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1. Introduction?

In Polish universities, teaching vocational Engl{&8O0L) is usually done
across two semestersX20 hours) although it is sometimes limited to cohe.
Usually, the course is given at the level of MA ®)Study. It is assumed that
students have already acquired General Englishcpnty at least correspond-
ing to B1 level before enrolling for ESOL. The aghthe present discussion is
to analyze and contrast the most frequently pregtimguistic and grammatical
aspects in the range of coursebooks for teachirgpnieal English in Polish
technological universities and to assess them @pewt of the stipulations
of CLIL.

Although the syllabus for teaching grammar comptsi@nacademic teach-
ing in philological departments seems to be welhldished and methodologi-
cally elaborated (e.g. Chrzanowska-Kluczewska;ndézak-Wohlfred 2008),
linguistic descriptions of the grammar canons rexgliin technological academ-
ic teaching seem to be missing. A notable excepttthough referring to an

! Portions of this paper were presented at the riatEmal Conference GloBe 2013 (20-22
May Warsaw, Poland) and at the LXXI Congress ofighoLinguistic Society [Zjazd Polskiego
Towarzystwa gzykoznawczego] (23-24 September 2013, GnieznonBhldhe authors wish to
thank the audiences for the discussion and comments
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older generation of coursebooks, is Tay (1976) whoassessindgnglish in
Physical Scienc€1974) by J.P.B. Allen and H. G. Widdowson, poiots that
there is “fairly good coverage of the most impotrtgr@ammatical points in seven
units. In many exercises, however, the focus apgpieabe on the subject matter
rather than on grammar” (Tay 1976: 84). By way mfllustration, she gives the
example of one unit where students spend so maoehreéading the content and
trying to fit the facts together that they loseckaf the grammatical point being
studied.

Reza-Atai and Shoja (2011) offer crucial insigimt® ithe assessment of ESP
(English for special purposes) in academic instouacin Iran via a case study of
computer engineering students. It can be infenreah their work that the cours-
es in question do not use any particular coursebbakrely exclusively on real-
life materials, without any additional EFL suppoFfhe authors conclude that
such materials can be problematic for studentesinany of them do not have
an optimal general English proficiency level prir enrolling on an EAP
course. Furthermore, the authors conclude thas fia] target needs of the stu-
dents, it seems that curriculum developers andisytl designers have neither
identified nor defined them operationally in orderformulate specific objec-
tives for the corresponding program” Reza-At&@hoja (2011: 38).

General English coursebooks are usually criticafigessed for pragmatic or
communicative function they are supposed to fufidr example, Fish and Dud-
ley-Evans (1986) suggest that in contrast to a grarrbased textbook-oriented
syllabus, communication-based ones seem to lackseasual common core of
‘notions’ (in Wilkinson’s terminology, sematico-grematical categories). This
could stem from the fact that a “syllabus is byimigbn pre-determined as to the
content and sequence whereas communication issenes open-ended and
unpredictable” (Fish and Dudley-Evans 1986: 2).ilyportant study was under-
taken by O’Loughin (2012), in which the author séadthe vocabulary coverage
of the most frequent 2,000 words in a seriedleW Filecoursebooks for EFL.
The research addressed several important issgesyleether learners are pro-
vided with sufficient exposure to vocabulary thrbugading and listening com-
prehension components in those matefials.

The present case study adopts this latter perspedieing concerned with
the status of grammatical and lexis componentseahrical English course-
books, rather than with the evaluation of textboplks se. There is thus the
guestion of how ‘grammar’ is to be understood i@ pesent paper. According
to dictionary definitions, there are at least tweamings of the word ‘grammar’
(cf. Thornbury 2001: 3). In general, here we take view that grammar is

2 See also an exhaustive discussion and referencéiseo'current bilingual situation of the
speaker’ §ktualna sytuacja bilingwalna rozmoéwadp Marcinkiewicz (2013).
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a body of rules for a language, a system of pattetrich describe the formation
of a language’s sentences. However, as Thornbw91(23) suggests, apart
from being a thing, it can also be a process, soimgthat happens, and it can
manifest itself in communication. Lexis, in turis, 2ones (1995: 97) observes, is
quickly becoming a key concern for SLA studies. Hughor views the lexicon
development in two ways: “as a gradual accretiorindividual items or as
a series of thresholds linked to the ability tofpen a real-life tasts” Jones
(1995: 97). Lexicon is understood here, followingp#ger, “as a set of meaning
elements in a language which we can envisage psakar's mental dictionary,
where much of information is idiosyncratic and wegctable but which con-
tains a lot regularities as well” (Kroager 2004: Bhis distinction between the
two pivots of building SL skills (lexicon and graramy will turn out of im-
portance in the discussion to follow.

