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The aim of the article is to provide a qualitative description of the errors committed
by pupils with mild intellectual disabilities. The discussed issue has not yet been the
subject of a scientific description from a linguistic point of view. The analysis of
errors was based on Andrzej Markowski's classification with small additions from
Zygmunt Saloni’s classification. Due to the volumetric framework, the article is
limited to discussing grammatical and lexical errors.

The research showed that pupils with mild intellectual disabilities make similar
errors as those with typical development. No qualitative differences were noted
between the study group and the control group, only quantitative ones.
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Introduction

Language proficiency in humans is defined by linguists (espe-
cially those from the generative linguistics school created by Noam
Chomsky) using the term of the language competence.! On the one
hand, Noam Chomsky defines language competence as the ideal
knowledge and ability of a given language user to understand sen-
tences in terms of their grammar and semantics, and on the other
hand, the ability to create new sentences.? In the literature the terms
of language skills, language awareness are also found.3

Language competence is essential for a human being in the pro-
cess of communication, and the nature of every human being in-
cludes a need to create and transfer meanings. The discussed com-
petence is also necessary for a person with intellectual disability and
usually such a person finds in the individual repertoire of knowledge
and skills, linguistic measures to express their intentions.* Although
we generally understand and know what a person with intellectual
disability wants to communicate to us (especially in the case of
a mild intellectual disability), we are aware that in the statements of
such a person linguistic errors appear, especially since in this case
language knowledge remains in relation to the vague knowledge of
the world. It is not difficult to make mistakes - as A. Watorek writes
- if language competence consists of both information gathered as a result

1 1. Kurcz, “Kompetencja jezykowa i kompetencja komunikacyjna: ich uwarun-
kowania biologiczne i spoleczne. Model wiedzy jezykowej czlowieka”, [in:] Jezyk
jako przedmiot badani psychologicznych. Psycholingwistyka ogdlna i neurolingwistyka,
Kurcz I., Okuniewska H. (eds.), Wydawnictwo SWPS, Warsaw, 2011, p. 35.

2 After: M. Mnich, Sprawnos¢ jezykowa dzieci w wielu wczesnoszkolnym, Impuls,
Cracow, 2002.

3In the studies of child’s speech language skills are most often related to the
ability to use the language properly at a particular stage of speech development, as
well as the knowledge of specific elements of the linguistic system and linguistic
norm by a child of a certain age (after: M. Mnich, Sprawnos¢ jezykowa dzieci w wielu
wczesnoszkolnym, Impuls, Cracow, 2002).

4 Cf. A. Watorek, Kompetencja jezykowa uczniow z lekkq niepetnosprawnosciq intelek-
tualng, Wydawnictwo Nomos, Cracow, 2014, p. 87.
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of inaccurate processing of sound and image material, as well as not fully
controlled activities of planning own statements.>

To achieve a certain level of language competence, it is neces-
sary pass through a period of its gaining in two, according to Cana-
dian psychologist Stephen Krashen, main processes of acquisition
and learning. Both these processes interpenetrate.® English sociolo-
gist Basil Bernstein,” searching for the relationship between differ-
ent language use norms and the effects of school education, noted
that the language competence of the student depends on the speech
system acquired in the family, as early as before starting school ed-
ucation. On the other hand, in the didactic process, the language of
a student is subjected to particular educational activities by the im-
provement of specific language and stylistic skills,® and the educa-
tion process is to lead to a conscious mastery of spoken and written
language rules.® It should be emphasised that, apart from social and
didactic conditions, success in language learning by a child depends
largely on a number of innate predispositions: hearing, memory,
imitation abilities, analysis and synthesis skills, etc.

Although in the case of the topic of language competence of
students characterised by a so-called typical development, fairly
extensive source literature is available,!0 in the case of students with

5 A. Watorek, Kompetencja jezykowa uczniow z lekkq niepetnosprawnosciq intelektu-
alng, Wydawnictwo Nomos, Cracow, 2014, p. 86.

6 I. Kurcz, “Kompetencja jezykowa i kompetencja komunikacyjna: ich uwa-
runkowania biologiczne i spoleczne. Model wiedzy jezykowej cztowieka”, [in:] Jezyk
jako przedmiot badari psychologicznych. Psycholingwistyka ogolna i neurolingwistyka,
Kurcz I., Okuniewska H. (eds.), Wydawnictwo SWPS, Warsaw, 2011, p. 39.

7 B. Bernstein, “Social structure, language and learning”, Educational Research,
vol. 3, 1961, pp. 163-176.

8 A. Rakowska, Jezyk, komunikacja, niepetnosprawnosé. Wybrane zagadnienia, Wy-
dawnictwo Naukowe AP, Cracow, 2003, p. 71.

91. Kurcz, “Kompetencja jezykowa i kompetencja komunikacyjna: ich uwa-
runkowania biologiczne i spoteczne. Model wiedzy jezykowej cztowieka”, [in:] Jezyk
jako przedmiot badari psychologicznych. Psycholingwistyka ogolna i neurolingwistyka,
Kurcz I., Okuniewska H. (ed.), Wydawnictwo SWPS, Warsaw, 2011, p. 39.

