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Abstract: This paper examines the phenomenon of child and youth labour in the post-Sta-
lin era in the Soviet Union. The starting point for the consideration constitutes the analysis
of the law adopted by the Supreme Soviet of the USSR in 1958 titled “On the strengthen-
ing of the link between school and life and the further development of people’s educa-
tion in the USSR”. This law placed great emphasis on combining education with practice
and involving pupils from the earliest grades in various forms of both productive and so-
cially useful labour. Subsequently, four categories of labour to which children and young
people in the USSR were systemically forced has been distinguished. These included: oc-
casional labours, work and leisure camps, so-called subbotniki and little communal works,
as well as compulsory recycling. The paper thoroughly depicts all of them in the light of
memoir material.
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INTRODUCTION:
THE ACHIEVEMENTS OF SOCIALISM FOR CHILDREN

The eradication of child labour remained one of the popular slogans of
Soviet propaganda. It was highly emphasized that law provisions elim-
inating the employment of people under the age of 14 were already in-
cluded in one of the first decrees of Lenin’s government. This document
also described a number of provisions regulating the labour of young
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people (i.e. those aged 14-18). These provisions, among others, short-
ened the working day to 6 hours and banned night shift work ([dekper
Cosera... 1942). Exploitative child labour may have only been a relic of
the tsarism, the domain of capitalist countries or a criminal act of the
Nazi occupiers.

In 1970 the Soviet Union adopted the Fundamental Principles gov-
erning the Labour Legislation of the USSR and Union Republics, which
replaced the 1922 Labour Code of the Russian Soviet Federated Social-
ist Republic (as amended). This was the main document that regul-
ated child and youth employment in the USRR. According to it the
employment of persons under the age of 16 was prohibited (in excep-
tional cases employment of persons who had reached the age of 15 was
permitted). The Fundamental Principles also specified in detail the con-
ditions under which minors could work (Yagodkin, 1981: 4-6; see more
Clark Brown, 1973). Moreover, both the union constitutions of 1936 and
1977 dealt extensively with the rights to education, the enjoyment of
cultural property and the development of interests to which Soviet cit-
izens were entitled. However, the concept of manual labour in relation
to children and young people was widely present in official Soviet dis-
course. Labour was a very important part of both the process of acquir-
ing professional qualifications and being brought up in the spirit of col-
lective values, and was therefore closely linked to education. The press
for the youngest, particularly in Khruschev’s times, popularized the
two systemic (via schools or social organizations) and individual (with
parent’s initiatives) inclusion of children and youth in adult labour (see
e.g.: Hexpacos, 1959).

Generally, the topic of child and youth labour in the USSR rather
belongs to the under-explored field of research so far. However, there
are some areas that have been thoroughly investigated, for example: the
fate of children working on the street in the 1920s and the 1930s in the
USRR (Goldman, 1993); the phenomenon of forced Soviet child labour
in the Third Reich and German-occupied Eastern Europe (Steinert, 2020)
or child labour in the USRR as part of the national mobilization to fight
against fascism (see e.g.: Cynenimanosa, 2016).

In this paper, I was mainly interested in child and youth labour in
the USRR in late socialism period, which is assumed to have overlapped
with the times of Leonid Brezhnev’s rule (1964-1982). It was a period
of ideological erosion, mass consumption and rising living standards.
More often than not, the promotion of welfare was a tool employed by



The One That Wasn't: Child and Youth Labour in the Post-Stalin Era... 105

the authorities for self-legitimisation (more broadly: Chernyshova, 2015).
However, the principal assumptions of education that included involv-
ing children and young people in the production process were main-
tained. In this context I aimed at elaborating on the following two issues.
Firstly, on what assumptions the engagement of children and young
people in manual labour was based on in a country where the notion of
welfare organized the entire discourse of domestic politics. And second-
ly, what place does the experience of child and youth labour in the USSR
occupy in the memoir material? I tried to deal with both the legal frame-
work of the issue as well as verifying the content of the official discourse
in the light of the memoir material.

In order to do this, I first analysed the documents governing edu-
cational law, which were mostly adopted in the Khrushchev’s era.
Secondly, I studied available testimonies of people who experienced var-
ious forms of being forced to work under broadly understood state pres-
sure. The memoir material on the post-Stalinist USSR is not particular-
ly rich. This is due to the fact that people who lived through their youth
in the mid-1960s and in the 1970s were able to write their memoirs in
the 1990s. It was at that time that the role of the press changed greatly:
it ceased to perform an informational intervention function and became
more of a platform for advertising. The publishing market was also not
interested in publishing testimonies of the passing epoch, and the phe-
nomenon of memoir competitions had completely been discontinued.
Some of the people, whose school days fell during the Brezhnev regime,
took up the memoir thread in the blogosphere, which provided this text
with a source base.

This paper belongs to the exploratory research field. Aware that the
image of the past may become blurred in memories, I have deliberately
omitted a number of points such as: the size of the payouts (where they
occurred) and relating the size of the payout to the prices prevailing at the
time. Findings of this kind would require another extensive research with
access to archival sources.
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LABOUR AS PROFESSIONAL PRACTISE AND VALUE
IN A COLLECTIVIST SOCIETY

In 1958, the Supreme Soviet of the USSR adopted the act “On the strength-
ening of the link between school and life and the further development
of popular education in the USSR” - the key document on the basis of
which Khrushchev’s educational reform was implemented'. The chang-
es introduced by the law to education in the USSR were included in
the constitution. The term general labour polytechnic school (Russian:
00weobpazobamenvrasn mpyoobas nosumexnudeckas wixoad) began to be used
with regard to a general school. The law placed great emphasis on combin-
ing education with practice and involving pupils from the earliest grades
in socially useful work (Russian: obuecméenro nosesmoiii mpyo).

Teaching and educational work in an eight-year school must be based on a combina-
tion of the study of the fundamentals of science, polytechnic training, labour educa-
tion, and the wide involvement of pupils in forms of socially useful work available to
them at their age (3akor CCCP ot 24 fexaOps1).

To this end, classes devoted to training for a profession were intro-
duced into the curricula. In the younger grades of the primary school
(1-4) these included talks on various professions, in the older grades
(5-8) practical courses such as wood work, metal work and electronics
for boys and domestic work such as sewing or cooking for girls. Pupils
in the older grades were also expected to undertake annual 2-week in-

