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The long-term impact of lecturer talk on student 
learning: Japanese students’ reflections

This pragmatic case study explores Japanese students’ percep-
tions of lecturer talk in an Australian higher-education setting. The 
main findings cover two sections. The first section discusses positive 
talk focusing on pedagogical strategies that enhance student engage-
ment. Teachers can create a stimulating learning environment that 
fosters active participation and meaningful connections with students 
through personal anecdotes, real-world applications, and interactive 
discussions. The second section examines negative talk with poor im-
pact on student learning experiences. Issues such as lack of clarity, 
low interaction, and undesirable teaching approaches hinder students’ 
comprehension and engagement, highlighting the importance of ef-
fective communication strategies in facilitating learning. The article 
concludes with practical recommendations provided by students to 
improve teacher communication and enhance the overall learning ex-
perience, emphasising the significance of student-centred, engaging, 
and inclusive teaching practices in promoting compelling lecturer talk.

Keywords: teacher talk, learning engagement, helpful talk, unhelpful 
talk, student learning

Słowa kluczowe: mowa nauczyciela, zaangażowanie w naukę, pomoc-
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1. An opening anecdote

Below is a critical incident drawn from one of the interviews conducted by 
the researcher for the current project. In the scenario, a Japanese student 
shared an experience during an encounter with his lecturer during a les-
son at an Australian university.

“Although a decade has passed, Nobuyuki still vividly remembers the lecturer’s 
tone of voice and facial expression on that day. During an interview for this 
study, he couldn’t help but recall an experience beyond just words. ‘My lec-
turer didn’t believe in me,’ he recounted. ‘I remember when returning my 
essay, he asked: Are you sure this was your writing?

Despite receiving a High Distinction for his essay, Nobuyuki couldn’t shake the 
doubt lingering in his mind. While awarding the grade, the teacher seemed 
puzzled by how a quiet and seemingly passive student with unfluent verbal 
English could produce such exceptional work.

The look in my lecturer’s eyes and his attitude were unforgettable. It was evi-
dent that my abilities were being questioned,’ Nobuyuki reflected. This brief 
moment of doubt had a lasting impact on him for so long. When asked why 
he still thought about it, Nobuyuki explained, ‘It wasn’t just the words, but 
the overall impression on me. The lack of trust from someone I respected 
deeply affected my self-esteem. I started doubting myself and lost my pas-
sion for learning. For the remaining time of the course, every interaction with 
my lecturer brought back those feelings of inadequacy.

Nobuyuki concluded, ‘I never want to make my students feel the way I did. 
I think my trust is essential for their learning.”

This scenario is not uncommon, but can be evidenced in a humble 
body of research discourse. Fisher and Rickards (1998), in a study on stu-
dent perception of good teaching, reveal a preference for teachers’ kind 
behaviour and acceptance towards students’ feelings. Research by Black & 
Mayes (2020) discovered that student fear and uncertainty may result from 
power relations. When this happens, students feel lost, wondering how to 
let teachers know their frustration with the lack of interpersonal connect-
edness. As Biddle and Hufnagel (2019) note, students “voicing their experi-
ences can be emotional work” (p. 488). The opportunity to express personal 
needs is often challenging, resulting in a culture of silence among students 
(Baroutsis et al., 2016).

When students fail to voice their concerns about teachers’ everyday 
behaviour and ways of talking, they suffer from stress. Such restraint can be 
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severe and long-lasting, primarily when the learning process is controlled by 
educator expectations (McCluskey et al., 2013) more than by student pri-
orities (Charteris & Smardon, 2019). Teacher talk exerts a long-term impact 
on student learning, including knowledge retention (Jin & Webb, 2020), abil-
ity to communicate (Aukrust, 2007), and student achievement (Mahmoodi, 
2016).

Research on the long-term impact of teacher talk on student learn-
ing and development is rare. At least three sensible reasons contribute to 
this scarcity. Long-term studies necessitate substantial time and resources 
to track students over extended periods (Bertinetto et al., 2016). Secondly, 
the influence of numerous factors on student learning and development 
complicates the isolation of the specific impact of teacher talk over time. 
Such factors may include family background, peer interactions, environ-
mental factors, and individual characteristics. Thirdly, ethical concerns may 
arise in longitudinal studies when students are reminded of the adverse 
long-term effects of certain teaching practices (Cohen, Manion & Morrison, 
2017).

2. The focus of the study

This article looks at how Japanese students feel about the verbal perfor-
mance of their lecturers in the classroom, given the valuable and useless 
impacts of such talk. The work does not examine the objective reality of 
teacher talk but gathers the perception and experience of students through 
their lenses. The project does not analyse talk as discourse; it does not try 
to identify or classify talk into categories. Many empirical studies have al-
ready investigated these areas profoundly. Instead, the present work delves 
into how students feel and what they want from teacher talk in a holistic, 
impacting way. The study focuses on determining how students perceive 
teacher talk as practical to their learning needs.

Every word uttered by the lecturer plays a crucial role in shaping the 
learning experience and outcome of international students who sometimes 
struggle while studying in a foreign academic environment. Understanding 
Japanese students’ perceptions of lecturer talk in the context of Australi-
an higher education can provide valuable insights into the cultural, linguistic, 
and pedagogical factors that influence their academic engagement and suc-
cess. This case study explores Japanese students’ nuanced perspectives, atti-
tudes, and experiences to shed light on the impact of communication styles, 
language proficiency, teaching approaches, and sociocultural interactions 
on their educational journey in Australia. The project aims to uncover the 
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complexities of teacher-student understanding and its implications for edu-
cation, specifically focusing on talk dynamics and talk pedagogy.