10 Cf. e.g. M. Adamczyk-Borucka, “Sprawnosc¢ jezykowa dzieci o$mioletnich.
Poréwnanie zdolnosci jezykowych dziewczat i chtopcéw w normie intelektualnej”,
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intellectual disability the literature is rather poor.!l Based on these
scarce literature resources, the image of language competence of

Szkota Specjalna, no. 4, 2013, pp. 270-279; K. Borawska-Kalbarczyk, Umiejetnosci
jezykowe dziecka koriczqcego edukacje wczesnoszkolng, Trans Humana, Bialystok, 2004;
A. Dziurda-Multan, Dziecigce sposoby tworzenia nazw, Wydawnictwo Katolickiego
Uniwersytetu Lubelskiego, Lublin. 2008; E. Filipiak, Aktywnos¢ jezykowa dzieci w wieku
wezesnoszkolnym, Wydawnictwo Uczelniane WSP, Bydgoszcz, 1996; A. Giermakowska,
“Ocena kompetencji stowotworczej uczniéw z trudnosciami w czytaniu i pisaniu na
poziomie edukacji wczesnoszkolnej”, Szkota Specjalna, no. 5, 2012, pp. 356-366;
S. Grabias, Z badati nad sprawnoéciq jezykowq dzieci, Provincial and Municipal Public
Library, Zamos¢, 1981; A. Jakubowicz-Bryx, Kompetencje leksykalne uczniow w edukacji
wczesnoszkolnej, Wydawnictwo Uniwersytetu Kazimierza Wielkiego, Bydgoszcz, 2006;
J. Malendowicz, O poprawnosc pisemnych wypowiedzi uczniow klas I-IV, WSiP, War-
saw, 1974; H. Matkowska-Zegadlo, Rozwdj jezyka mowionego i pisanego uczniow w wieku
8-11 lat, Wydawnictwa Szkolne i Pedagogiczne, Warsaw, 1983; M. Mnich, Sprawnos¢
jezykowa dzieci w wielu wczesnoszkolnym, Oficyna Wydawnicza Impuls, Cracow, 2002;
F. Nowak, “Bledy fleksyjne i stowotwoércze w pracach pisemnych uczniéw szkét
podstawowych”, Jezyk Polski w Szkole: dla klas IV-VIII, vol. 4, 1990/1991,
pp. 97-106; F. Nowak, “Bledy jezykowe w zakresie kompozycji zdania zlozonego”,
Jezyk Polski w Szkole: dla klas 1V-VIII, vol. 2/3, 1990/1991, pp. 74-77; E. Polariski,
“Bledy leksykalne uczniéw klas IV-VIIL Part 17, Jezyk Polsk i w Szkole: dla klas IV-VIII,
vol. 2, 1981/1982, pp. 75-80; E. Polanski, “Bledy leksykalne uczniow klas IV-VIIL
Part 2”, Jezyk Polsk i w Szkole: dla klas IV-VIII, vol. 4, 1981/1982, pp. 65-82; E. Polan-
ski, O. Przybyla, “Odstepstwa od normy jezykowej u uczniéw w zintegrowanym
ksztalceniu wczesnoszkolnym”, Nauczyciel i Szkota, no. 3/4, 2002, pp. 185-195;
Z. Saloni, Bledy jezykowe w pracach pisemnych uczniow liceum ogdlnoksztatcgcego. Proba
analizy jezykoznawczej, Panistwowe Zakltady Wydawnictw Szkolnych, Warsaw, 1971;
R. Stawinoga, Tworczos¢ jezykowa dziecka w teorii i praktyce edukacyjnej, Wydawnictwo
Uniwersytetu Marii Curie-Sklodowskiej, Lublin, 2007; U. Winska, Bedy jezykowo-
stylistyczne uczniow szkot podstawowych wojewddztwa gdariskiego, part I-II, WSP,
Gdanisk, 1966; M. Zytko, Pozwélmy dzieciom méwic i pisac — w kontekécie badari umiejet-
nosci jezykowych trzecioklasistow, Central Examination Commission, Warsaw, 2010.
11]. Batachowicz, J. Paluszewski (ed.), Sprawnosci jezykowe dzieci uposledzonych
umystowo w stopniu lekkim, Wydawnictwo WSPS, Warsaw, 1995; ]. Bleszynski,
Nie(petno)sprawnosc¢ intelektualna. Mowa, jezyk, komunikacja. Czy iloraz inteligencji wyja-
$nia wszystko?, Wydawnictwo Harmonia, Gdansk, 2013; K. Kaczorowska-Bray, Wyra-
Zenia przyimkowe w mowie dzieci z uposledzeniem umystowym w stopniu umiarkowanym
i lekkim, Wydawnictwo Harmonia, Gdansk, 2013; K. Kaczorowska-Bray, Kompetencja
i sprawnos¢ jezykowa dzieci z niepetnosprawnoéciq intelektualng w stopniu znacznym, umiar-
kowanym i lekkim, Wydawnictwo UG, Gdarsk, 2017; M. Michalik, Diagnozowanie kompe-



Types of grammatical and lexical errors made by students with 153

people with intellectual disability is as follows: the increase in words
does not translate into a spontaneous increase in the number of their
combinations in the syntax of sentences, difficulties in learning and
applying the rules governing the language, a low degree of gram-
matical correctness of speech, less frequent use of adjectives, adverbs,
pronouns, numerals, conjunctions, prepositions, a slower pace of
learning and assimilating various verbal behaviours, monotonous
production of structures of a particular type, long persistence of mor-
phological and syntactic errors, selective assimilation of sentence
patterns, inconsistent application of syntactic rules.12 In the context of
the article, it is worth paying attention to three conclusions resulting
from research conducted by Jacek Bleszynski regarding the develop-
ment of grammar and spelling skills, which are used by people with
a mild intellectual disability and attempts to compare acquired lan-
guage skills to the developmental norm.1® The author based on the
analysis of written works of the third grade students of junior high