1 Schooling in the USSR after the Second World War was based on a general school.
Immediately after the war, only 4 grades (elementary school) were compulsory, and those
who passed a restrictive exam were admitted to further education. Grades 5, 6, 7 were the
equivalent of the junior high school, although in the USSR they were already called “in-
complete secondary school” (Russian: Henoanas cpednansa wixosa). Subsequently, education
could be continued at a vocational school, technical school or grades 8-10 (Russian: cpedrsa
wkoaa). This level of education corresponded with high (secondary) school and completion
of a technical school or grade 10 entitled one to enrol in post-secondary education. Both
high school and university were paid. In 1949, the examination after 4th grade was abol-
ished and compulsory education was extended to 7th grade. As a result of the 1958 reform,
compulsory education was again extended, this time to 8th grade. Secondary education,
on the other hand, comprised either a 3-year technical school or grades 9-11 and was reor-
ganized as described in the main text. In 1956, two years before Khrushchev’s educational
reform was implemented, the Soviet government abolished secondary school and univer-
sity fees, which was undoubtedly one of the most important achievements of social poli-
cy in the USSR.
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ternships in school workshops, the school experimental plot, state and
cooperative farms and factories (Sktadanowski, 2009: 81). Furthermore,
unpaid work for the benefit of the local community such as raking leaves
in the estate park, cleaning the surrounding streets, etc. took place at the
expense of school classes allocated to physical education and field trips
(Eaton, 2004: 215-216; benmosunckmm, 2015: 724). The new law revolu-
tionized secondary schools to the greatest extent. A so-called full sec-
ondary education was obtained after three years of education combined
with production work in the mode: four days of study plus two days
of work. The organization of school classes was to be adapted to the
shift system of individual workplaces, and knowledge of general sub-
jects was to be partly acquired by self-studies with a textbook (Kairov,
1963: 60-62; bapabuna and I'adpyposa, 2016: 130; bezgens, 2021: 4). The
law also introduced a preferential university enrolment system for those
with work experience, for whom 80% of university places were reserved
(bermoBuackmit, 2015: 724). At the universities themselves, practical
classes were introduced from the first year, often with negative conse-
quences for the entire educational process. The mass integration of stu-
dents into the rhythm of workplaces gave rise to a number of complica-
tions and pathologies: they were relegated to the most difficult physical
works that full-time employees did not want to do, there were many
abuses in terms of occupational safety standards, and there were ad-
ditionally problems with remuneration. For enterprises, students rep-
resented cheap labour, but bringing them also required additional ad-
ministrative and logistical efforts involving obtaining tools, material,
adapting premises, etc. Finally, employing students entailed the necessi-
ty of calculating the losses caused by unskilled trainees into the report-
ing of plan execution (Konoxosa, 2015: 128-134).

Yet another consequence of the implementation of the law “On the
strengthening of the link between school and life...” were the so-called
work and leisure camps (Russian: iemnee mpyodoBuie aazeps or aazepa mpyoa
u omosixa). These camps were for pupils from the 7th grade onwards, were
non-compulsory and the local Komsomol committees played aleading role
in their organization. Unlike ordinary pioneer camps, their participants
were offered a specific combination of leisure and work, involving mainly
various forms of assistance on state and cooperative farms (Ivmke, 2013:
139). Finally, the period of the Thaw brought a rapid development of stu-
dent construction brigades (Russian: crmydenueckue cmpoumenstuie ompsosl,
cmpotiompaosl) - associations of student youth formally volunteering to
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work on the construction of various buildings throughout the USSR. The
members of such brigades were not only Soviet students, but also those
from the bloc of people’s democracy countries.

The tradition of student construction brigades dates back to the pe-
riod of forcible industrialization of the late 1920s and 1930s, the Second
World War and post-war reconstruction. The revival of this movement
in the 1960s was originally associated with a campaign to develop waste-
land in the Kazakh SSR, the Volga region, the Urals, Siberia and the Far
East (bypaxuna and Ornennukos, 2011: 29; Temuukos and TpeTbskos,
2018: 228). However, even after the Soviet state quietly began to with-
draw from the operation of the so-called reclamation of tselina (Russian:
ocboeenue yeaunst), student construction brigades continued to be called
up and directed to work during the holiday season, and in the mid-1960s
a legal framework was formulated to regulate their functioning (Pasko,
2017). As a rule, however, they consisted of adults, and their work was
also paid. Construction brigades composed of secondary school students
were organized on a smaller scale (Kygpsmés, 2019: 114).

All the pedagogical projects of the Khrushchev period flowed direct-
ly from the climate of the era, which is described in scholarly writing
as the last attempt to embody the communist utopia (Bart and T'enwc,
2013). They were not as radical as the ideas for organizing didactics in
the immediate post-revolutionary period, which, among other things,
eliminated grading systems in measuring progress in teaching, formal
requirements for entering university or scientific degrees, but they did
presuppose a profound reconstruction of educational institutions in the
spirit of a return to “truly Leninist values”. One of the very intriguing af-
termaths of the Bolshevik Revolution was the struggle for a liberatory ed-
ucation. This included not only literacy campaigns and introduction of
co-education, but also a range of learning methods that could have been
seen then as a radical pedagogy. Anatoliy Lunacharskiy, the commissar
for education tried to implement the standards of progressive Western
didactics such as John Dewey’s “Learning by Doing”, The Dalton Plan,
and the Montessori method. The most far-reaching Soviet concepts of ed-
ucation have even called for the closure of schools and the transfer of all
learning to kolkhozes and factories (Pipes, 1994: 314-320). Lunacharskiy
prioritized creativity and critical thinking over formalized knowledge:

Frankly, we don’t attach so much importance to the formal school discipline of read-
ing, writing and spelling as to the development of the child’s mind and personality.
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Once a pupil begins to think for himself he will master such tools of formal knowledge
as he may need. And if he doesn’t learn to think for himself no amount of correctly
added sums or correctly spelled words will do him much good (Behrent, 2012).

Schooling in this vision was based on practice and pupils were stimulated
to search for the best solutions on their own. The teacher was not sup-
posed to pronounce anything ex cathedra, their one task was only support-
ing the process of gaining knowledge. The term “labour (work) school”
(Russian: mpyodoBas wikosa) comes from this period. Anna Louise Strong,
an American journalist traveling around postrevolutionary Russia, re-
corded it in her conversation with a local teacher:

“We call it the Work School,” said a teacher to me. “We base all study on the child’s
play and his relation to productive work. We begin with the life around him. How do
the people in the village get their living? What do they produce? What tools do they
use to produce it? Do they eat it all or exchange some of it? For what do they exchange
it? What are horses and their use to man? What are pigs and what makes them fat?
What are families and how do they support each other, and what is a village that or-
ganises and cares for the families?” “This is interesting nature study and sociology?”
I replied, “but how do you teach mathematics?” He looked at me in surprise. “By real
problems about real situations,” he answered. “Can we use a textbook in which a lord
has ten thousand roubles and puts five thousand out at interest and the children are
asked what his profit is? The old mathematics is full of problems the children never
see now, of situations and money values which no longer exist, of transactions that we
do not wish to encourage. Also, it was always purely formal, divorced from existence”
(Strong, 1925; see also Behrent, 2012).

Khrushchev’s other reforms also moved in this direction, above all the
implementation of the principle of rotation in the composition of party bod-
ies and the abolition of branch ministries (Pichoja, 2011: 235-238). The real-
ization of Soviet idealism was also to be served by large-scale social mobi-
lization campaigns as mentioned above, such as the campaign to develop
uncultivated agricultural land, or centrally controlled social engineering
projects like the anti-religious campaign. And although the law of 1958 in-
volved a whole army of young workers in productive work at its core, as
with other reforms of the period, such was Khrushchev’s enthusiastic be-
lief in the possibility of remodelling the system, rather than a return to
the Stalinist concept of education through labour (cf. Sktadanowski, 2009:
85)2. There is a theme in the literature of the connection between the wide-

2 Popular in the 1930s, the Stalinist concept of education through labour (Russian:
nepexobxa) applied to Gulag prisoners, criminals and juvenile delinquents. The rhetoric of



110 Marta Studenna-Skrukwa

spread involvement of student youth in productive work and the fear of a
subversive role played by Hungarian students during the 1956 revolution
(Konoxosa, 2015: 129). The economic motive is also hinted at - the inten-
sive manpower training for the factories may have served for implemen-
tation of Khrushchev’s dream of economic growth for the USSR encapsu-
lated in the slogan “catch up with and overtake America”. In particular,
the rehabilitation of political prisoners reduced the supply of cheap labour
(bapabwuna and I'adpyposa, 2016: 129). However, the abolition of fees for
secondary and tertiary education, the resurrection of rabfaks - courses that
prepared working youth for university entrance exams - and the growing
number of students® were examples of the opening of channels of social
mobility that had been closed during the Stalinist period.

