb niepetnosprawnych, Warszawa, Zak 2004; Z. Gajdzica,
Nauczyciel edukacji wczesnoszkolnej w zreformowanej szkole powszechnej jako organizator
procesu ksztatcenia dziecka uposledzonego umystowo w stopniu lekkim, [in:] Z. Palak (ed.),
Pedagogika specjalna w reformowanym ustroju edukacyjnym, Lublin, Wydawnictwo
UMCS 2001; K. Bleszyniska, Determinanty przystosowania ucznia niepetnosprawnego do
Srodowiska szkoty masowej, [in:] A. Hulek, B. Grochmal-Bach (eds.), Uczeri niepetno-
sprawny w szkole masowej, Krakow, Wydawnictwo WSP 1992; E. Garlej-Drzewiecka,
Pedeutologiczny kontekst myslenia o nauczycielu wiodgcym i wspierajgcym, [in:] C. Kosa-
kowski, A. Krause, Dyskursy pedagogiki specjalnej. Rehabilitacja, opieka i edukacja spe-
cjalna w perspektywie zmian, vol. 3, Olsztyn, Wydawnictwo UWM 2004; T. Oleriska-
-Pawlak, Warunki realizacji funkcji opiekuriczej i wychowawczej w szkotach masowych
wobec dzieci z zaburzeniami w stanie zdrowia i rozwoju, [in:] A. Hulek, B. Grochmal-
-Bach (eds.), Uczen niepetnosprawny w szkole masowej, Krakow, Wydawnictwo WSP
1992; A. Wachowiak, Bledy nauczycieli szkét masowych w postepowaniu z dzie¢mi niepet-
nosprawnymi, [in:] A. Hulek, B. Grochmal-Bach (eds.), Uczer niepetnosprawny w szkole
masowej, Krakéw, Wydawnictwo WSP 1992; H. tas, Wiedza nauczycieli szkot publicz-
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Little has changed since then. Teachers from mainstream institu-
tions, remain to be a group that is less often able to certify the pos-
session of competences required for working with students exhibit-
ing special educational needs, than teachers within the remaining
forms of education?2. Therefore, one shouldn’t wonder at the scepti-
cism of teachers, who experienced, regarding themselves and their
students, the negative consequences of implemented changes, and
that they are less trusting while approaching subsequent changes,
particularly, as there are no details provided.

The second area of analyses is related to the opinions of teachers
from integrated preschools, regarding the chances of success of the
inclusive actions in regard to the twelve listed groups of students
with developmental disorders. The respondents would rate them on
a scale from 1 - no chances to 5 - very good chances of success?.

We should first note, that teachers with less experience would
rate only one group as having low chances in inclusive education -
children with moderate and severe intellectual disabilities. The
chances of six groups, i.e. children: with severe hearing impairment,
severe visual impairment, autism, the Asperger syndrome, multiple
disabilities and communication disabilities were rated high, and the
chances of five groups were rated as very high. These are: children
with mild intellectual disabilities, partial hearing impairment, par-
tial visual impairment, movement disorders, including aphasia, and
children with chronic conditions. Teachers with more (24 or more

nych o ksztatceniu dzieci niepelnosprawnych, [in:] D. Osik, A. Wojnarska (eds.), Wspo-
maganie rozwoju uczniow ze specjalnymi potrzebami edukacyjnymi, Lublin, Wydawnic-
two UMCS 2001.

2G. Szumski, A. Firkowska-Mankiewicz, Wokdét edukacji wiqczajgcej. Efekty
ksztatcenia uczniow z niepetnosprawnosciq intelektualng w stopniu lekkim w klasach spe-
cjalnych, integracyjnych i ogdlnodostepnych, Warszawa, Wydawnictwo APS 2010,
p. 150.

21 - no chances of success for inclusive actions, 2 - poor chances of success for
inclusive actions, 3 - medium chances of success for inclusive actions, 4 - good
chances of success for inclusive actions, 5 - very good chance of success for inclusive
actions.
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years) experience exhibited less optimism. They rated the chances of
four groups as poor. These include: children with moderate and
severe intellectual disabilities, severe visual impairment, autism,
and with multiple disabilities. The chances of six subsequent groups
were rated as high. These include: children with mild intellectual
disabilities, partial hearing impairment, severe hearing impairment,
partial visual impairment, with the Asperger syndrome, as well as,
children with communication disorders. According to this group of
teachers, only two groups have a very high chance of success in
inclusive education including: children with movement disorders
including aphasia, and with a chronic condition.