3. Researcher positioning

The researcher, positioned at the intersection of language education and si-
lence studies, wishes to investigate the dynamic of lecture talk from a student 
perspective. With a focus on the efficient use of speech and silence, the re-
searcher is keenly interested in how these elements, from a learning stand-
point, contribute to effective pedagogy. Motivated by a passion for enhanc-
ing student learning experiences, the researcher aims to explore Japanese 
students’ perceptions of lecturer talk at an Australian university. This demo-
graphic choice is not random; it stems from the researcher’s familiarity with 
Japanese culture and experiences as a lecturer for many Japanese students. By 
examining students’ favoured and unfavoured aspects of teacher talk, the 
researcher seeks to uncover insights into how these learners value instruc-
tor communication and envision ideal teaching performances. Ultimately, this 
inquiry aspires to inform strategies that support optimal learning environ-
ments tailored to the needs of Japanese university students in Australia.

4. Rationale of the study

Dialogue in the classroom or spoken interactions throughout instructional 
sessions are pivotal in shaping students’ grasp of academic disciplines and 
cognitive growth. It significantly influences not only the content absorbed 
by students but also the manner in which they comprehend, assimilate, 
and apply that content to suit their needs. Teacher talk plays a guiding role 
in such dialogues between the lecturer and student and among peers, not 
only for vibrant interaction but also for intellectual engagement.

5. Definition of teacher talk

Teacher talk is the formal spoken discourse that teachers use when address-
ing students in the classroom (Nurpahmi, 2017). It is the language produced 
by teachers addressed to the students in classroom interaction. Rasyid and 
Hafsah (1997) maintain that talking is the most outstanding behaviour by 
teachers in the classroom which they would find it extremely difficult to min-
imise.
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Celcia-Murcia (1989) highlights several vital functions of teacher talk, 
including accepting students’ feelings, stimulating students’ motivation and 
interest, using students’ perceptions, and offering questions. This article is 
about student perceptions of the efficiency of teacher talk as a whole. The 
discussion does not classify types of teacher talk, but looks into the overall 
impact of such talk as received and evaluated by students, that is, from a lay 
view, rather than an expert view.

6. Background: Japanese university students in Australia

Australia views Japan as a highly valued ally, with the latest survey indicating 
that 74% of individuals expressed positive sentiments towards Japan (Kas-
sam, 2022). 2004 saw the peak number of Japanese students in Australia 
at 16,500. Japan ranks 17th on the list of international students (Hanada, 
2023). Australian universities provide a unique educational environment that 
significantly shapes the learning experiences of Japanese students. Austral-
ia’s diverse and multicultural society promotes an inclusive atmosphere that 
is particularly appealing to international students, including the Japanese. 
This exchange enhances language acquisition and helps these students navi-
gate and adapt to cultural differences, enriching their learning experience.

Australian institutions’ curriculum and teaching styles often empha-
size critical thinking, problem-solving, and student-led learning approach-
es. Students are encouraged to engage actively in discussions and collabo-
rate. Such an environment allows Japanese students to develop essential 
soft skills and better understand their subjects. For many Japanese students, 
studying in Australia provides an immersive environment in which to im-
prove their English language skills. Universities offer support services, includ-
ing language workshops and conversation partners, as well as practical tools 
for mastering a second language. In a word, Australian universities play a vi-
tal role in shaping the learning of Japanese students by offering a culturally 
rich, supportive, and innovative educational environment. This experience 
enhances their academic achievements and prepares them for successful ca-
reers in an increasingly interconnected world.

6.1. Why Japanese students choose to study in Australia

Japanese university students once comprised a significant demographic 
among international students in Australia. Regarding choice, Japanese uni-
versity students are attracted to studying in Australia for various reasons. The 
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country’s high-quality education system, diverse courses and programs, mul-
ticultural environment, and the opportunity to improve English language 
skills are key factors influencing their decision to study abroad. Australia’s 
reputation for safety, innovation, and research excellence also motivates Jap-
anese students to pursue higher education there.

6.2. Levels of satisfaction

Among key factors contributing to student experiences are the quality of 
education, supportive learning environment, access to facilities and resourc-
es, and the opportunity for cultural exchange and personal growth. Exami-
nation of survey data based on these factors uncovers notable disparities 
in the responses provided by Australian and Japanese students (Edwards, 
2016). Feedback and surveys indicate that Japanese university students 
in Australia generally report far less satisfaction than local students. Com-
pared to their Australian counterparts, Japanese university students demon-
strate significantly lower satisfaction levels in developing skills, engagement 
in learning, quality of teaching, support services for students, and availability 
of learning resources.

The welcoming and inclusive nature of Australian universities and the 
support services provided to international students contribute to a sense 
of belonging and well-being among Japanese students. The diverse student 
community and exposure to different perspectives also enhance their cultur-
al awareness and intercultural communication skills, valuable assets in an in-
creasingly globalised world.

7. Research on Japanese preferences regarding teacher talk

An intensive literature search by the researcher resulted in only a few exist-
ing studies on Japanese students’ perspectives regarding lecturer talk in ed-
ucational settings, highlighting the impact of communication styles on stu-
dent engagement, comprehension, and overall academic experience. The 
cultural context of Japan plays a significant role in shaping students’ views 
on lecturer talk. The respect for authority and hierarchical structures in Japa-
nese society could impact students’ receptiveness to different communica-
tion styles. Japanese students saw teachers who fostered open and inclusive 
communication channels favorably.