FROM ADVENTURE TO NIGHTMARE - A WHOLE RANGE
OF MEMORIES

After Khrushchev was removed from power in 1964, the new leader-
ship of the USSR withdrew from many of the reforms of the Thaw peri-
od, including, in part, the reform of education. Above all, grade 11 was
abolished in general schools, and the move away from two days of work
in grades 9-10 had already been taking place in the declining period of
Khrushchev’s rules. This was due to the same difficulties that arose in in-
corporating students into workplaces, i.e. the whole logistics of adapting
these workplaces to accommodate students en masse and sharing produc-

re-socialization at the time gave the impression that through labour and participation in
the workers’ collective, anyone could experience a transformation. In the practice of the
Great Purge, people marked by their social background or political past had no chance
of doing so. However, upbringing through labour was not an educational project aimed
at Soviet society as a whole (Fitzpatrick, 1999: 75, 79). The Soviet education under Stalin
changed. The first symptoms of the failure of liberal concepts from the very post-revolu-
tionary period were noticeable ever earlier, i.e. during the New Economic Policy. In a nut-
shell, if at the beginning the Bolsheviks had been convinced that communism is a “natural”
condition and pupils would be instinctively inclined towards it, over time they increased
indoctrination. This retreat from widely understood liberalisation of education in favour
of a return to the conservative model of schooling meant reimplementation of discipline,
grades, exam and fees, as well as full political control over school, which aimed at limit-
ing access to education and at the same time limiting social mobility (see more Pipes, 1994:
314-320; more broadly see: Boikosa, 2013).

3 During Khrushchev’s rule (1953-1964), the number of university students in the
USSR increased from 1,562,000 to 3,258,000 (CCCP 8 yudppax 6 1963 eody..., 1964: 158).
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tion resources with them. At the ideological-propagandist level, a closer
link between school and life was still advocated. The notion of a general
polytechnic school continued to function in the official discourse on edu-
cation and referred both to the institution where the acquisition of profes-
sional qualifications takes place, the formation of moral attitudes and edu-
cation to live in a collective. The Brezhnev Education Act of 1973 created a
legal framework for involving children and young people in socially use-
ful work and production.

A general education school provides labour education and training for pupils in con-
junction with socially useful, productive work. Polytechnic education in a general
school is ensured through the content and organization of the entire teaching and ed-
ucational process and by familiarizing pupils in theory and practice with the funda-
mentals of modern production. Students in general education schools are taught and
educated through regular classes, socially useful and productive work, and various
extracurricular activities (3axon CCCP om 19 utoas 1973).

Each secondary and incomplete secondary general school was assigned
a so-called base enterprise, which provided a reference point for the
practical part of the education. Formally non-compulsory summer in-
ternships, most often carrying out on state and cooperative farms, were
also introduced for the pupils of these schools. These were not aimed
at acquiring any specific vocational skills, but at generally familiariz-
ing children and young people with manual labour. The law also sanc-
tioned the establishment of various student brigades. On this basis, the
so-called TOS, labour brigades of senior pupils (Russian: TOC, mpyodoBsie
ompAdwe. cmapuexiaccHukof) were created, under which the organization
of work and leisure camps continued. In 1974, by decree of the Council of
Ministers of the USSR, educational-production combinations were intro-
duced (Russian: yuebHo-npousBodcmBennviii kombunam) - a kind of consor-
tium of schools and enterprises, under which students in grades 8-10 re-
ceived their education at school for five days a week, and for one day
they worked in an enterprise (ITocrmanobaenue Cobema Munucmpo6 CCCP
om 23 abeycma 1974; Xyxosa, 2019). Despite the above-mentioned legal
regulations, the practice of the USSR left wide scope for various types
of abuse, and consequently transformed schools into a reservoir of man-
power ready to be used as required. The link between the school and
the enterprise, which appears in the memoir material, took very differ-
ent forms:
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Working during school hours at the local poultry farm. I went three or four times. We
cleaned manure, disposed of dead chicken and collected eggs. The most disgusting job
was hanging the chickens upside down by their legs, and the aunt in the cloth apron
cutting their throats (ITsrtos, 2019b).

And in the 10th grade we were sent to work in the factory. Free of charge, that is, for
free. We repaired old industrial boilers. These were the kind of barrels with heaters,
like a big electric kettle, containing about 100 litres. The main malfunction was usu-
ally cockroaches shorting out the relays, and the heating elements getting burnt out.
We unscrewed and replaced them (Gosh100, 2020).

Furthermore, on the basis of the researched memoir material, four dis-
tinct categories of institutionally enforced child and youth labour prac-
tised in the USSR during post-Stalin era can be distinguished. The first
category, which occupies the most space in the memoir material, are oc-
casional labours. It consisted of periodically taking schoolchildren and
students out of their classrooms to work in agriculture, most often during
the harvesting of grain, cotton, tobacco, sugar beet, potatoes and other
root vegetables. During the spring period, occasional labours may have
included the weeding of fields and the planting of forests. Depending on
the intensity of fieldwork, adult white-collar workers were also subject to
this type of mobilization (Llart, 2017: 136; Kosznosa, 2021). Young work-
ers were required to provide their own protective clothing, tools such as
buckets, shovels and knives, and usually their own provisions.

Sometime around September and October we were taken out of school and sent to
the fields from the fourth grade onwards. We spent the whole day in the field pick-
ing potatoes and carrots from the frozen, wet ground. Potatoes were easier to col-
lect, as machinery had been passing over before and the ground was more or less
unconsolidated. But we had to dig in with children’s hands and pull out the pota-
toes ourselves. The teacher would check on us to make we didn’t miss any potatoes
(Kossipes, 2019).

From about the sixth grade onwards, the school year started with the potato harvest.
We had to walk several kilometres to the field. Sometimes it would start to rain, and
when you reached the potato field your clothes would be soaked through. You had to
bring a shovel and lunch with you (zet_vorazan, 2020).

Pupils” labour was rather free, with occasional symbolic payments or ges-
tures of gratitude like a bar of chocolate or being allowed to take a sack of
potatoes home. The work of the barracked students was paid, but this is-
sue did not seem to have been explicitly regulated. Memories record both
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pleasant surprises at the size of the payout (Llaiz, 2017: 140) and a sense
of total exploitation at having to deduct the cost of meals, very often de-
scribed with undisguised disgust (ITsaros, 2019a). Within this category, a
clear regional differentiation emerges from the memoir material. In the
European and non-cotton-related Asian part of the USSR, the experience
of this type of work provokes reflection: to what extent was it an uncon-
scious exploitation and to what extent an acceptable form of education?
It is sometimes recalled with bitterness and disappointment, mainly be-
cause of the contrast with the official propaganda message, which boast-
ed exemplary legal protection for underage citizens and spectacular eco-
nomic achievements. In some cases, the memories also reflect the success
of Soviet social engineering, which shaped in the youngest children al-
ready the conviction that they should make their own contribution to the
common good:

As far as I remember we were not paid at all for our work on the potatoes, but for our
work on the beetroot we received some kopeks, say 8 roubles 52 kopeks, depending on
how many days we worked. Work in the fields was perceived as assistance to our col-
lective farm. And money was not the main thing (zet_vorazan, 2020).