tencji lingqwistycznej ucznia szkoty specjalnej, Wydawnictwo Naukowe AP, Cracow, 2006;
M. Michalik, Kompetencja sktadniowa w normie i w zaburzeniach, Wydawnictwo Nauko-
we UP, Cracow, 2011; J. Piekarska, Bledy jezykowe uczniow z inteligencjq nizszq niz prze-
cietna, Difin, Warsaw, 2015; Z. Tarkowski, “ Agramatyzm u uczniéw lekko uposledzo-
nych umystowo”, [in:] Rewalidacja dzieci ze ztoZzonymi uposledzeniami, Sekowska Z. (ed.),
Wydawnictwo UMCS, Lublin. 1988, pp. 81-108; A. Watorek, Kompetencja jezykowa
uczniow z lekkq niepetnosprawnosciq intelektualng, Wydawnictwo Nomos, Cracow, 2014.
12]. Bleszynski, Nie(petno)sprawnos¢ intelektualna. Mowa, jezyk, komunikacja. Czy
iloraz inteligencji wyjasnia wszystko?, Wydawnictwo Harmonia, Gdarsk, 2013, p. 100,
103, 109, 111; I. Chrzanowska, Funkcjonowanie dzieci uposledzonych umystowo w stop-
niu lekkim w szkole podstawowej, Wydawnictwo UL, £6dz, 2003, p. 55; A. Rakowska,
Jezyk, komunikacja, niepetnosprawnosé. Wybrane zagadnienia, Wydawnictwo Naukowe AP,
Cracow, 2003, p. 127, 129; Z. Tarkowski, “Zaburzenia mowy dzieci uposledzonych
umystowo”, [in:] Logopedia - pytania i odpowiedzi. Podrecznik akademicki, vol. 2. Zabu-
rzenia komunikacji jezykowej u dzieci i 0séb dorostych, Gatkowski T., Jastrzebowska G.
(ed.), second edition extended and amended, Wydawnictwo UQO, Opole, 2003,
s. 205-206; Zbigniew Tarkowski, Mowa 0s6b uposledzonych umystowo i jej zaburzenia,
[in:] Podstawy neurologopedii, Gatkowski T., Szelag E., Jastrzebwska G. (eds.), Wy-
dawnictwo UO, Opole, 2005, p. 561, A. Watorek, Kompetencja jezykowa uczniow
z lekkq niepetnosprawnosciq intelektualng, Wydawnictwo Nomos, Cracow, 2014, p. 69.
13 J. Bleszynski, Nie(petno)sprawnos¢ intelektualna. Mowa, jezyk, komunikacja. Czy
iloraz inteligencji wyjasnia wszystko?, Wydawnictwo Harmonia, Gdanisk, 2013, p. 79, 80.
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school in terms of grammatical (inflectional and syntactic), lexical
(meaning, phraseological and word-formation), stylistic, as well as
spelling and punctuation errors stated that a) students with intellec-
tual disabilities made mostly spelling and punctuation errors, and
then in descending order: stylistic, lexical and grammatical errors.
There were no phraseological errors in the works. Statistically sig-
nificant differences in the number of errors made in various forms
of written assignments are visible in the case of inflectional, lexical,
word-formation and spelling errors; b) errors in the work of stu-
dents with intellectual disabilities and normal ones are similar in
terms of quantity, though disproportionately; c) students with a mild
intellectual disability make similar errors to normal students.14

To summarise up, the problem discussed in the article concern-
ing a qualitative description of errors made by students with a mild
intellectual disability has not been the subject of a scientific descrip-
tion from a linguistic point of view. It should be added that in the
article, because of its limited volume, the Author only wants to sig-
nal the problem.

Research methodology

The study of linguistic errors made by students of special schools
with a diagnosed mild intellectual disability conducted by the Au-
thor remains within one of the two research trends concerning the
linguistic functioning of people with intellectual disability. This is
so far the most established and dominant trend, encouraging to
treat these people as individuals with a set of multiple deficits,
which, according to J. Batachowicz and J. Paluszewski, sets the di-
rection of scientific activities in the sphere of language and speech
of people with intellectual disabilities, bringing them to [...] docu-
mentation of deficits and conditions, presentation of weak points and diffi-

14 . Bleszynski, Nie(petno)sprawnos¢ intelektualna. Mowa, jezyk, komunikacja. Czy
iloraz inteligencji wyjasnia wszystko?, Wydawnictwo Harmonia, Gdarsk, 2013, p. 100,
103, 109.
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culties [...] in using the language compared to people with normal devel-
opment.15

The aim of the article is to analyse linguistic errors excerpted
from written works of students with a mild intellectual disability
educated at the second stage of education (in grades IV-VIII) and to
answer the following questions: 1) What kind of language mistakes
are made by students with mild intellectual disability?; 2) Are there
any qualitative differences in their mistakes, compared to those of
students characterised by a typical development? The answer to the
second question is important, as it should be emphasised that stu-
dents of special schools with a mild intellectual disability follow the
same general education program as students of public schools.1
These students are required to take tests of the same level of diffi-
culty as the students within the intellectual norm.

60 works of students with intellectual disabilities and 60 works
of students with typical development were analysed. These were
classwork, independent work performed during lessons, and cor-
rection of classwork. The study was conducted in the school year
2018/2019 in one of the special school and education centres in the
16dz Voivodeship. Two groups of students (the study and control
group) were selected, taking into account not the chronological or
mental age, but the criterion of the educational level. The study
group (30 students, including 15 girls and 15 boys) consisted of stu-
dents with an opinion from a psychological and pedagogical coun-
selling centre confirming their mild intellectual disability. The con-
trol group (30 students, including 15 girls and 15 boys) were
students with typical development, attending one of the primary
schools in the £6dz Voivodeship. All subjects came from complete
families, and their parents had vocational education, in 5 cases ele-
mentary education.