Research by Leichsenring (2017) highlights that Japanese students val-
ue overcoming their shyness, speaking more in the classroom, and enhancing 
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their communication skills. A study by Knowles (2023) on 45 Japanese stu-
dents reveals that Japanese students ‘appreciate the ability of the instruc-
tor to recast what they’ve said, taking their awkward or incorrect statements 
and distilling them into their essential meaning’ (p. 159). A project conduct-
ed by Miller (1995) on 14 Japanese students who received a preparatory 
course before entering the United States for their PhD study reveals that 
many Japanese students do not simply respond to a request for active par-
ticipation simply by participating actively. A survey by Tsuneyasu (2017) of 36 
university students reveals that Japanese students need to feel comfortable 
before they become willing to share ideas. Many prefer to be inspired to ex-
press themselves rather than being told or forced to do so, and teacher talk 
plays a massive role in making that happen.

The Japanese students in the current study expressed a preference 
for a balanced communication approach that valued student perspectives 
and encouraged dialogue rather than teacher-centred communication. Ex-
cessive lecturer talk without opportunities for student interaction or input 
could lead to disengagement and feelings of passive learning. The findings 
from these studies have important implications for educational practices 
in Japan and beyond. Compelling lecturer talk that prioritises student en-
gagement, clarity, and inclusivity can enhance learning outcomes and fos-
ter a positive academic environment. By contrast, prolonged lecturer talk 
negatively impacts students’ motivation and engagement. Teacher domina-
tion of classroom discourse without allowing student interaction or input 
opportunities can lead to disengagement, hinder comprehension, and im-
pede active participation. Excessive lecturer talk can limit students’ cogni-
tive processing and retention of information. Overwhelming students with 
a continuous stream of information through lengthy monologues can hin-
der their ability to absorb and internalize the material effectively. Redundant 
lecturer talk can hinder student understanding and critical thinking skills, lim-
iting their opportunities for active engagement, reflection, and discussion.

8. Popular research topics related to teacher talk

Before pointing out the gap in the research, it is essential to highlight popu-
lar study topics within teacher talk. Topics that have been researched include 
four significant themes as follows:

•	 The impacts of particular pedagogies, that is, how pedagogy targets 
the growth in children's thinking, understanding and learning through 
interactions with teachers and peers (Khong et al., 2019; Jay et al., 
2017).
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•	 Dialogic interactions between teachers and students (conducted by 
Wells, 1999; Wells and Arauz, 2006).

•	 Talk intervention, understood as experimenting with ways of making 
classroom talk in general (not only teacher talk) productive. Studies 
conducted by Mercer et al. (2004), Rojas-Drummond et al. (2003), Ra-
bel, Wooldridge (2013), and Wegerif, Mercer (2000)  demonstrate the 
need for students to receive coaching in exploratory talk.

•	 Talk during teacher training. Such experimental and observatio-
nal studies were based on workshops, in-class coaching/mentoring, 
and long-term on-site professional development. Webb and Tre-
agust (2006) conducted research of this type, providing two one-
-day workshops for teachers to promote exploratory talk among stu-
dents. Other researchers represent this line of research (Gillies, 2013, 
2016; Gillies, Haynes, 2011; Gillies et al., 2012, 2014; Reznitskaya, 
2012). The list runs on as this theme represents a vast area of research.

9. Gaps in teacher talk research

Among the themes mentioned above, teacher talk in professional develop-
ment has received considerable attention, as teacher communication skills 
are essential in training and professional development programs. Despite 
such rich development, there are four areas in which empirical research re-
mains slim. They include:

9.1. The cultural and contextual variability of teacher talk

There is a need for more research that considers the cultural and contex-
tual factors that influence teacher talk. Understanding how cultural norms, 
educational systems, and classroom dynamics impact teacher-student 
communication can provide valuable insights for effective pedagogy. Very 
few studies have such a scope. Among those few is a framework called Cul-
tural Modelling (see, for example, Lee et al., 2004), which is used to un-
derstand and interpret different cultural behaviors, beliefs, and practices by 
analyzing how individuals and groups create meaning and develop identities 
within their cultural contexts. Examples of such studies are those looking at 
youth of African descent in the United States (Lee, Rosenfeld et al., 2004; 
Rosebery et al., 2005). Cultural Modelling requires a detailed analysis of rou-
tine everyday practices, examining modes of reasoning, concepts, and habits 
of mind in everyday problem-solving (Lee, Spencer & Harpalani, 2003).
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9.2. The impact of teacher talk on diverse student populations

Research on teacher talk often focuses on traditional classroom settings and 
may not sufficiently address the needs of diverse student populations, in-
cluding English language learners, students with disabilities, or those from 
disadvantaged backgrounds. Investigating how teacher talk can be tailored to 
meet the needs of diverse learners is a crucial area for further study. Teach-
er competence, knowledge, and skills for working with students from vari-
ous ethnic and cultural backgrounds are a complex issue that many teach-
er development programs struggle to cover and teach in their curriculum 
(Aisling, 2005). Student diversity is sometimes overlooked by many teach-
ers, especially those with ethnocentric minds who see what lies beyond 
their own culture as a sociocultural problem rather than international rich-
ness (see, for example, Moţăţăianu, 2018). In this vein, research by Bao 
(2014) reveals that teacher talk is sometimes perceived by students as being 
of a lengthy, untimely, repetitive and disorganized nature (Bao, 2014). Based 
on empirical data, it was recommended that a reasonable amount of silence 
provided by the teacher can demonstrate adaptation of teaching to the 
learning pace of learners.

9.3. Technology-mediated verbal communication

With the increasing use of technology in education, there is a gap in research 
on how teacher talk is influenced by digital communication tools such as on-
line platforms, video conferencing, and educational apps. Exploring the role 
of technology in teacher-student communication and its impact on learning 
outcomes is an area that requires more attention.