In others, they show quiet resistance and discouragement:

In 1989 I entered the polytechnic and our whole class, without starting their studies,
went to the collective farm (...) We worked on potatoes. Standing on the potato har-
vester and removing stones, haulm, rotten potatoes and other rubbish from the con-
veyor belt along with the dug up potatoes went into the hopper (...). The pay was
low and the living conditions were poor, so we had a bad attitude to our work (Mon
90-e, 2020).

Where occasional labours involved students, however, it was generally
not a traumatizing experience. The time spent in the fields was part of
the general colour of youth, encompassing a stage of hardening of life at-
titudes, as well as memories of work often accompanied by mentions of
first youthful alcoholic and sexual experiences. Occasionally, criticism of
the phenomenon of casual labours is reduced to irony towards the ineffi-
ciency of the Soviet economy:

Farm labour was not a prestigious occupation because in the future agricultural
workers were to be replaced by machines. Until this happy time came, someone was
ploughing and sowing. But they were no longer strong enough to harvest the crops,
so the harvesting of the crops required the involvement of intellectual labourers (Llarz,
2017: 136).
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Meanwhile, memories from areas where cotton growing was the ba-
sis of the economy (Uzbekistan in particular) are straightforwardly dra-
matic. As it has already been proven, the roots of child, women and eld-
erly labour abuse in Uzbekistan lay in the combination of several factors:
economic incentives and disincentives, gender relations, demographics,
and state policy (Keller, 2015: 296). Despite the great modernization cam-
paign of the Khrushchev era, it was more profitable for the local agricul-
tural leadership to overuse the cheap labour of people with a low social
status than follow the central instruction concerning mechanization drive.
The “anti-mechanization” mood and the conservative patriarchal social
structure have sparked a paradox: the increase in the number of able-bod-
ied men, who occupied artificial administrative-economic positions in the
Uzbek agricultural sector while there were women, elderly and minors
pulled out of schools did slave labour in the field (Keller, 2015: 305-306).
These tendencies persisted even after the collapse of the USSR and it was
not until 2021 when child labour was almost fully eradicated in this coun-
try (‘Forced and child labour...", 2022).

Memories from the Brezhnev era reveal a huge gap between the de-
gree of the rule of law that was respected in the European part of the USSR
and that which actually operated in Soviet Central Asia and the Caucasus.
The divide between the centre and periphery finds another dimension
here: in the Uzbek provinces, children were forced to pick cotton from the
very first classes (ITsros, 2019a), while this was not common in the larg-
er cities:

When I was 12 years old, my mother was promoted along the “party line” and we
moved to the big city, which was only 20 kilometres from our town. But when I moved
there I found myself in a completely different world. Here schoolchildren were not
sent to pick cotton, and many of my classmates did not even once pick it. And work-
ers and clerks were only sent to pick cotton on weekends. 20 kilometres and another
world (Kosrnosa, 2021).

During cotton harvest, secondary school pupils and university students
were barracked for several months, the younger ones were transpor-
ted daily. For students these trips were fully compulsory, only rela-
tives of very high party officials avoided it. Added to the physical ex-
ertion was pressure and intimidation. Refusal to go on a cotton picking
trip or problems with meeting the daily norm (60 kilograms for stu-
dents) risked expulsion from the university. Among Tashkent Medical
Institute students in the 1980s, a popular saying was: “You may not be
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a doctor, but you must pick cotton” (ITaros, 2019a). The conditions of
accommodation and feeding are described as extremely degrading: one
had to bring one’s own mattress, one’s own bedding, a bathhouse was
available once a fortnight, those barracked near their place of residence
could go home once a week for a bath. Sometimes there was no ade-
quately allocated space for toilets and hygiene activities, or they were
made available in a way that was undignified. Working conditions were
extremely dangerous:

The fact is that many people had toxic hepatitis from defoliants used to treat cot-
ton crops. Butiphos, an organophosphorus compound in the same line of poisons as
the organophosphorus toxins used as chemical weapons, was used to defoliate cot-
ton. Butiphos was used to make cotton plants shed their leaves. This was needed for
machine harvesting, i.e. by combines. There were times when, despite being sprayed
with these chemicals, the leaves did not drop and the harvesters were unable to pick
the cotton and sent us off to the harvest. All the leaves were in a sticky substance -
Butiphos. We ate with the same hands because in the field it was not always pos-
sible to wash our hands. There was not always enough drinking water in the field
and thirsty students drank from ditches. So giardiasis was added to the toxic hepati-
tis (TsToB, 2019a).

There have also been cases of children dying during harvesting work. When one
such case was reported to the first secretary of the Uzbek SSR, Rashidov, he stated -
“cotton harvest is a combat, and in combat there are casualties!” (r/PikabuPolitics,
no date).

And they had a slavish nature:

And every evening everyone froze in front of the TVs, because the Uzbek national
channel showed the percentage of fulfilment of the plan for each province. And if a
province fulfilled the plan, it meant freedom and liberation (Kossosa, 2021).

Even the parents noticed the resemblance to a prison or concentration camp. Someone
came to visit their child early in the morning, just as the convoy was being lined up
to go to the field. And the parents were horrified: “There were about a hundred stu-
dents, most of them aged 17-18, and no jokes or laughter. Everyone was frowning,
with tired (from the morning) faces and silent. Like convicts!” (ILstos, 2019a).

The second category of productive activity that the Soviet state forced
on children and young people was the work and leisure camps and con-
struction brigades. It seems that this type of work commitment was the
most optional and the memories associated with it are the most positive.
The Komsomol, individual enterprises, trade unions and schools cooper-
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ated in organizing these camps. They were attended by pupils from the
older grades of incomplete secondary school and high school students,
as well as young people from Eastern Bloc countries. During Brezhnev’s
rule, participation in a work and leisure camp could replace the summer
internship. The work was most often related to the broadly defined agri-
cultural sector:

We worked in a canning factory. And actually, all the operations - from loading
fresh cucumbers into the washing tank to taking the finished 3-litre jars off the con-
veyor belt and sending them to the autoclave - were carried out by us - schoolchil-
dren in grades 6-9. In the whole plant, apart from the director and the accountants, I
saw only two adult workers: an aunt who poured brine into jars from a hose and an-
other aunt who kept count of the cassettes of jars sent to the autoclaves. That was it.
Everything else was done by the children (germanych, 2009).

By the second year we were luckier - we worked in the reclaimed fields (...). So, we,
the schoolchildren, would go out to the drained bogs and, there, collect everything
that used to lie at the bottom of these bogs - tree trunks, deadwood, large stones. We
would burn the wood on the spot (...), put the stones in a pile and then load them
into tractors, which would take them away (Mowu 90-e, 2020).

The working day was filled with about four hours, the remaining time was
devoted to recreation. The reminiscence material includes sports games,
card games, concerts, discos and the legendary evening bonfires, remem-
bered by all and with the greatest nostalgia:

There was a lot of romance, mosquitoes too, and there were a lot of songs too.
Because, every night, every evening, every night, we gathered around the fire
(dnmvxe, 2013: 143).

Camp participants were paid for their work, which, in retrospect, is re-
membered with pride and the amount of payment described with sat-
isfaction (germanych, 2009; ®wmmmosa, 2020). Accommodation and
provisions are usually assessed as inadequate: multi-person tents, accom-
modation in converted farm buildings, however, holiday rentals are cit-
ed as the most comfortable; monotonous and unpalatable food, the prep-
aration of which was often the responsibility of the campers themselves.
Restrictions on access to showers, or washrooms and the lack of privacy
are highlighted.