15 J. Batachowicz, ]. Paluszewski (ed.), Sprawnosci jezykowe dzieci uposledzonych
umystowo w stopniu lekkim, Wydawnictwo WSPS, Warsaw, 1995, p. 5.

16 The Act of 14 December 2016. The Educational Law (Journal of Laws of 2018 r.
item 996 as amended) - The Act of 14 December 2016 The Educational Law (Journal
of Laws of 2018 item 996 as amended) - art. 127 paragraph 3.art. 127 paragraph 3.
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The term linguistic error used in the paper needs to be clarified.
The concept of linguistic error in linguistics is one of the basic con-
cepts of proper language use and, according to J6zef Porayski-
Pomsta, has been sufficiently described in the source literature.l”
Several exemplary definitions of a linguistic error are as follows:
cf. a linguistic error is an unconscious departure from the linguistic
norm currently in force, or such an innovation that has no justifica-
tion: it does not improve communication, does not express new
content, does not present again, in another way the emotions of the
narrator etc.!® An error can also be defined as a way of using some
element of a language that shocks its conscious users, because it is
in conflict with their previous habits, and is not functionally ex-
plained.’” According to the definition presented in Encyklopedia jezy-
koznawstwa ogolnego [Encyclopaedia of general linguistics] (EJO) by
Zdzistaw Saloni, a linguistic error will include all language uses that
do not comply with the accepted linguistic norm and indicate a vio-
lation of the basic principles imposed by the system.20

A tendency to avoid this term in relation to childhood speech
has been visible since the late 1980s. Some researchers suggest alter-
native forms such as unconventional forms, innovations, deviations from
the norm, specific forms, childhood new-coined words etc.2! However, as

17]. Porayski-Pomsta, “Kultura jezyka”, [in:] Nauka o jezyku dla polonistow, Du-
bisz S. (ed.), Wydawnictwo Ksigzka i Wiedza, Warsaw, 1996, p. 89.

18 A. Markowski, Nowy stownik poprawnej polszczyzny, PWN, Warsaw, 1999,
p- 1621; A. Markowski, Kultura jezyka polskiego. Teoria. Zagadnienie leksykalne, PWN,
Warsaw, 2005, pp. 55-60.

19 A. Markowski, Nowy stownik poprawnej polszczyzny, PWN, Warsaw, 1999,
p- 1621; A. Markowski, Kultura jezyka polskiego. Teoria. Zagadnienie leksykalne, PWN,
Warsaw, 2005, p. 55.

0 sv. linguistic error in EJO - Encyklopedia jezykoznawstwa ogolnego, Polariski K.
(ed.), second edition, Ossolineum, Warsaw, 1999, p. 77.

2M. Smoczyniska, “Metodologiczne problemy analizy bledéw jezykowych
dzieci”, [in:] Wiedza a jezyk, vol. 2. Jezyk dziecka, Kurcz 1., Shugar G.W., Bokus B.
(eds.), PAN, Wroclaw-Warsaw-Cracow-Gdarsk-L6dz, 1987, pp. 95-116; E. Koz-
towska, “Fleksja podstawowych kategorii wyrazéw w mowie dzieci piecioletnich
(deklinacja)”, Poradnik Jezykowy, vol. 9/10, 1991, pp. 399-406; J. Porayski-Pomsta,
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emphasised (and at the same time further justified) by Agnieszka
Watorek, although the use of a problematic term in the context of imma-
ture verbal productions can be misleading, its rigid substitution with an-
other term rather multiplies than cuts doubt.22 Therefore, in the paper
the Author uses a term of a linguistic error,2> understanding it in this
case as a deviation from the norm, which is a result of immature
thinking, limited efficiency in the use of speech and being based on
false assumptions.2*

In this paper, the basis for the analysis of linguistic errors will be
the classification of Andrzej Markowski?® with small supplements
from the classification of Zygmunt Saloni.26 Because of the limited
volume of the paper, it will be limited to the discussion of grammat-
ical and lexical errors.

A researcher can distinguish between interlingual and intralin-
gual errors. Interlingual errors are writing errors: spelling and
punctuation errors. They are related to the structure of the lan-
guage, but do not violate system rules or language development
principles. Intralinguistic errors that directly violate system rules
can be further divided into system (language) and usage (or stylis-
tic) errors. Language errors include grammatical, lexical and pho-
netic errors.?”

“O tzw. bledach jezykowych dzieci”, Wychowanie w Przedszkolu, vol. 8, 2002, p. 1;
E. Luczynski, Kategoria przypadka w ontogenezie jezyka polskiego, czyli o wchodzeniu
dziecka w rzeczywistos¢ gramatyczng, Wydawnictwo UG, Gdarisk, 2004.

2 A. Watorek, Kompetencja jezykowa uczniow z lekkq niepetnosprawnosciq intelektu-
alng, Wydawnictwo Nomos, Cracow, 2014, p. 85.

2 This term is used by, among others, J. Bleszyriski, ]. Piekarska, A. Watorek (cf.
the items cited above).

2 A. Watorek, Kompetencja jezykowa uczniow z lekkq niepetnosprawnosciq intelektu-
alng, Wydawnictwo Nomos, Cracow, 2014, p. 86.