9.4. The long-term effect of teacher talk on student’s learning passion

Many studies on teacher talk focus on short-term outcomes, such as imme-
diate student engagement or understanding. There is a gap in the research 
with regard to the long-term effects of teacher talk on student learning, 
retention of information, critical thinking skills, and academic achievement 
over time. Longitudinal studies can provide valuable insights into the last-
ing impact of effective teacher communication. Research on the longitudinal 
outcome of teacher talk on student thinking and learning is scarce. One ex-
ample is a study conducted three decades ago by Nias (1993) exploring the 
lasting value of teacher talk for students.
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10. Methodology

10.1. Research approach

This study employs an adapted form of pragmatism, an educational par-
adigm that emphasises practical knowledge over the traditional dualistic 
thinking of positivist versus constructivist approaches. These traditions 
create a false dualism (Bradley, 2003; Pring, 2015) and a dichotomy be-
tween quantitative and qualitative methodology (Mackenzie & Knipe, 
2006). Educational research has been confronted by an increasingly com-
plex and uncertain world that requires a more nuanced and comprehen-
sive approach. According to Crotty (1998), our postmodern world “calls all 
our cherished antinomies into question, and we are invited today to em-
brace ‘fuzzy logic’ rather than the logic we have known in the past with its 
principle of contradiction” (p. 15).

Pragmatism, which originated from the work of philosophers such as 
Pierce, James, Dewy, and Mead (Crotty,1998), holds that human thought is 
intrinsically linked to action, which is informed and influenced by experi-
ence. A core assumption of pragmatic inquiry is that it should stem from 
a desire to produce valuable and actionable knowledge (Kelly & Cordeiro, 
2020, p. 3). This assumption is congruent with one of the principal motives 
for conducting this research which is to identify what students receive from 
teacher talk that influences their learning and development. Ontologically, 
pragmatism accepts that reality and how individuals see it can come from 
their interpretations of experiences (Morgan, 2014).

As far as methodological adaptation is concerned, the elements of 
pragmatism employed for this study include an emphasis on practical con-
sequences and real-world applications of ideas and theories. In other words, 
the researcher prioritises outcomes and the usefulness of findings over the-
ory and philosophical perspective. Secondly, the approach cares about re-
al-world applicability. The elements common in pragmatic research, but 
not used in this project, include multiple data collection and analysis tech-
niques. Instead, the researchers employ in-depth semi-structured interviews, 
believing that they work best for the context of this study. Secondly, the 
adaptation does not integrate techniques and theories from various disci-
plines to enrich the research process and expand understanding. Thirdly, the 
project does not involve collaboration with stakeholders other than the re-
searcher.
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10.2. Research questions 

In this case study, data mainly come from participants’ experiences rath-
er than the researcher’s knowledge and perception. The project offers the 
flexibility and space to explore student perceptions and experiences with the 
long-term impact of teacher talk on student lives. There are two research 
questions: 

•	 What, in Japanese students’ views and experiences, are some positive 
aspects of lecturer talk in the classroom?

•	 What, in Japanese students’ views and experiences, are some unhelp-
ful aspects of lecturer talk in the classroom?

10.3. Researcher positioning 

Lecturing in the Australian classroom setting for the past seventeen years 
and having never been a student there, the author is both an insider to and 
an outsider of the educational system. Serving as an insider I have devel-
oped knowledge and understanding of this context; being an outsider I am 
in the position to remain independent in my discussion of classroom behav-
iour. On the one hand, I am acutely aware of the need to refrain from telling 
academic readers what I know. Instead, abandoning prior knowledge to keep 
qualitative research as unbiased as possible is essential. On the other hand, 
I also understand that part of my interpretation might be unavoidably im-
pressionistic and personal, which are features well recognised in interpre-
tive research. Arguably, it might be hard to always remain neutral in judg-
ment. With this understanding in mind, significant efforts have been made 
to be as loyal as possible to what the researcher listens to, an essential at-
titude in qualitative inquiry.

10.4. Research location 

Studying teacher talk in the context of Australian universities offers a unique 
opportunity to gain insights into effective communication strategies and ped-
agogical practices in a diverse and multicultural educational setting. Austral-
ian universities are known for their high-quality education system, innova-
tive teaching methods, and emphasis on fostering positive teacher-student 
relationships. In choosing an Australian university to study teacher talk, the 
researcher hopes to see how students from another cultural background per-
ceive their experience with lecturer talk in an international education setting.
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Nevertheless, due to the limited space of an article, it would be 
hard to build a coverage of all the countries represented by international 
students in Australia. Due to personal interest and frequent work contact 
with Japanese students in Australia and Japan, the author decided to focus 
on this group. A second reason for this choice of participants is because of 
emerging concerns among the community of Japanese students in Australia, 
part of which seems related to the fact that the number of Japanese stu-
dents in Australia has seen a gradual decline and that the satisfaction with 
their study experiences is not very high, with evidence provided in this work.

10.5. Participants

Six Japanese students, three males, and three females, volunteered to par-
ticipate in in-depth semi-structured interviews about their experiences with 
teacher talk. Their names (pseudonyms) are Kazuki, Nobuyuki, Takashi, Yurie, 
Setsuko and Sayo. Their majors are mainly teacher education, and their ages 
vary from early twenties to late forties. Besides studying in Australia, most 
of them have been teachers in Japan for one to eight years. All the partici-
pants learned in an initial teacher education program in Australia. Except 
for one person currently studying, the remaining students graduated from 
one year to ten years ago. The reason for choosing alumni is to serve long-
term reflective purposes.

Nobuyuki is a physics and chemistry high school teacher. He returned 
to Japan a decade ago and studied in Australia for five years, first in an Eng-
lish study program and later in a graduate program. Being a creative person, 
he sometimes uses English in his teaching in Japan to familiarise students 
with vocabulary in case they might need it for their future reading in English. 
His view on teaching and learning is that students must connect school study 
with real-world applications.