There were five showers closing at 3pm (work ended at 1pm) and two cold water
troughs for the 200 participants. Not everyone ate to their heart’s content, as the nutri-
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tional norm was a cold cutlet with buckwheat groats, served daily for breakfast, lunch
and dinner. Only once in a three-week stay was variety provided with two slices of
cheese (“Atrakcje w kolchozie’, 1989).

The labour itself for urban children and young people unfamiliar with the
physical exertion was difficult, but overall in the memoir layer, the diffi-
culties and organizational shortcomings are compensated for by the ex-
perience of some adventure. Interestingly, the contemporary blogosphere
does not register any political indoctrination. Moreover, research dedi-
cated to the work and leisure camps organized in the Leningrad region
during the Khrushchev’s Thaw proves even that participants were given
the opportunity to experience unfettered debates in the spirit of revising
Stalinist values:

The arguments were, in general, for those times, harsh. Because someone was saying
that he (Pavka Korchagin) was just crazy - laid down his life for who knows what.
(...) And no one shouted and said: what are you saying? Aren’t you ashamed of your-
self? No! Everyone was speaking their opinion. And, in that sense, we were kind of
brought up. But we were brought up properly. Because we were not told what to say
(dvimke, 2013: 143).*

Traces of indoctrination can be found in a critical report of the Polish
Voluntary Labour Corps in one of the Soviet work and leisure camps.
However, it seems to have been used for lack of opportunities to organize
better attractions:

The camp was supposed to be right on the Black Sea, while it was 50 km from the
kolkhoz to the sea. Instead of sea bathing, they were offered a meeting with kolkhoz
officials and a militiaman who warned of local gangs (‘ Atrakcje w kolchozie’, 1989).

Students were able to earn extra money in the framework of the construc-
tion brigades during the summer. This was an away, voluntary labour,
and possibly not always available to everyone on the spot:

* Pavel (Pavka) Korchagin - protoagonist of the novel “How the Steel Was Tempered”
by Nikolai Ostrovskii firstly published in 1932 in the magazine “Molodaia Gwardiia” and
then in 1936 in a book form. Korchagin having gained class consciousness fought on the
Bolshevik side in the civil war (1918-1920), then worked with great dedication, also social-
ly, for the embodiment of the communist ideals, and at the same time he led an ascetic life-
style, establishing the good of the Soviet homeland as the highest value for himself. For
many years he was held up as a model for Soviet youth.
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The following year, the Pioneer and Strategist decided to try their hand at construc-
tion brigade. They recruited guys who could and wanted to earn money. The Pioneer
and Strategist were looked upon with skepticism - it was obvious that they were not
suited to physical work, and they did not need money, as their parents were provid-
ing for them, but in the end they were accepted. They worked in the construction bri-
gade all summer, but at least in the autumn they were free from the harvest (Lla,
2017: 142).

At the level of the cadres managing the labour of the construction bri-
gade, a specific “grey area” could be generated: the brigade comman-
der, who, thanks to the creative accounting and “skilful” management
of the plan, could earn much more than an ordinary builder (Llar,
2017: 142). Real payouts could be reduced from the initial arrange-
ments, and there were also cases where the payout occurred only af-
ter the intervention of a high-ranking official of the state authorities
(ITaTos, 2019a).

The third, very capacious category of work in which children and
young people in the USSR were systematically involved can be described
as subbotniks and little communal works. This category would include all
street and park cleaning actions, very different jobs depending on the
needs of the environment, which were carried out during school class-
es e.g. instead of PE. In addition to cleaning, they may have included,
for example, collecting herbs for pharmacies (Ernu, 2010: 18; bakaHos,
2012: 50).

At school, such blitz-subbotniki were often organized - for example, instead of an ed-
ucationally useless PE lesson, we would clean the school, the surrounding streets, or
some other public area (Llar, 2017: 84).

Sometimes a whole class of children was sent to work on a building site, where they
stacked bricks on pallets. This was called “OFP” [general physical training - M.S-S.]
and fell under “socially useful work and physical activity”. Interestingly, while some
people got paid for this work, no one paid the children, and there were thousands of
such cases (r/PikabuPolitics, no date).

Moreover, a whole range of school services can be included in this cate-
gory, from cleaning classrooms, washing windows, cleaning and polish-
ing floors, all-day canteen duties, work in the school garden, tidying up
the school yard (snow clearing in winter) to taking part in school renova-
tions during the summer holidays, during which the children themselves
painted the rooms.
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We also had school canteen duty, for which we were taken out of the classroom for the
day to set the tables and washed the dishes afterwards. It was very educational to see
with your own eyes the piles of “food” being sent to the rubbish bin in giant bins...It
was impossible to eat those school “schnitzels” and other “kupata” [a type of Georgian
sausage - M.S-S.] The cooks simply stole the meat in bags (we saw this too) and made
up for the shortage with what they had. Usually we only ate korzhiki [a type of yeast-
free biscuit - M.S-S.] (I still adore them!) and other pastries, but we threw those cutlets
at each other (Gosh100, 2020).

Shirking these activities could have lower behaviour records or even led
to problems with promotion to the next grade.

Finally, the fourth, very popular category of work that students in
Soviet schools had to undertake was compulsory recycling under the dic-
tates of established norms, often leading to pathological behaviour:

There was also all sorts of nonsense, such as collecting waste paper, scrap metal and
glass vials - the latter of which existed in the 1960s and 1970s, when each pupil had
to find and bring to class 7-8 empty medicine vials. It often made children laugh and
pour out their parents’ medicines and take the vials back to school to meet “unit stand-
ards” (r/PikabuPolitics, no date).

The stupid norms for collecting scrap metal and waste paper - you had to make up the
norm all year round. No one cared where you got the scrap metal or who you stole it
from (KossIpes, 2019).

We used to steal tank tracks (a caterpillar component) from a neighbouring tank unit.
It weighs 15 kilograms, bring one and you're done! (Gosh100, 2020).

On the sidelines of the considerations conducted here, one can also men-
tion the phenomenon of non-systemic, individual employment of minors.
Young people under the age of 18 were employed in various places: enter-
prises, kolkhozes, and institutions. Sometimes this required special per-
mission from the local administrative authorities, sometimes it required
acquaintances and arrangements, and other times it was done without
any formalities. The lack of a unified and consistent practice in this proce-
dure gave rise to complications when calculating the duration of time one
worked before coming of age towards retirement age. This problem is al-
ready settled following the collapse of the USSR (MocksuHa, 2015: 210-
213; Cypuun, 2022; zet_vorazan, 2020; Mou 90-e, 2020).
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CONCLUSIONS

Analysis of the researched memoir material allows several conclusions
to be drawn. First of all, existing against propaganda, institutionally en-
forced child and youth labour in the post-Stalinist USSR fulfilled two com-
plementary functions: it served both economic purposes and remained
in the service of ideology. Which of these functions was more important
at any given time depended on the current needs of specific regions and
on the prevailing political-client arrangements that took shape between
the subjects of Soviet power, the party officials, and the cadres in charge.
There is no doubt that the mass integration of children and young people
into production processes entailed certain costs for the state - suffice it to
say that students sent to work as part of construction brigades were some-
times transported by planes. In addition to the organizational costs, one
must also take into account the losses resulting from inadequate work,
negligent attitude to work, lack of experience and, last but not least, phys-
ical capabilities. These needed to be taken into account even in the case of
such “simple” activities as weeding vegetables:

In the first year there was hard labor - we were engaged in weeding vegetables. I'm
afraid that then I, personally, brought the vegetables much more harm than good
(Mow 90-e, 2020).