%5 A. Markowski, Kultura jezyka polskiego. Teoria. Zagadnienie leksykalne, PWN,
Warsaw 2005, pp. 55-60.

2 7. Saloni, Bledy jezykowe w pracach pisemnych uczniow liceum ogolnoksztatcgcego.
Proba analizy jezykoznawczej, Pafistwowe Zaklady Wydawnictw Szkolnych, Warsaw,
1971, pp. 36-111.

27 A. Markowski, Kultura jezyka polskiego. Teoria. Zagadnienie leksykalne, PWN,
Warsaw, 2005, pp. 55-56.
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Types of errors made by students with mild intellectual
disability (LNI) and students with normal development (TR)

1. Grammatical errors

1.1. Inflectional errors, or errors that violate the norm in terms of
inflection of words, excerpted from written works of students,
result from:

a) the choice of a wrong form of a word:

LNI: Muj kolega ma duze ucha (instead of uszy). [My friend has big
ears.28] Patszyl szeroko otfartymi okami (instead of oczami) [He
stared wide-eyed.] Mamy z bratem polskie imienia (instead of imio-
na). [Me and my brother have Polish names.] Bylem zmenczony
i szybko zasnetem (instead of zasnatem). [I was tired and fell asleep
soon.] On sie ze mnie wySmiewywuje (instead of wySmiewa). [He
makes fun of me.];

TR: Nauczyciel wytargal ucznia za ucha (instead of uszy). [The
teacher pulled the ear of the student.] Kiedy niewykonywuje pole-
cen rodzicow, dostaje kare (instead of wykonuje). [When I do not
obey my parents, I get punished.] M¢j brat jak dostaje nowom za-
bawke to podskakiwuje z radosci (instead of podskakuje). [When
my brother gets a new toy, he jumps with joy.]

b) the choice of a wrong declension pattern:

LNI: Czekolada jest stotka, a cukier jeszcze bardziej slotki (instead
of stodszy). [Chocolate is sweet and sugar is even sweeter.] Pani jest
najbardziej piekniejsza od innych (instead of najpiekniejsza). [The
lady is more beautiful than others.] Mieliémy najkolorofsze ubrania
(instead of najbardziej kolorowe). [We had the most colourful
clothes.] Pies jest zty, wilk zlejszy, a tygrys najzlejszy (instead of

28 The examples are cited using their original spelling. Because the article is fo-
cused on qualitative rather than quantitative analysis, specific types and subtypes of
errors are presented using 2-5 examples. As for the criterion for the selection
of examples, the cited examples include those understandable for people without
linguistic background.
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bardziej zly, najbardziej zly) [The dog is bad, the wolf is worse and
the tiger is worst];

TR: Moja najulubiefisza kolezanka dala mi prezent (instead of naj-
bardziej ulubiona). [My favourite friend gave me a present.] On jest
dla mnie najbardziej wazniejszy (instead of najwazniejszy). [He is
the most important for me.] Kupilem najzulciejsze cytryny (instead
of najbardziej z6tte) [I bought the most yellow lemons];

c) the choice of a wrong form of the inflexion stem:

LNI: Spotkalem sie z mojimi dziadekami (instead of dziadkami).
[I met my grandparents.] Wybuch kotl (instead of kociol). [A boiler
exploded.] Wyszlem wczesniej z szkoly (instead of wyszedlem)
[I left school earlier];

TR: Poszlem z kolegami do kina (instead of poszedlem). [I went to
the cinema with my friends.] Ona go kopta tak mocno, ze plakal
(instead of kopneta). [She kicked him so strongly that he cried.]
Chlopcy ciagli dziewczyny za wlosy (instead of ciggneli) [Boys
pulled girl’s hair.];

d) the choice of a wrong desinence:

LNI: Fszystkich wsadzono do wagona (instead of wagonu). [Every-
one was placed in a railway carriage.] Bohater potszet do stota (in-
stead of stotu). [The protagonish approached the table.] Kolega ulek
fczoraj wypadku (instead of wypadkowi). [My friend had an acci-
dent yesterday.] Kobieta podata chlopcowi wode (instead of chtop-
cu). [The woman gave water to the boy.] Dziewczyny z naszej klasy
umia gra¢ w pilke noznom (instead of umiejq). [Girls from our form
can play football.]

TR: Padal deszcz i na dworzu nie bylo ludziéw (instead of ludzi). [It
was raining and there was no people outside.] MusieliSmy nauczy¢
sie tych wierszow (instead of wierszy) na pamiec. [We had to learn
these poems by heart.] Na starcie stanelo dziesie¢ chlopcéow (in-
stead of dziesieciu). [Ten boys stood at the start line.] Ciag mocniej
za sznurek, krzyknot do kolegi (instead of ciagnij) [He shouted to
his friend to pull stronger the line.];
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e) no declension of a word, which has its own declension pattern:

LNI: Dzierr dobry, pani Ania (instead of: pani Aniu). [Good morn-
ing, Mrs. Ania.] Jade na wakacje do Sopot (instead of Sopotu). [I go
on holiday to Sopot.]
TR: Adam Mickiewicz napisal ,Pan Tadeusz” (instead of “Pana
Tadeusza”) [Adam Mickiewicz wrote “Pan Tadeusz”.] Obejzelismy
w klasie “Zemsta” Fredry (instead of ,Zemste”). [We watched
“Zemsta” by Fredro in the classroom.] W ,Matly Ksiaze” jest wiele
mysli do zapamietania (instead of “Malym Ksieciu”) [There are
many thoughts to remember in “The little prince”.];

f) declension of a word, which cannot be attributed with a de-
clension pattern:
LNI: Nie lubie kakala (instead of kakao). [I do not like cocoa.] Muj
brat chodzi do technika (instead of technikum). [My brother attends
a tehnical school.]
TR: Wypita kubek kakata (instead of kakao) i zjadla bulke. [She
drank a cup of cocoa and ate a bread roll.] Moja siostra chodzi do
solaria (instead of solarium) i jest opalona. [My sister goes to a so-
larium and is tanned.]