Setsuko graduated from her Master’s program in adult teacher educa-
tion eight years ago. She is a primary teacher who teaches a range of sub-
jects, especially English. Her husband is a school principal, and she assists 
him in many lesser projects. Thanks to this experience, she is aware of skills 
that inspire learning engagement.

Yurie, who completed her Master’s in Language Education nine years 
ago, is a team leader who manages her English language school in Japan. She 
works well with children and helps them learn through social play and active 
communication. She believes that learning must be fun and rewarding both 
academically and socially.
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Takashi, who is in his final semester in a Master of TESOL program, 
is a part-time high school teacher and photographer. He has travelled ex-
tensively through 45 countries across five continents to take photographs 
as a hobby and for teaching. For him, the more life experience one has, the 
more attractive one will be as a person and as a teacher. He believes that 
charisma should be a part of teaching practice.

Kazuki, who graduated from a teacher education program in 2023, 
is a young teacher with some experience in private tutoring and school 
assistantship. He is a break dancer who enjoys experimenting with music 
and movement. He dreams of incorporating art into teaching when he has 
a chance to. He is currently a tutor of English in Australia but hopes to be-
come a full-time teacher in this country for the experience before returning 
to Japan.

As learned from interviews with participants, the unique character-
istics of these student teachers are that they are all passionate not only 
about teaching but also about a desire for performance. In their ways, they 
are highly observant and critical towards pedagogical practice. They believe 
teaching is more than a job, but rather a leadership mission that can make 
a difference in society. One participant cited this slogan from their for-
mer teacher in Japan: ‘Teachers change the world.’

10.6. Data collection tool and method of analysis

In-depth qualitative semi-structured interviews were used to gather rich 
and detailed data on Japanese students’ experiences, perspectives, and 
attitudes toward their lecturers’ talk. This approach allows me to explore 
complex phenomena deeply, uncovering nuanced insights and understand-
ing the subjective meanings attributed to participants’ experiences. Each 
student was interviewed once, and each session lasted about 45 minutes at 
a location of the student’s choice, which was often a quiet place on a uni-
versity campus.

The researcher employed thematic discourse analysis as a qualitative 
data analysis technique to identify patterns, themes, and underlying mean-
ings within interview transcripts The project uncovered the underlying struc-
tures and relationships that shape individuals’ narratives and perspectives by 
systematically coding and categorizing the data based on recurring themes 
and discourses. This method enables a deeper understanding of the com-
plexities and nuances of the qualitative data, providing meaningful interpre-
tations and insights into the research topic.
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11. Data presentation, analysis, and findings

The article is next divided into two sections. The first discusses helpful talk 
by lecturers, which supports learning engagement, and the second pre-
sents unhelpful talk, which complicates learning. In this study, the concept 
of ‘helpful talk’ refers to talk favoured or preferred by the student partici-
pants, based on their perspective and experience, rather than the research-
er’s judgment.

As the data from this project show, moments of helpful teacher talk 
include clear instructions, encouraging words, thought-provoking questions, 
incorporation of wait time, recapping key points during a lecture, connect-
ing learning to real life, inviting reflections, and managing classroom dynam-
ics. Below are some of these ideas being emphasised in the data.

11.1. Helpful lecturer talk

Learning must be enhanced through student engagement with teacher com-
munication (Heilporn et al., 2021). Effective teacher communication is crucial 
in creating an engaging and meaningful learning experience for students. As 
the interview data shows, such talk includes moments at which lecturers 
connect with students through personal anecdotes, real-world applications, 
and interactive discussions to foster comprehension and engagement.

11.1.1. Relevance of personal anecdotes

Students value hearing narratives or vivid explanations related to the learn-
ing content as they provide a context that enhances understanding and re-
tention. Learning through realistic stories can make lessons more relatable 
and memorable, establishing a connection between theoretical concepts 
and practical applications. Below are students’ own words pointing in this di-
rection:

“I enjoyed hearing incidents about teachers’ personal experiences relevant to 
the class material.” (Yurie)

“I appreciate the following aspects of teaching: learning through realistic 
discussions; seeing meaningful connection between lesson content and real-
world application; and recapturing what has been discussed for easy remem-
bering.” (Kazuki)
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“As a student, I preferred teachers who shared engaging stories and encour-
aged active class participation through meaningful questions. These dynamic 
classes were enjoyable, and time seemed to fly by quickly.” (Takashi)

These insights point to the need for an educational environment that 
fosters connection, applicability, and interactive learning. The use of lectur-
ers’ personal experiences bridges the gap between theory and practical ap-
plication. Participants prefer learning experiences that are abstract and an-
chored in tangible contexts, allowing them to see the immediate relevance 
of learning content to student interests. Such engaging narratives make 
learning more enjoyable and enhance cognitive engagement, leading to bet-
ter retention and understanding.

11.1.2. Connecting lesson content to real-world applications

An engaging teaching approach involves demonstrating the relevance and 
applicability of lesson content to students’ daily lives. By linking theoretical 
concepts to practical situations, teachers can make learning more meaning-
ful and engaging for students. Data show that establishing connections be-
tween classroom lessons and real-world scenarios facilitates a deeper under-
standing of the material. Students reveal these thoughts:

“My lecturer has effective communication. She strives to make learning con-
tent relevant and applicable to students’ daily lives. In my opinion, an engag-
ing teaching approach involves connecting theoretical concepts to practical, 
real-world situations.” (Setsuko)

In participants’ experiences, ways of applying theoretical concepts to 
real-world scenarios include using case studies, sharing solutions to com-
mon problems, using metaphors to simplify complex concepts, employing 
simulations and role-playing exercises, incorporating guest speakers from 
industry, organising field trips, and creating opportunities for internships 
or work placements. All these can help students see how theoretical con-
cepts operate in professional environments.