Despite this, the institutional impact on children and young people, espe-
cially under conditions of progressive ideological erosion and the growing
resistance of Soviet society to propaganda messages, may have seemed
the last bastion of state social engineering. Inculcated from an early age,
the habits of preparation for physical labour and the fulfilment of norms
combined with elements of paramilitary training (barracks, movement in
organized columns) fit into a model of extensive economic growth from
which the Soviet authorities never dared to deviate (see: Sutela, 1991: 72;
Castells, 2004: 10-26).

The studied material also helps to illuminate a few more affairs. The
fact that the issue of Soviet child and youth labour in the post-Stalin pe-
riod remains relatively under-recognized in the scholarly literature dem-
onstrates how promising the research potential still is in the socio-cultural
history of the USSR. However, after thirty years of ideologically unfet-
tered research into broad aspects of Soviet everyday life that is inspiring
and cognitively fertile, it is becoming increasingly difficult to conduct. The
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main problem here remains the question of access to archives and the pos-
sibility of conducting research by participatory observation and with the
tools used in oral history. Access to all these sources is practically closed
in relation to Ukraine, Belarus and Russia, which are key areas for the ac-
quisition of empirical material for Soviet studies.

Moreover, the theme of Soviet child and youth labour in the post-Sta-
lin era contributes an important voice in the discussion of the memory of
the USSR as such. In this context, by the way, it appears both in memoirs
published traditionally and in the contemporary blogosphere. Most of the
authors cited above made allusions to the manifestations of post-Soviet
nostalgia and published their testimonies in counterpoint or at least with
irony towards it. It should be emphasized that these testimonies mainly
concern the post-1965 period - the relatively best-appreciated period in
the history of the USSR - and it is only when they are taken into account in
the general syntheses of this era that a multidimensional picture of it can
be constructed. The history of children and youth, understood and prac-
ticed as one of the emancipatory currents of contemporary historiogra-
phy, can bring us closer to a deeper understanding of those sides of Soviet
socio-cultural history that would remain unnoticed in research conducted
solely from the perspective of an adult subject.

Research on child and youth labour in the USSR also confirms the enor-
mous differentiation of this state: horizontally, i.e. between the various re-
publics, above all between the European and Asian-Caucasian parts, and
vertically, i.e. on the urban-rural line. It is impossible not to take them into
account in studies of centre-periphery relations and mechanisms of inter-
nal colonization in the USSR. Moreover, this research also provokes fur-
ther questions of a comparative nature: To what extent did the categories
of child labour institutionally enforced by the Soviet state indicated above
differ from the duties of children in other countries at a similar stage of
economic development? Did the situation of Soviet children sent on com-
pulsory summer internships or work and leisure camps differ significant-
ly from, for example, the situation of children engaged in work on private
farms in the People’s Republic of Poland or even as early as the 1990s?

Finally, on the sidelines of strictly historical research, one might be
tempted to reflect more broadly on whether any of the above-mentioned
forms of activity would be acceptable and desirable in today’s world.
This is not about labour, but duties stipulated by the state and school and
freed from the obsession with norms in the context of shaping an attitude
of pro-social involvement and environmental awareness.



122 Marta Studenna-Skrukwa

Marta Studenna-Skrukwa, assistant professor at the Faculty of History of the Adam
Mickiewicz University in Poznan. Research interests: history of the Soviet Union, everyday
life in the late socialist period, national and regional identities in post-Soviet area. Author
of the book: Ukrainian Donbas. Faces of Regional Identity, Poznan 2014 (in Polish: Ukrairiski
Donbas. Oblicza tozsamosci regionalney).

REFERENCES

Literature

Behrent, M. (2012), “Education, literacy, and the Russian Revolution’, International Socialist
Review, 82, https:/ /isreview.org/issue/82/education-literacy-and-russian-revolution/ .
Accessed 25 October 2023.

Castells, M. (2004) End of millennium. Malden: Blackwell Publishing.

Chernyshova, N. (2015) Soviet Consumer Culture in the Brezhnev Era. London-New York:
Routledge.

Clark Brown, E. (1973) ‘Fundamental Soviet Labor Legislation’, Industrial and Labor Relations
Review, 26(2), pp. 778-792.

Eaton, K.B. (2004) Daily Life in the Soviet Union. Westport: Greenwood Press.

Fitzpatrick, S. (1999) Everyday Stalinism: Ordinary Life in Extraordinary Times: Soviet Russia in
the 1930s. New York: Oxford University Press.

‘Forced and child labour. Uzbek cotton is free from systemic child labour and forced la-
bour’ (2022) International Labour Organization, March 1, https://www.ilo.org/glo-
bal/about-the-ilo/newsroom/news/WCMS_838396/lang--en/index.htm. Accessed
18 May 2023.

Goldman, W.Z. (1993) Women, the state and the revolution. Soviet family policy and social life,
1917-1933. Cambridge: Cambridge University Press.

Kairov, I.LA. (1963) ‘The Reorganization of General Secondary Education’, in Sha-
povalenko, S.G. (ed.) Polytechnical education in the U.S.S.R. Amsterdam: Unesco,
pp. 55-69.

Keller, S. (2015) ‘“The puzzle of manual harvest in Uzbekistan: economics, status and labour
in the Khrushchev era’, Central Asian Survey, 34(4), pp. 296-309.

Pichoja, R. (2011) Historia wladzy w Zwigzku Radzieckim 1945-1991. Gluszkowski, M. and
Zemszal, P. (transl.). Warszawa: Wydawnictwo Naukowe PWN.

Pipes, R. (1994) Russia under the Bolshevik Regime. New York: Alfred A. Knopf, Inc.

Sktadanowski, H. (2009) ‘Sowiecki system o$wiatowo-propagandowy w okresie rzadéw
Nikity Chruszczowa’, Toruriskie Studia Migdzynarodowe, 1(2), pp. 73-93.

Steinert, J.-D. (2020) Deportacja i praca przymusowa. Dzieci z Polski i ZSRS w nazistowskich
Niemczech i okupowanej Europie Wschodniej w latach 1939-1945. Markiewicz, K. (transl.).
Warszawa: Instytut Pileckiego.

Strong, A.-L. (1925) The First Time in History. Two Years of Russia’s New Life (August
1921 to December, 1923). New York: Boni and Liveright, https://www.marxists.
org/reference/archive/strong-anna-louise/1925/first_time/chl11.htm. Accessed
18 May 2023.

Sutela, P. (1991) Economic Thought and Economic Reform in the Soviet Union. Cambridge:
Cambridge University Press.