1.2. Syntactic errors. They consist in choosing a wrong syntactic
pattern, or a wrong combination of word forms into units of
a text. Errors excerpted from written works concern:

a) errors in the area of agreement:

LNI: Podwoérka dziatka pilnowali dwa psy (instead of pilnowaly
dwa psy). [The yard of the grandfather was guarded by two dogs.]
Dziewczyny umieli juz szy¢ (instead of dziewczyny umialy). [The
girls could already sew.] Nauczyciele chcom by dzieci umieli ich
przedmiot najlepiej (instead of dzieci umialy). [Teachers want chil-
dren to know their subject best.]

TR: Wszyscy dzieci kibcowali podczas zawodéw swoim reprezen-
tantom (instead of wszystkie dzieci kibicowaly). [All children sup-
ported their representatives during the competition.] Wiele ut-
woréw jest poswiecone wojnie (instead of jest poswieconych).
[Many compositions are devoted to war.] Dzieci mieli si¢ wkrotce
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dowiedzie¢ o wycieczce (instead of dzieci mialy). [The children
were soon to learn about the trip.]

b) errors in the area of case government:

LNI: On stal sie czlowiek spokojny (instead of stal sie spokojnym
czlowiekiem). [He became a calm person.] Chlopak postanowil ot-
szukaé¢ swojej rodziny (instead of odszuka¢ swoja rodzine). [The
boy decided to find his family]. Pszyjaciel zawsze dotrzymuje
slowo (instead of dotrzymuje stowa). [The friend always keeps his
word.]

TR: U nas w szkole zakazali nosi¢ kolorowych ubran (instead of
zakazali nosi¢ kolorowe ubrania). [At our school it was forbidden to
wear colourful clothes.] ByliSmy grzecznymi i dostaliSmy nagrode
(instead of byliSmy grzeczni). [We were good and we were rewar-
ded.] On pilnowal swoja prace, bat sie zwolnienia (instead of swojej
pracy). [He minded his job, was afraid of being fired.] Rodzice zaw-
sze moéwili, ze papierosy pali¢ nie wolno (instead of papierosow).
[Parents always repeated that smoking was not allowed.];

C) errors in using prepositions:
LNI: Latem jezdzimy do dziatki nad moze (instead of na dziatke).
[In summer, we go to our allotment garden by the sea.] Powodem
dla placzu byla jedynka z matematyki (instead of powodem pta-
czu). [The reason for crying was an F in mathematics.]
TR: Moja mama pracuje na kasie w markecie (instead of w kasie).
[My mother works at the cash register in a supermarket.] Lubie tru-
skawkowa paste dla zebow (instead of do zebow). [I like strawber-
ry toothpaste.] Oni pojechali na podréz poslubna (instead of w po-
dré6z); [They went on honeymoon.]

d) errors in using conjunctions and relative pronouns:
LNI: Dostalem jedynke, ale mama bedzie zta (instead of wiec). [I got
an F, so my mom will be angry.] Bylem na wycieczce, gdzie bylismy
w Makdonaldzie (instead of na ktérej) [I was on a trip during which
we visited a McDonald’s.];
TR: Wybiore technikum, gdzie po jego skoriczeniu szybko dostane
prace (instead of gdyz, poniewaz). [I will choose a technical school,
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as after finishing it, I will quickly get a job.] Byla sierota, ale musiala
pracowac na zycie (instead of wiec). [She was an orphan, so she had
to work for a living. ]

e) incorrect syntax shortening:

LNI: Warto interesowac sie i ogladaé¢ programy pszyrodnicze (in-
stead of warto interesowac sie¢ programami przyrodniczymi i je
ogladac). [It is worth to be interested in and watch nature documen-
taries.] Zle zachowywala sie mtodziez przed i po koncercie (instead
of przed koncertem i po nim) [Young people behaved badly before
and after the concert.];

TR: Czytajac ksiazke uzywamy i rozwijamy nasza wyobraznie
(instead of uzywamy naszej wyobrazni i ja rozwijamy). [When read-
ing a book, we use our imagination and develop it.] Miat ojca, nato-
gowego pijaka, ktory znecat sie i klécil z synem (instead of znecat
sie nad synem i kidcit z nim). [He had a father, a heavy drunkard,
who ill-treated his son and argued with him.] Troszczyl sie i opie-
kowal swoim przyjacielem (instead of troszczyl sie o swojego przy-
jaciela i opiekowat sie nim) [He took care of his friend and looked
after him.];

f) incorrect constructions with participle elliptical sentences:

LNI: Bedac w 6smej klasie polubilem polski (instead of kiedy by-
tem w 6smej klasie). [When I was in the eighth grade, I became fond
of Polish.] Zostal pszylapany kradnac wisnie (instead of kiedy
kradl wisnie) [He was caught when he was stealing cherries.|;
TR: Myjac sie wypadl mi z reki prysznic i opryskat cala tazienke
(instead of kiedy sie mylem). [When I was taking a shower, the
shower fell out of my hand and sprayed whole bathroom.] Jadac
przez miasto przebieglo nam droge dziecko (instead of kiedy
jechaliSmy przez miasto) [When we were driving through the city
a child ran our way.];

g) constructions incorrect in terms of word order:

LNI: Duzo bym chcial dosta¢ prezentéw pod choinke (instead of
chcialbym dosta¢ duzo). [I would like to get a lot of presents for
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Christmas.] Dzieci zmenczone ogarnol sen (instead of zmeczone
dzieci) [Tired children fell asleep.];

TR: Samodzielnosci ona si¢ nauczy¢ musiala (instead of ona mu-
siala nauczy¢ sie samodzielnosci). [She had to learn independence.]
Ogrod ciekawil bardzo dziewczynke, ktory nie mial furtki i byl
obrosniety bluszczem (instead of ogréd, ktory nie miatl furtki i byt
obrosniety bluszczem, bardzo ciekawil dziewczynke). [The garden,
which had no wicket and was covered with ivy, was very interest-
ing for the girl.]

2. Lexical errors

2.1. Meaning (word) errors. In the case of investigated students,
they concern:

a) using words in the wrong sense (unnecessary neosemantisms):

LNI: Ona ozenila sie z synem sasiada (instead of wyszla za maz).
[She became a husband of a son of her neighbour (instead of she
became a wife).] Oddali babci dziecko do chowu (instead of do
wychowania). [They gave the child to the grandmother to breed it
(instead of to raise it).]

TR: Burza narastala z minuty na minute (instead of nasilala sie).
[The storm was growing every minute (instead of the storm was
rising).] Kiedy$ chcialem pozosta¢ marynarzem (instead of zostac
marynarzem) [Once I wanted to remain a sailor (instead of to be-
come a sailor).];

b) confusing meanings of words that are similar in terms
of sound or morphology:

LNI: Dawniej na wsi panowalo zaciemnienie (instead of ciemnota).
[People in the country used to be ignored (instead of ignorant).]
Gagarin byt kosmita (instead of kosmonautg). [Gagarin was a cos-
mos (instead of a cosmonaut).] Rok przestepczy ma 366 dni (instead
of przestepny). [A lip year has 366 days (instead of a leap year).] Jak
zyli ludzie pierworodni? (instead of pierwotni). How did primary
humans live? (instead of primitive). Jego ojciec byl bardzo chorobli-
wy (instead of chorowity) [His father is very sick (instead of sickly).];
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TR: w filmie wykorzystano wiele trykow (instead of trikéw). [In the
movie, many trikes were used (instead of tricks).] Seriale sa odcin-
kowe i maja wiele watkéw ubocznych (instead of pobocznych).
[Serial films have parts and many side scenes (instead of side sce-
narios).] Jego pasja koligowata z nauka (instead of kolidowata) [His
passion interrelated with learning (insead of interfered).];

¢) using pleonasms:

LNI: W Polsce jest duzo zagranicznych cudzoziemcéw (instead of
cudzoziemcéw). [There a lot of foreign foreigners in Poland (instead
of foreigners).] Zrobiliémy z chlopakami glupie glupstwo (instead
of gtupstwo). [Me and my buddies did a stupid stupidity (instead of
stupidity).] Poprawilem sie na lepsze (instead of poprawitem sie).
[I have improved for the better (instead of I have improved).]
Podskakiwalem do gory z radosci (instead of podskakiwatem)
[Ijumped up upwards with joy (instead of I jumped up with joy).];

TR: Moim wlasnym zdaniem kazde dziecko powinno mie¢ wakacje
(instead of moim zdaniem). [In my own opinion each child should
have a holiday (instead of in my opinion).] Stas i Nel kontynuowali
dalej podroz (instead of kontynuowali podréz) [Stas and Nel fur-
ther continued their journey (instead of continued their journey).];

d) violation of collocation:

LNI: Czcili bogéw tak, ze dawali im uklony (instead of oddawali
uklony). [They worshipped their gods so that they gave bows to
them (instead of bowed to them).] Ksiaszka daje ciekawos¢ (instead
of wzbudza ciekawo$¢) [The book gives curiosity (instead of arous-
es curiosity).];

TR: Nie bal sie postawié czola wrogowi (instead of stawi¢ czota).
[He was not afraid to give face to the enemy (instead of face).]
Wojska wroga odniosty porazke (instead of poniosty porazke). [En-
emy troops achieved a defeat (instead of sustained a defeat).]

e) errors in the use of pronouns and other words of a relational-
grammatical meaning:

LNI: Utwory Kochanowskiego wyrazaja one stosunek poety do $wia-
ta (instead of wyrazaja stosunek). [Compositions of Kochanowski



Types of grammatical and lexical errors made by students with 165

they express the attitude of the poet to the world (instead of compo-
sitions of Kochanowski express).] Kochanowski po $mierci jego uko-
chanej corki napisat cykl trenéw (instead of po $mierci ukochanej
corki) [Kochanowski after the death of his own beloved daughter
wrote a series of threnodies (instead of his beloved daughter).];

TR: Byl miszczem w jego dyscyplinie (instead of w swojej). [He was
an expert in their discipline (instead of his).] Ale ta dziewczynka,
kiedy wyszla z tej szkoly, nie poszla do domu (instead of ale
dziewczynka, ze szkoty). [But that girl who left that school, did not
go home (instead of the girl, school).]