The hierarchy of groups with the highest and the least chances
of success in inclusive education, varies according to the teachers in
regard to their professional experience. The table below presents
this hierarchy.

Table 2. The experience of teachers from integrated preschools and the chances
within inclusive education, of students with developmental disorders - from

highest to lowest
10 and less years of experience 24 and more years of experience
Mild intellectual disability movement disorders
Movement disorders chronic condition
Chronic condition partial hearing impairment
Partial hearing impairment mild intellectual disability
Partial visual impairment partial visual impairment
Aspergera syndrome communication disorders
Communication disorders severe hearing impairment
Autism Asperger syndrome
Multiple disabilities autism
Severe hearing impairment severe hearing impairment
Severe visual impairment moderate and severe intellectual disability
Moderate and severe intellectual disability | multiple disabilities
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Comparing the study results in the context of statistically signif-
icant difference, one should note, that these occur in six cases. Each
time, it is the teachers with less experience, who perceive the chanc-
es of students as higher.

Table 3. The opinions of integrated preschool education teachers regarding the
chances of success for the inclusive action regarding various groups of chil-
dren/students with disabilities and developmental disorders, and professional

experience
10 and less 24 and more Student’s | The statis-
years of experi- | years of experi- | t-distri- | tic signifi-
ence (N=110) ence (N=80) bution cance of
AM sD AM sD value differences
Mild intellectual disability 4,51 0,57 3,66 1,14 7,083 0,001
fgﬁiﬁ;ggﬁ;vere intel- 1 8 | 099 | 269 | 09 | 1357 | negligible
Partial hearing impairment 4,07 0,78 3,78 1,0 2,417 0,02
Severe hearing impairment 3,15 1,15 3,24 1,28 -0,529 negligible
Partial visual impairment 4,06 0,74 3,57 0,95 4,083 0,001
Severe visual impairment 3,02 1,15 2,84 0,86 1,200 negligible
Autism 3,33 1,07 2,87 0,95 3,286 0,001
Asperger syndrome 3,8 0,96 3,21 0,98 4,214 0,001
Movement disorders 4,12 0,87 4,12 0,69 0,000 negligible
Multiple disabilities 3,19 1,19 2,67 0,80 3,467 0,001
Communication disorders 3,42 1,23 3,27 1,19 0,882 negligible
Chronic condition 4,08 0,89 4,0 1,02 0,615 negligible

Description: explanations regarding the interpretation of research results: 1-1,99 results -
no chances of success in inclusive education regarding a given group of students, 2-2,99 - poor
chances, 3-3,99 - good chances, 4-5 - very good chances; AM - Arithmetic Mean; SD - Stand-

ard Deviation.

Therefore, the statistically significant differences regarding the
opinions of teachers with less or more experience, on the chances of
success in inclusive education, are related to cases of children:
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+ with mild intellectual disabilities - teachers from the first group
consider their chances as very good, while teachers from the
second group as good,

* with partial hearing impairment - accordingly: very good and
good,

+ with partial visual impairment - accordingly: very good and
good,

+ with autism - accordingly - good and poor,

+ with the Asperger syndrome - both group consider the chanc-
es of this group within inclusive education to be good,

+ with multiple disabilities - accordingly: good and poor.

In the remaining cases, the opinions of respondents varied to

degrees that cannot be considered statistically significant.

In the context of an attempt to generalise the results, one should
examine the internal differentiation of the opinions of studies’ re-
spondents. Only on the basis of this data, one will be able to con-
clude, how the statistically generalised research results compare to
the actual feelings of the group, with which they are associated.

The most significant variation of opinion in the group of teach-
ers with 10 and less years of experience, regarding the chances of
success of inclusive actions, pertains to children/students: with
communication disorders, multiple disabilities, as well as, children
with severe visual impairment, and severe hearing impairment.
Therefore, it is in regard to these groups of students, that the opin-
ions of teachers, regarding the chances of success of inclusive activi-
ties, vary the most.