11.1.3. Effective dialogue styles

Students appreciate teachers who share engaging stories and actively en-
courage class participation through thought-provoking questions. Dynamic 
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classes that promote interaction and discussion create an enjoyable learning 
environment where time flies by quickly. This interactive approach fosters 
student engagement and facilitates a deeper understanding of the subject 
matter. One student shares:

“Teacher discussion is a valuable tool for imparting knowledge and foster-
ing communication. Effective teacher dialogue should be informative and 
engaging and promote meaningful interactions. However, teacher mono-
logues can have adverse effects on students if they become repetitive and 
drain students’ motivation to learn. This can lead to feelings of distrust and 
discrimination among students, as exemplified by suspicions of plagiarism.” 
(Nobuyuki)

Teacher communication is a valuable tool for imparting knowledge 
and promoting meaningful interactions in the classroom. Effective teach-
er communication promotes learning and meaningful interactions in the 
classroom. However, if teacher monologues are habitual this can lead to dis-
engagement and decreased motivation among students, negatively impact-
ing the learning experience and relations with and between students. in-
stances of suspected plagiarism, such as the case presented at the beginning 
of this article.

To sum up this section, compelling lecturer talk has the power to 
engage students through personal anecdotes, real-world applications, and 
interactive discussions. By making lessons relevant, relatable, and interac-
tive, teachers can create a stimulating learning environment that promotes 
comprehension, engagement, and active participation among students. It is 
crucial for teachers to employ varied, engaging, and relevant communica-
tion strategies to enhance the learning experience and foster a positive and 
inclusive classroom environment. Along this line, research by Tomlinson and 
Bao (2014) reveals that teacher talk needs to “develop from instances of stu-
dent talk so as to actively involve the students in sustained interaction related 
to their personal thinking, and to pose them to purposeful input.” (p. 214).

11.2. Unhelpful lecturer talk

This section presents students’ views on and experiences with the negative 
impact of teacher verbal communication on student engagement and un-
derstanding. Students were invited to explore the negative effects of cer-
tain communication styles on student comprehension and engagement. It 
emphasizes the importance of bridging the gap between theoretical con-
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cepts and practical applications. In this study, the concept of ‘unhelpful talk’ 
refers to talk unfavoured by the student participants from their view and 
experience, rather than in the researcher’s judgment.

As learned from the data of the study, moments of unhelpful teach-
er talk include vague instructions, excessive monologue, discouraging feed-
back that creates a hostile environment and diminishes self-esteem, over-
simplified or boring discussion without engagement, self-centred talk that 
shows off knowledge while neglecting student needs and interests, overuse 
of jargon, lengthy and confusing speech lacking in clarity, inconsistent guid-
ance that causes unclear expectations, a lack of wait time,  and failure to 
connect content to student experience. Below are some of these ideas are 
emphasised in the data.

11.2.1. Poor clarity and low interaction

The students express dissatisfaction with lecturers whose talk does not 
support clarity and interaction, leading to difficulties in understanding the 
material. In specialised university lecture settings, the absence of interac-
tive teaching methods, such as writing on the board, can hinder students’ 
ability to grasp complex content, highlighting the significance of clear com-
munication strategies in enhancing comprehension. One student expressed 
his view:

“I dislike lecturers who give monologues and fail to build vibrant interac-
tion with students, leading to a lack of clarity and understanding among the 
class. Specifically, in a university lecture setting with specialised content, hav-
ing a teacher who avoided writing on the board made it challenging for me to 
grasp the material.” (Takashi)

Other participants in the study also admit that the lecturer’s lack of 
interaction and engagement made it difficult for them to stay focused and 
follow along. Some comment that teacher talk alone, without writing on the 
whiteboard, further complicates their learning process. They believe more 
opportunities for discussion and visual aids would aid in their understanding 
of challenging content. Another participant stated a similar concern:

“I wish my lecturer made an effort to incorporate more interactive elements 
into our lectures moving forward. It’s important for students to feel engaged 
and for the material to be easily understandable.” (Yurie)
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This comment goes well with the views expressed above in highlight-
ing that the lack of interaction and engagement from the lecturer made it 
difficult for students to stay focused and follow along (see, for example, Bar-
kley & Major, 2020). One participant commented that teacher talk alone, 
without writing on the whiteboard, might further complicate the learning 
process. Arguably, more opportunities for discussion and visual aids would 
aid in their understanding of challenging content. One student interviewee 
elaborates on why lectures are often uninspiring:

“When my lecturer reads the PowerPoint slides, he speaks too slowly, causing 
me to read ahead silently. As I often reach the end of the text before he does, 
my mind starts to drift, and I lose focus. I find myself wishing for the lecture 
to conclude sooner. Additionally, the texts presented are all citations from 
sources I am already familiar with. I could easily review them at home. This 
makes me question the necessity of attending the lecture and investing more 
time than needed compared to studying independently at home.” (Takashi)

The participants recommended incorporating real-life examples into 
the lecture to fend off such dullness. Such suggestions go well with the rel-
evant academic discourse, which highlights that teachers need to connect 
knowledge with practical contexts in teaching abstract concepts (Mezirow, 
1991). Besides receiving knowledge, students would appreciate opportuni-
ties for problem-solving scenarios, hands-on experiments, and critical think-
ing skills (Johnson et al., 2024). Along this line, Mayer (2005) recommends 
using multimedia tools, such as videos, interactive websites, and online simu-
lations, to engage students during a lecture. These resources can bring com-
plex concepts to life and cater for different learning preferences, making the 
material more accessible and engaging. Brookfield and Preskill (2012) high-
light the connection between lecturing skills and student feelings. They ar-
gue that by promoting a culture of intellectual curiosity and debate, teachers 
can inspire students to participate actively in their learning process. Research 
by Bao (2020), however, shows that teachers’ efforts to pressurise students 
to come up with quick answers to challenging questions, without allowing 
thinking time, might ruin learning with poor-quality discussion.