1.1. CLIL as a methodology for ESAP

As Lyster and Ballinger (2011) observe, “CBLT (camit based language
teaching) is an instructional approach in which-tinguistic curricular content
such as geography or science is taught to stutleasgh the medium of a lan-
guage that they are concurrently learning as aitiadal language” (Lyster and
Ballinger (2011: 279j.Currently, the term CLIL (Content and languagesint
grated learning) is preferred, which denotes aovative attitude to FLT, ensu-
ing from the need to reach higher language skilts ta& propagate multilingual-
ism in the era of European integration. In L2 téaghCLIL, apart from the
aforementioned CBTL, is also known Esglish across the curriculumor Bilin-
gual education.

In order to make Europe an economy based on kngeladd competitive-
ness, the European Commission has created a gandneg language instruc-
tion which aims to achieve an ambitious goal,M&. + 2, that is to say, mother
tongue plus two foreign languages. As a result;hieq curricula for foreign
languages have become a popular strategy (Swaif; 198w and Brinton
1997; Marsh and Hartiala 2001; Wilkinson 2004). tiar, CLIL has become
quite popular in Europe, in particular in secondedycation where it success
fully supports not only language communication bafso intercultural
knowledge (Jappinen, 2005).

As is evident from an evaluation report on bilingeducation in Poland re-
garding the English languag&kdport ewaluacyjny — edukacja dwzyczna
w Polsce —gzyk angielshi completed in 2008 and coordinated by Centralny

% The same reference for an overview of CBLT contexts.
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Osrodek Doskonalenia Nauczycieli (CODN) [Centre Feadher Training] with
support from the British Council Poland, CLIL segies are implemented more
and more frequently in secondary education (elinduial schools in Poland,
where selected classes are partly taught in attbogggn language).

So far, CLIL has not been widely adopted in higb@ucation in Poland, alt-
hough searching through literature on the topicfimg suggestions referring to
practical implementation of the method and, in tal, elevating English as
a medium of instruction. For example, Kruseman 80fbserves that English
is the language of science, and it should be pdrduee want to prepare our
students for international careers in a globaliwedd (Kruseman, 2003: 7).

Nevertheless, when teaching English in higher etitutathis seems to be an
ideal ground for implementing CLIL strategies. Argasther things:

i) Teaching languages becomes a means for teachitiguter problems
and students with prior knowledge of a given subjewerstand better
and acquire texts better;

i) Through interest in the topic, student motivation liearning a foreign
language has increased,

iii) Fluency becomes more important than accuracy aodsdsecome a nat-
ural part of the learning process;

iv) Language is acquired in natural situations whiah lkarown to students,
and this creates the ground for the natural grafthnguage skills;

v) Reading is a necessary skill;

vi) In laboratory groups, determined according to diler@hosen for the
main study area, students often have varying degveprior FL compe-
tence, though they have in common knowledge ofrthim subject.

Kong and Hoare (2011: 307) point out that teacluimigtent in a second lan-
guage might be insufficient to bring about langusggening (see also Mohan
and Huang 2002), hence the exact relation betwareguhge and content ¢on-
tent-based languagis of paramount importance. What is more, it icheas’
responsibility to integrate the two parts of thedlylanguage and content, so as
to bring about the learning of both (KorgHoare 2008: 254). This work at-
tempts to add to this discussion by investigatirgrhost popular and accessible
technical English textbooks from the perspectiventdgrating grammar content
with technical language stipulations. The followingsearch questions were
postulated and the subsequent discussion aimsitesgithem:

i) which grammatical canons are omitted in this typeooirsebook?

i) which canons appear the most frequently?

iii) what is the order of explaining grammatical issaed what is the differ-

ence (if any) from teaching general English?

iv) what is the importance of procedural teaching &edemphasis on cog-
nitive functions in this type of textbook?
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1.2. Materials base and the research procedure

At present the coursebooks on offer for teachingational English at an ac-
ademic level in Poland are quite varied. Apart friv@ growing market share of
books authored by Polish academics teaching vaetand technical English,
practically all established ELT publishing housesrently offer materials for
this type of instruction. The actual format of ceelooks differs significantly,
even within one publishing house. For examg@legineering workshops a se-
ries of materials, making one volume, of about 3ggs each, and is meant
mainly as additional material for classes. On theiohand, for exampl&,ech-
nical English(Technology: Oxford English for carriers. Eric. Blendining.
OUP ([2007] 2011) is a four-level series, with edbel coming with a teach-
er's book, CDs and a practice book, or the seliaeer Pathsfrom Express
Publishing comes in the format of a topical booly.(8port3, with each one
containing three smaller textbooks with graded leeédifficulty.”