The range of average results for 110 teachers with 10 or less
years of experience, taking part in the study, indicates that, the vari-
ation of opinions is very significant in regard to 4 groups of chil-
dren, including children:

* with communication disorders — the range of average results is:

4,65; 2,19;

» with multiple disabilities - the range of average results is:

4,38; 2,0;



110 IWONA CHRZANOWSKA

* with severe visual impairment - the range of average results is:

4,17;1,87;

* with severe hearing impairment: 4,3; 2,0.

The above means that within the studied group, a number of
teachers think that these children have very good chances of success
in inclusive education, however, there are also teachers who think
that these chances are poor.

Simultaneously, teachers with 10 and less years of experience
are more consensual regarding their opinions on students with:

* mild intellectual disabilities - the range of average results: 5; 3,94;

* partial visual impairment: 4,8; 3,32;

* partial hearing impairment: 4,85; 3,29.

Therefore, one may assume, that the respondents rate the
chances of success of educational activities within the framework of
inclusive education of the aforementioned groups of students, as
very good and good.

Analogous analyses regarding the second group of teachers,
with 24 and more years of experience, allow to state, that the most
significant variation of opinions regarding the chances of success of
inclusive actions, occurs in reference to children/students:

* with severe hearing impairment - the range of average results is:

4,52;1,96;

» with communication disorders - 4,46; 2,08;

» with mild intellectual disabilities - 4,8; 2,52.

That means, the opinions of teachers resonate between the cate-
gory of very good and poor chances of success of inclusive action in
regard to these groups of students.

The integrated preschool education teachers with 24 and more
years of experience agree the most in regard to the chances within
inclusive education of children/students:

* with movement disorders - the range of average results (4,81; 3,43),

» with multiple disabilities - the range of average results (3,47;

1,87) and
* with severe visual impairment - the range of average results
(3,7;1,98).
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The above means, that the chances of children with movement
disorders to achieve success in inclusive education are rated as very
good and good, and in the cases of multiple disabilities and severe
visual impairment, as good and less than poor (the lower values of
the ranges of average results, are located in the interpretative cate-
gory of results indicating no or very slight chances, considering,
that these results are close to the higher values of the range of re-
sults in this category).

Summary

The varied opinions, as presented by the research results, of in-
tegrated preschool education teachers, considering their profession-
al experience, and regarding the chances within the inclusive educa-
tion of students, the participants of the process of education,
encourage certain conclusions, or even postulates.

The positive attitude of teachers with less experience, towards
inclusive education, is a welcome factor. I wish to believe, that it is
an effect of promoting the tendency, the change in understanding
education, and of the belief that common, good quality education
beneficial for all students is possible, as well as, social integration as
its result.

The fact, that there is still a significant number of teachers un-
convinced regarding the results of introducing this potential, new
model of education of students with special educational needs (de-
pending on the group of students, the numbers vary between few
and over a dozen percent). Opponents of inclusive education consti-
tute a group that is more significant in numbers than the undecided
(between 10% or more to approximately 20%). The above gives an
indication, that professional experience may only partially provide
grounds for the varying study results.

The necessary condition for the success of inclusive education is
learning via experience. Voices of critique, a significantly increased
scepticism in opinions of teachers that have more experience, can-
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not be disregarded. Contrary, only their detailed analysis, particu-
larly in reference to the dangerous areas, barriers, which became the
basis for being undecided, as well as, for the unequivocally critical
evaluation of inclusive education as a solution for teaching all stu-
dent groups, may help design actions, so that previous mistakes
would be avoided.

Education of future, and training of current teachers, that would
prepare them to work with students within the framework of inclu-
sive education, and equip them with competences regarding work-
ing with diverse groups. It should particularly apply to teachers of
not only early (preschool and early school) education, but also
teachers of particular subjects, as the process initiated at preschool
or elementary school level, must be continued.

Additionally, it seems that both groups of teachers need support
in accomplishing their professional tasks, which must be synchro-
nised with a systemic support of every student, depending on the
needs, as then, possibly, the gaps of indicators of presumed chances
of success of inclusive education of particular groups of students, as
well as, the variation of opinions of teachers in regard to their pro-
fessional experience, would decrease.
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