The One That Wasn't: Child and Youth Labour in the Post-Stalin Era... 123

Yagodkin, V.N. (1981) “‘How Child Labour Was Eradicated in the USSR: Integrating School
and Society’, in Population and Labour Programme. International Labour Organisation.
Working Paper, 109, International Labour Organization.

bapabura, V.A. and T'adyposa, B.M. [Barabina, I.A. and Gafurova, V.M.] (2016)
‘TlonmrexHdgeckoe obpasosaHme B obIeoopasosarenpHON mKojle CCCP Bo BTOpOn
nostosuHe 1950-x - Havane 1960-x romos’ [Polytechnic education in the USSR sec-
ondary school in the second half of the 1950s - early 1960s], Becmuux Yomypmckoeo
VYnubepcumema [Vestnik Udmurtskogo Universiteta], 26(4), pp. 129-134.

besnens, B.E. [Bezdel’, V.E.] (2021) ‘Tloymrexamdeckoe obyuenme B mkosax bCCP B 50-e
rT. XX B.” [Polytechnic education in BSSR schools in the 1950s.], Becm#ux Iloaoykoeo
Tocyoapcmbenmoeo Yrubepcumema. Cepus E [Vestnik Polotskogo Universiteta. Seriia E],
7, pp. 2-6.

benosurckmy, J1.B. [Belovinskii, L.V.] (2015) Dnyurxioneduueckuti crobaps ucmopuu cobemic-
ko1l noBcedneBroi xusnu [Encyclopaedic Dictionary of the History of Soviet Everyday
Life]. Mocksa [Moscow]: HoBoe nmreparyprHOoe obo3penme [Novoe literaturnoe
obozrenie].

bypaxmna, O.A. and Onenuuxos, [I.M. [Burakhina, O.A. and Oleinikov, D.M.] (2011)
‘CTymeHuecKre CTPOVIOTPSIIbL: MCTOKM OBVoKeHMs [Student construction brigades: the
origins of the movement], Mcmopuueckue, ghusocogpckue, nosumuueckue u ropuduveckie
HAYKU, KyAsmyposoeus u uckyccmbobedenue. Bonpocs: meopuu u npaxmuxu [Istoricheskie,
filosofskie, politicheskie i iuridicheckie nauki, kul'turologia i iskusstvovedenie. Vop-
rosy teorii i praktiki], 2 (8), part II, pp. 27-30.

Bawwi, IT. and T'ennc, A. [Vail, P. and Genis, A.] (2013) 60-e. Mup coBemckoeo uenoBe-
ka [1960s. The world of the Soviet man]. MockBa [Moscow]: M3anaresmbctBo ACT
[Publishing House AST].

Bornkosa, V1. [Volkova, 1] (2013) ‘IIkosa 1937 roma riasamMm MCTOpMKa (IO apXVBHBIM
MaTepmaraM)’ [School of 1937 through the eyes of a historian (based on archival mate-
rials)], Pas6umue auunocmu [Razvitie lichnosti], 4, pp. 206-238.

Humxke, 1.B. [Dimke, D.V.] (2013) ‘JleTHee TpymoBble ytarepst Hadana 1960-x romos Kak
aHKJTaBBl COBETCKOTO meaym3Ma’ [Summer labour camps of the early 1960s as en-
claves of Soviet idealism], Becnnux Ilepmckoeo Ynubepcumema [Vestnik Permskogo
Universiteta], 2(22), pp. 138-147.

XKyxosa, I1. [Zhukova, P.] (2019) O noasse u Bpede npububox: Kak cobemckum wikosbHUKaM
npububaru 1106086 k mpydy [On the benefits and harms of vaccinations: How Soviet
schoolchildren were inoculated with a love of labour], Ypoxu ncropumn.ru [Uroki isto-
rii.ru], https://urokiistorii.ru/school_competition/works/o-polze-i-vrede-privivok-
kak-sovetski. Accessed 15 February 2023.

Konoxosa, A.C. [Konokhova, A.] (2015) "”O0 yKpeIruteHmM CBSI3V BBICITIEV] IITKOJTBI C JKI3-
HB10” (pedopma crcTeMe! Beiciero obpasosanus CCCP B 1958 r.)” [On strengthening
the link between higher education and life (reform of the higher education system of
the USSR in 1958)], Becmnuk JIT'Y um. A.C. Iyuwkuna [Vestnik LGU im. A.S. Pushkina],
1, pp. 126-134.

Kynpsmeés, A.B. [Kudriashev, A.] (2019) ‘Tletane marepst 1960-x - mauana 1980-x rr.:
B TIOMCKax cBoOoAB! M poMaHTHUKNM [Summer camps of the 1960s and early 1980s: in
search of freedom and romance], Becmuux MITIY. Cepus “Iledazoeuxa u ncuxosoeun”
[Vestnik MGPU. Seriia ‘Pedagogika i psikhologiia’], 3(49), pp. 111-120.

Hexkpacos, B. [Nekrasov, V.] (1959) ‘MsI Toxe ydacTByeM B cemmteTke’ [We are in a seven-
-year programme too], [Tuonepckas IIpa6oa [Pionerskaia Pravda], 15(4246), p. 2.



124 Marta Studenna-Skrukwa

Panxo, P. [Ralko, R.] (2017) “HopmMaTuBHO-TIpaBOBi 3acamy HisUTBHOCTI CTYIE€HTCBKUX
OyniBepHMx 3aroHiB (1960-1970-1i pp.)’ [Regulatory and Legal Framework for
the Activities of Student Construction Brigades (1960s-1970s)], Hayxobuii Bicnuxk
MHY imeni B.O. Cyxomaunceroeo. Icmopuuni nayku [Naukovyi Visnyk MNU imeni
V.0. Sukhomlyns’koho. Istorychni nauky], 1(43), pp. 48-54.

CCCP 6 yugppax 8 1963 eody. Kpamwun cmamucmuuecxuii coopruk [The USSR in Figures
in 1963. Brief Statistical Collection] (1964) Mocksa [Moscow]: V3marenbcTBO
»Cratuctuka” [Publishing House “Statistika”].

CynerimanoBsa, P.H. [Suleimanova, R.N.] (2016) ““3amennM Harmmx oTiioB u 6paTbeB!”:
Vicrionp3oBaHme feTckoro Tpypga B HapogHoM xosgnctse CCCP B ronsl Benmkon
OreugectBenHoM BoviHer: pernonansHeIi actiekT ['We replace our fathers and broth-
ers!”: The use of child labour in the national economy of the USSR during the Great
Patriotic War: aregional aspect], Magistra Vitae: 31exmponHbLil JKYpHAA 1o UCopueckum
naykam u apxeosoeuu [Magistra Vitae: élektronnyi zhurnal po istoricheskim naukam
i arkheologii], 1, pp. 95-103.

Temrukos, B.I. and Tperssixos, VI.I. [Temnikov, V.G. and Tret'iakov, 1.D.] (2018)
‘CryneHdecKue CTpOUTe/TbHbIe OTPS/IbL: ICTOPYS U ITepcreKTuBHl [Student construc-
tion brigades: history and prospects], Msfecmus Jlabopamopuu OpeBHux mexHos02ut
[Izvestiia Laboratorii drevnikh tekhnologii], 14(3), pp. 227-238.

Normative acts

Hexper Cosera Haponasix Kommiccapos ot 29 oxtsabps 1917 O bocomuuacobuim pabouum
one [Decree of the Council of People’s Commissars of 29 October 1917 ‘On the eight-
hour working day’] (1942), in Cobpanue ysaxonenuii u pacnopsxenuil IlpaBumesrscmba
1917-1918 ee. [Collection of Government Decrees and Ordinances 1917-1918], Ne 10,
Moscow, pp. 10-13.