11.2.2. The long-term impact of negative teacher dialogue

Negative emotions induced by ineffective teacher communication can nega-
tively impact students, influencing their future learning experiences. As the 
introductory anecdote in this article shows, teachers’ enduring influence 
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on young people’s thinking underscores the need for educators to choose 
their words carefully and focus on constructive messages in student interac-
tions in order to foster a positive learning environment. One participant ex-
plains:

“Negative emotions induced by teacher dialogue can have a lasting impact 
on students beyond the immediate lesson, impacting their learning expe-
rience in future classes. In Japan, this lingering impact on learning is high-
lighted, emphasizing teachers’ lasting influence over young minds. Therefore, 
teachers must be mindful of their words and prioritize the educational value 
they impart during interactions with students.” (Nobuyuki)

11.2.3. Relevance and practicality in teaching

Students express disinterest in teachers who delve into personal ideolo-
gies or focus solely on abstract theories without providing practical context 
or real-world applications. Bridging the gap between theory and practicality, 
such as through anecdotal explanation and suggestions for practice, is cru-
cial in engaging students and deepening their understanding of the mate-
rial. Teachers can enhance student interest and engagement by demonstrat-
ing how classroom lessons can be applied in real-life scenarios. Two students 
touch on this tendency whereby lecturers either fail to be practical, or try to 
be, but travel beyond the lesson content:

“What I find unappealing is when instruction solely focuses on abstract the-
ories without providing context or demonstrating how the material can be 
utilised in real-life scenarios. By bridging the gap between theory and practi-
cal application, teachers can foster a deeper understanding and engagement 
among students.” (Setsuko)

“I found it uninteresting or boring when teachers discussed their ideologies 
about life, such as how young people should conduct themselves or the im-
portance of study in students’ future.” (Yurie)

11.2.4. The dominance of teacher views

Teacher talk can be a tool for suppression. Two students in this study ex-
press aversion to teacher-centred communication styles that prioritise 
teacher opinions over student input, or rely on reading quotes without add-
ing value. Engaging students through interactive discussions and eliciting 
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their views is essential in creating a dynamic, inclusive learning environment 
that values student perspectives and encourages active participation.

This section has underscored the critical role of effective teacher com-
munication in enhancing student engagement, clarity, and understanding. 
Teachers can create a supportive and engaging learning environment that 
promotes deep comprehension and long-term educational growth by prior-
itising interactive and student-centred teaching methods, bridging theoreti-
cal concepts with practical applications, and fostering  meaningful dialogue 
that values student input. Educators must be mindful of their communica-
tion approach and seek to inspire and connect with students through rel-
evant, engaging, and practical teaching practices. One interviewee expresses 
such concerns:

“I find two major problems in teacher talk: lengthy periods of teacher-cen-
tred communication through teacher opinions without sufficiently eliciting 
student views; and teacher reading from quotes without adding anything 
novel and practical.” (Kazuki)

This comment on teacher talk goes well with similar evidence in a study 
by Bao (2023). Sayo, a Japanese student, believed that if teachers asked stu-
dents to think about an issue, they should be able to follow through with 
that request. Sayo shared an anecdote: 

“During one class, our teacher asked us: ‘What skills and qualities make 
a good leader?’ After students tried hard to come up with their responses, 
one commented that a good leader should care about the opinions of oth-
ers. However, the teacher acknowledged the contribution without comment-
ing and swiftly moved to the next part of the lesson. From then on, I became 
less passionate about contributing to the discussion topic.” (Bao, 2023: 63) 

In many cases, teachers’ domineering talk without following up 
on what students think and know represents a poor conversation. Some-
times, even when students do not respond promptly to a question, it may 
be worth giving a little time or finding ways to receive student input. If the 
teacher has decided to wait for students to prepare to participate, the out-
come of that processing space has to be pursued, such as with teacher com-
ments or in-class discussions. In other words, how teachers monitor wait 
time and support for cognitive processing should be as helpful as how they 
monitor talk. Along this line, another study by Dallimore et al. (2004) reports 
that students greatly appreciate teachers who take students’ ideas and ex-
pand upon them, such as by inviting the other students to discuss them.
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12. Students’ recommendations for improving talk pedagogy

This section is a synthesis of what the participants propose to make lec-
turer talk more supportive of active learning. The students also shared ex-
amples of tasks which they experienced during their study in Australia, 
or their own suggestions of solutions for how to make lecturer talk more effi-
cient. Below are twelve practical suggestions, which do not come from the re-
searcher’s interpretation but are summarised from participants’ suggestions.

1)	 Foster Connection and Acceptance: Develop strong connections with 
students through effective communication to enhance engagement 
and comfort. One engaging activity could involve creating a ‘con-
nection circle’ where each student shares personal reflection and 
peer response.

2)	 Ensure clarity of purpose and relevance in teacher talk to maximize 
class time and student acceptance of material. A practical activity 
could be a ‘Purposeful Communication Workshop,’ where students 
analyse and discuss real examples from volunteers who wish to sha-
re experiences connected to lesson content. In this way, teacher talk 
is supported by student talk.

3)	 Encourage a patient and supportive teacher approach that values 
student input to create a positive learning environment. A relevant 
activity could be a ‘feedback forum’ where students provide con-
structive views on the teacher’s approach and suggest ways to en-
hance patience and supportiveness.

4)	 Avoid intimidating or rigid communication styles that may stifle stu-
dent interaction and lead to disengagement. A beneficial activity 
could be a ‘communication style swap’ where students role-play dif-
ferent communication styles and discuss how each impacts engage-
ment and interaction.