2.2. Phraseological errors. The use of phrasemes non-compliant with
the norm in the analysed works applies to the following issues:

a) a change in phraseme form as a result of exchange, reduction
or supplementation of the composition of the phraseme:

LNI: On wywieral znaczenie (instead of wywieral wplyw). [He
exerted meaning (instead of exerted influence).] Krél decyduje
o wszystkim i ma ostatnie zdanie (instead of ma ostatnie stowo).
[The king decides about everything and has the last sentence (in-
stead of the last word).] Na tronie panowal Bolestaw Krzywousty
(instead of na tronie zasiadat) [Bolestaw III Wrymouth ruled on the
throne (instead of was on the throne).];

TR: Napis nie zrobil duzej reakcji na nauczycielu (instead of nie
zrobit duzego wrazenia). [The inscription did not make a big reac-
tion on the teacher (instead of did not make a big impression).]
Przeszla w zyciu wiele krzywd (instead of doznata wielu krzywd).
[She has suffered much harm in her life (instead of she has suf-
fered).]

b) a change in phraseme form as a result of the change in the
grammatical form of one of the components:
LNI: Na lekcjach siedze jak strusia (instead of jak trusia). [During
the class I sit as an ostrich (instead of I sit timidly).] Byli tacy ludzie,
ktorzy stawiali opory (instead of stawiali op6r) [There were people
who made resistances (instead of who resisted).];
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TR: Wymienilis$my pare stéw ze sobg (instead of zamienilismy) [We
changed a few words with each other (instead of we exchanged).]
W wakacje spotkala mnie przygoda zamrazajaca krew w zylach
(instead of mrozaca krew w zylach). [In the summer, I experienced
an adventure which refrigerated my blood (instead of made my
blood run cold).]

2.3. Word-formation errors in the analysed student works concern:

a) using a wrong formant:

LNI: Pracowat jako cieslarz (instead of ciesla). [He worked as a car-
penter.] Nad morzem bylo duzo plazownikéw (instead of plazowi-
czéw). [There were a lot of sunbathers by the sea.] Rycerze brali
udzial w wielu walczeniach (instead of walkach). [Knights took
part in many fightings (instead of many fights).] Przecierajac
kszemien o kszemien rozpalali ogieni (instead of pocierajac) [Passing
a flint against a flint against, they started a fire (instead of rub-
bing).];

TR: On nie byt uszczycony tym zaproszeniem (instead of zaszczy-
cony). [He was not honoured by this invitation.] To byl przydomny
ogrodek (instead of przydomowy). [It was a backyard garden.]
Woda byta zrédlowa (instead of zrédlana) [This was source water
(instead of spring water).];

b) choosing a wrong word formation stem:

LNI: Po wymarnieciu dynastii Piastéw byli Jagielonowie (instead of
wymarciu). [After the dying of the Piast dynasty, there were The
Jagiellonians ruled.] Mialem zadzierki ze swoim kolegom (instead
of zatargi). [I had splinters with my friend (instead of a conflict).]
W piramidach byly zmylne korytarze (instead of $lepe) [There were
dead-end corridors in the pyramids.]%;

TR: Podczas bycia w wiezieniu myslal o ucieczce (instead of poby-
tu). [During his being in prison he was thinking about the escape

2 The last two examples are typical neologisms that could be classified as mor-
phological errors (according to the classification of Z. Saloni).
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(instead of his stay).] W telewizji wiadomoSciarze (instead of dzi-
ennikarze) mowili o wypadku. [On TV, newspeople (instead of
journalists) talked about the accident.]

Summary

1. Linguistic errors were present in the works of all students
with a mild intellectual disability.

2. When assessing the language competence of students with
a mild intellectual disability, it should be emphasised that the spec-
trum of incorrect linguistic behaviour of students covers all types of
errors.

3. Inflectional errors are related to, among others, unusual and
irregular inflexion, the wrong selection of declension and conjuga-
tion endings because of failure to consider such factors as: phonetic
(words whose stems end with soft and hard consonants differ in
inflexion), semantic (personal nouns and animate impersonal nouns
have differ endings), customary ones or those associated with the
wrong inflexion pattern. Students with mild intellectual disability
have a problem with the comparison of adjectives or use of collec-
tive numerals.

4. Syntactic errors of students with mild intellectual disability
consist in incorrectly combining word forms into units of text. Stu-
dents do not take into account the fact that these forms combine into
syntactic relations, or e.g., in the relations of agreement (the primary
element imposes its grammatical properties, e.g. type on the sec-
ondary element), case government (the primary element imposes
a specific inflexion form on the secondary element, e.g. odszukac
kogo? [to find whom?] rodzing [family]). They also have problems with
the correct use of prepositions, conjunctions and relative pronouns.
They create incorrect constructions in terms of word order, or use
incorrect syntax shortening.

5. Meaning errors in students with a mild intellectual disability
mainly result from confusing meanings that are similar in sound or
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morphology (or in structure), and from using words in the wrong
sense. The analysed students sometimes violate collocation, as well
as use pleonasms (or expressions known in Polish as “buttered but-
ter”).

6. Phraseological errors, difficult for children with mild intellec-
tual disability, also for the fact that they are wide-spread in the lan-
guage word connections used in their entirety and their meaning is
not the sum of the meanings of the words that make up a phraseme,
they mainly concern the change in the form of phrasemes because of
an exchange, reduction or supplementation of phraseme composi-
tion or change in the grammatical form of one of its components.

7. In turn, word-formation errors, involve either using a wrong
formant or a wrong word formation stem.

8. Students with mild intellectual disability make similar errors
as students with typical development. There were no qualitative
differences between the study group and the control group.

9. Specific conclusions can be made after conducting in-depth
and larger-scale research.
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