3axoH CCCP oT24 mexabpsa1958 rona O6 ykpensertiu c63u uikoAbl CKU3HLIO U 0 0dAbHe UM
pasBumuu cucmemst HapooHoeo obpasobanus 6 CCCP [Law of the USSR of 24 December
1958 ‘On Strengthening the Relationship between School and Life and on Further
Development of the System of National Education in the USSR’], bubmmorexa
HOpMaTUBHO-IIpaBoBbIX akToB Coro3a Coserckmx Cormanmcrndeckux PecrryGimk
[Library of Normative Legal Acts of the Union of Soviet Socialist Republics],
https://www.libussr.ru/doc_ussr/usr_5337 . htm?fbclid=IwAR3UmWm
O5nSW2snPXmemi98kUV1PRkevt6f THKhJLxBKHTL]yz5CpsPKIWk. Accessed
7 February 2023.

3axon CCCP ot 19 wrons 1973 roma O6 ymBepikdenuu ocHob 3axonodamesscmba Corosa
CCP u corwsnbix pecnybauk o HapooHom obpazobanuu [Law of the USSR of 19 July
1973 “On Approval of the Fundamentals of the Legislation of the Union of Soviet
Socialist Republics and Union Republics on Public Education’], My3en VicTopun
Poccurickux Pedopm mm. T1.A. Croneimmaa [Stolypin Museum of the History of
Russian Reforms], http:/ /museumreforms.ru/node/13899. Accessed 13 February
2023.

IToctanosnenne Cosera Munuctpos CCCP ot 23 asrycra 1974 roma OO0 opeanusayuu
MexXuiKkoAbHbIX  YuebHO-npousBodcmbentvix kombunamoB mpydoboeo 00yueHUA U npo-
peccuonanvron opuenmayuu yuawjuxca [Resolution of the Council of Ministers
of the USSR of 23 August 1974 ‘On the organisation of inter-school education-
al and production combines of labour training and vocational guidance of stu-
dents’], DrexTpoHHEIVI POH/ TPaBOBBIX ¥ HOPMAaTVBHO-TeXHWYECKMX TOKYMEHTOB



The One That Wasn't: Child and Youth Labour in the Post-Stalin Era... 125

[Electronic fund of legal and normative-technical documents], https://docs.cntd.
ru/document/765709009?fbclid=Iw AROF6PVj90QGWp2d BuDHekTphi3w5i9yjPm
d-xnG8GWwMgFKqXQ6kPEa471. Accessed 16 February 2023.

Memories

‘Atrakcje w kolchozie’ (1989) Gazeta Wyborcza, 65, August 8, p. 5.

Ernu, V. (2010) Urodzony w ZSRR. Warszawa: Claroscuro.

bakawnos, B. [Bakanov, V.] (2012), HemcmBo 50x-60x. Bocnomunanus xuebaanuna [Childhood
of the 1950s-1960s. Memories of a Kiev resident], Kues [Kiev]: Ckait Xopc [Publishing
House Skai-Khors].

Mocksuna, T. [Moskvina, T.] (2015), 2Kusue coBemckoi deByuixu [Life of a Soviet Girl],
Mocksa [Moscow]: ACT [Publishing House AST].

ITsaros, I'. [Piatov, G.] (2019a) ‘Pabeckmm Tpyn crymentos B CCCP’ [Student slave labour
in the USSR], Komcomoavckas IpaBoa [Komsomolskaia Pravda], 15 February, https://
www.kp.ru/daily/26942/3993657 /. Accessed 14 February 2023.

ITaros, I'. [Piatov, G.] (2019b) ‘Pabckuir Tpyn merert 8 CCCP’ [Child slave labour in the
USSR], Komcomoavckas Ilpabda [Komsomolskaia Pravda], March 13, https://www.
kp.ru/daily/26953.4/4005551/. Accessed 13 February 2023.

Oyommmosa, C. [Filippova, S.] (2020) ‘Kax n rae mormu 3apabortaTs mkomsHUK CCCP’
[How and where schoolchildren of the USSR could earn money], Iopoo-
ckue HoBocmu Kpacnospck [Gorodskie Novosti Krasnoiarsk], July 29, https://
gornovosti.ru/news/uzhe-istoriya/item/23e39ade-599e-4e38-ac18-5ee74d63
dc37/?fbclid=IwAR2vOwucf-Lnuy0J_E8tLE9Q09bIqRzkuMhHO0sJYk5U
KvzWUAIXIT_oXOIw. Accessed 15 February 2020.

Hart, B. [Tsai, V.] (2017) 41, tonsui nuonep CoBemckoeo Cotosa [Me, a young pioneer of the
Soviet Union]: Mocksa [Moscow]: Bpemst [Publishing House Vremia].

Blogs

germanych (2009), Hemckut mpyo 6 CCCP [Child labour in the USRR], LiveJournal, June 9,
https:/ / germanych.livejournal.com/143156.html. Accessed 15 February 2020.

Gosh100 (2020) ‘TIpo 6ecrimaraemt gerckuit Tpym B CCCP’ [On free child labour in the
USRRY], LiveJournal, April 10, https:/ / gosh100.livejournal.com/255272. html. Accessed
13 February 2023.

r/PikabuPolitics (no date), ‘Kax B CCCP asxcrtyaruposamu gerenr’ [How child labour
was exploited in the USSR], reddit, https:/ /www.reddit.com/r/PikabuPolitics /com-
ments/bs7oxg/ %D0%BA%D0%B0%D0%BA_%D0%B2_%D1%81%D1%81%D1%81%
D1%80_%D1%8D%D0%BA %D1 %81 %D0%BF%D0%BB %D1 %83 %D0%B0%D1 %82%
D0%B8%D1%80%DO0%BE %D0%B2%D0%B0%D0%BB %D0%B8_%DO0%B4 %D0%B5 %
D1%82%D0%B5%D0%B9/ ?rdt=45721. Accessed 25 October 2023.

zet_vorazan (2020) ‘DOxcrryaTarms gerckoro Tpyna B CCCP’ [Exploitation of child labour
in the USSR], LiveJournal, April 11, https://z-vorazan.livejournal.com/18369.html.
Accessed 13 February 2020.

Kosnosa, M. [Kozlova, M.] (2021) ‘O pabckom gerckoM tpyae B CCCP’ [On slave child
labour in the USSR], NewTimes.ru, September 18, https://newtimes.ru/articles/
detail /205180/. Accessed 14 February 2023.

Koseipes, O. [Kozyrev, O.] (2019) ‘O merckom Tpyme 8 CCCP, v roueMy s He JIFOOVIT OCEHB’
[On child labour in the USSR, or why I didn’t like autumn], Rosbalt.ru, September 26,
https:/ /www.rosbalt.ru/blogs/2019/09/26/1804497 html. Accessed 13 February 2023.



126 Marta Studenna-Skrukwa

Mou 90-e [My 1990s.] (2020) ‘Tlompoctkosemt Tpyn B CCCP: kak m rme paboTanm
coserckme mKombHMKKM [Teenage Labour in the USSR: How and Where Soviet
Schoolchildren Worked], Dzen.ru, December 6, https://dzen.ru/media/id/
5bf169ecb2afe600aa4elc2f/ podrostkovyi-trud-v-sssr-kak-i-gde-rabotali-sovetskie-
shkolniki-5fcca743702d845a131151f6. Accessed 13 February 2023.

Cypaun, M. [Surnin, M.] (2022) ‘Herckuit Tpyn B CCCP’” [Child labour in the USSR],
LiveJournal, January 30, 2022, https:/ /shockplus.livejournal.com/1268821.html. Ac-
cessed 16 February 2022.