5)	 Effective explanations of difficult subjects and engagement with 
new information are key to student learning satisfaction. An enga-
ging activity could be a ‘concept exploration gallery walk,’ where stu-
dents collaboratively create visual representations of complex topics 
and explain them to their peers.

6)	 Teachers should strive to capture student attention through enthu-
siasm and interactive teaching methods to make learning enjoyable 
and fruitful. One dynamic activity could be a ‘passion presenta-
tion day,’ where students share a topic they are passionate about 
in an engaging, interactive way.

 7)	 Provide reciprocal learning opportunities to facilitate active learning 
by listening, absorbing, and internalising insights during teacher-led 
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instruction. A helpful activity could be a ‘reflection relay’ where stu-
dents summarize critical points after a teacher-led session and pass 
on insights to their peers, fostering active listening and engagement.

 8)	 Prioritise engagement and interaction to enhance knowledge acqu-
isition and create a dynamic learning experience. A common activity 
in Australia is ‘think-pair-share’ where students analyse complex sce-
narios individually, discuss their insights in pairs, and then share with 
the class, encouraging active engagement.

 9)	 Maintain a balanced approach to teacher talk.
10)	 Incorporate engaging and personal discussions to keep students 

attentive and foster a supportive classroom environment. A ‘silent 
debate’ task could be engaging, where students express their views 
using written notes before discussing collectively.

11)	 Tailor teacher communication practices based on individual student 
preferences and feedback. One way to make this possible is through 
a ‘communication preference survey’ where students provide input 
on their preferred communication styles, and the teacher adapts ac-
cordingly.

12)	 Offer engaging discussions for interactive learning while ensuring fo-
cus and inclusivity to support the learning process effectively. The 
lecturer might organise a ‘roundtable discussion’ where students 
take turns sharing their thoughts on a topic and are encouraged to 
build on each other’s ideas.

13. New contributions of the project to teacher talk studies

To a small extent, this research offers two notable values. First is the im-
portance of recognising the impact of teacher talk on student well-being. 
Second is the awareness, if not the emphasis, of the long-term impact of 
teacher talk on students’ desire for and commitment to learning.

13.1. The impact of teacher talk on student well-being

The impact of teacher talk on student well-being is powerful and multifacet-
ed. Positive and supportive teacher communication can foster a sense of be-
longing, build trust, and create a safe and nurturing classroom environment 
for students. When teachers communicate effectively and empathetically, they 
can enhance students’ self-esteem, motivation, and engagement with learn-
ing. Clear and encouraging teacher talk can help students feel valued, respect-
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ed, and understood, contributing to their emotional and mental well-being. 
Furthermore, teachers who use constructive feedback and praise in their com-
munication can boost students’ confidence and sense of accomplishment, pro-
moting a positive attitude towards learning and academic success. Conversely, 
negative or demeaning teacher talk can have detrimental effects on student 
well-being, leading to feelings of anxiety, low self-esteem, and disengage-
ment from learning. Therefore, teachers’ language and tone play a crucial role 
in shaping students’ overall well-being and educational experience.

13.2. �Awareness of the long-term impact of teacher talk on students’ 
futures

The long-term impact of teacher talk on student desire for and commit-
ment to learning is profound and enduring. Effective teacher communica-
tion that is engaging, encouraging, and supportive can significantly influence 
students’ motivation and passion for learning. When teachers use positive 
and inspiring language, they can instil a sense of curiosity, enthusiasm, and 
intrinsic motivation in students, fostering a lifelong love for learning. Fur-
thermore, constructive feedback, meaningful discussions, and personalized 
encouragement from teachers can enhance students’ self-efficacy and be-
lief in their abilities, leading to increased perseverance and dedication to 
their academic goals. Teacher-student solid relationships built on open com-
munication and mutual respect can create a nurturing learning environment 
where students feel valued, supported, and empowered to achieve their full 
potential. On the other hand, negative or discouraging teacher talk can di-
minish students’ intrinsic motivation, hinder their desire to learn, and erode 
their commitment to academic pursuits in the long run. Therefore, the quali-
ty of teacher talk plays a critical role in shaping students’ long-term attitudes, 
aspirations, and dedication to learning throughout their educational journey.

14. Concluding insights

The exploration of Japanese students’ perceptions of lecturer talk in an Aus-
tralian university setting has unveiled a spectrum of insights into the dynam-
ics of effective and ineffective teacher communication. The first section high-
lights the transformative power of positive lecturer talk, demonstrating 
how engaging communication strategies can foster comprehension, engage-
ment, and active participation among students. By leveraging personal anec-
dotes, real-world applications, and interactive discussions, teachers can cre-
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ate a stimulating learning environment that resonates with students and 
enhances their learning experiences. On the other side, the negative impacts 
of unhelpful lecturer talk, characterized by poor clarity, lack of interaction, 
and disconnected teaching approaches, underscore the critical need for edu-
cators to prioritize effective communication strategies that promote student 
engagement, comprehension, and inclusivity.

As the voices of Japanese students shed light on the importance of 
teacher-student communication in the learning process, their practical rec-
ommendations for improving lecturer talk pedagogy serve as valuable in-
sights for educators seeking to cultivate a supportive and engaging learn-
ing environment. From fostering connections and embracing student input 
to tailoring communication practices based on individual preferences, these 
recommendations emphasize the importance of student-centred, interac-
tive, and inclusive teaching approaches. By adopting these suggestions 
and fostering meaningful dialogue in the classroom, educators can create 
a transformative learning environment that promotes engagement, compre-
hension, and long-term educational growth for all students. Ultimately, the 
collaboration between students and teachers in enhancing the discourse of 
lecturer talk can enrich the educational experiences and outcomes of diverse 
learners, transcending cultural and linguistic boundaries to create a dynamic, 
inclusive, and impactful learning environment.
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