After a preliminary scrutiny of several dozen item® decided to narrow
our investigation to a type of textbook which hasetatively large range in
a relatively uniform format. This criterion is sdied by one-volume books
meant as a course for at least one semester dfingaavith additional audio
material. Since the range on offer is indeed wastfurther narrowed down the
analysis to coursebooks relating to technical Bhglive assumed that this for-
mat and subject might also comprise a grammatmalponent but, necessarily,
since the course consists of only one textbook sulsook could not contain the
totality of grammatical topics usually covered ogemeral English or business
English course. Our main research question thuggadeio ask which gram-
matical topics are most frequently covered in thige of textbook, and with
what type of vocabulary are they usually connec@uhcomitantly, which as-
pects of the canonical didactics of grammar arallysomitted in one-volume
courses of technical English? The order in whiahdbithors present grammati-
cal content was also tagged as an analytical proble

The research procedure was as follows. The fiegfesinvolved singling out
particular textbooks from the pre-established aategFrom the editorial for-
mats delineated above, we chose, at random, taxésobks for teaching profes-

* For example, a series of publications by Politéchirakowska staff, e.gnglish for Envi-
ronmental Engineeringy Malgorzata Grzegozek and Iwona Stalmach.

5 We can also mention here e.gEhergy English for the Gas and Electricity InduasiPaul
Dummet, Heinle CENGAGE LEARNING)iiEngineering— authored by Charles Lloyd, James A
Frazier, iii) Technical Englisi.ongman, iv)Cambridge professional Englisibxford, v) Nexus—
Oxford (for teaching construction English languagg,Oxford English for Electrical and Me-
chanical EngineeringEric Glendinning, Normal Glendinning Oxford Unigéy Press, 1995), vii)
Oxford English for Electronic€Eric Glendeninng, John Mc Ewan, OUP 1993).
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sional English. We focused on the most prestigmudishing houses present in
the Polish ELT market, Oxford and Cambridge Publighand only on items
which appeared relatively recently with regardhe time of starting the study
(in 2007). Since both authors of this paper havenberofessionally involved
with teaching vocational English at a university tethnology, an important
criterion we set was to choose from among the iteimshave actually had di-
dactic experience of. The final choice subsumesddherms:

1) InfoTech: English for Computer Engineerid§ edition (Cambridge, au-

thor: Santiago Remacha Esteras).
2) Cambridge Professional English: Engineerinseries editor: Jeremy
Day). Author: Mark Ibbotson. 2008.

3) Oxford English for Automobile IndustnAuthor: Marie Kavanagh. 2007.

The next stage involved a detailed scrutiny ofdlgactic material contained
in the chosen samples, and manual annotation dieljrammatical and vocab-
ulary issues together with their context. The restithis stage of analysis was
a corpus of data collected in the form of thredetgbone for each textbook ana-
lyzed. For space-saving purposes, only excerptprasented in this paper as an
appendix. The first two columns contain the desicnipgiven by the author of
a given textbook, the remaining ones are as atreSwalur work with the texts.
We were thus also interested in ‘hidden’ linguistantent, i.e. the content not
stated explicitly in a coursebook syllabus but wWhappears as practice exercises
when developing a given unit topic. The databass tneated was subsequently
subjected to categorization and grouping with respe the grammatical con-
tent, and the results compared with the assump#iodscanons usually taught at
a general level of English. The following sectiodse to space limitations, only
report selected issues relating to the presenaggohimmatical component in the
three coursebooks.

2. Analysis and discussion
2.1. InfoTech: English for computer users (fourth €ition)

The topics in the InfoTech textbook (meant as aglign coursebook for
students of computer engineering) are groupedeigfiot thematic modules, each
comprising 3-5 unit8 Table 1 shows a sample of the results from tis¢ $tage
of analysis. The rubric ‘language’ contains bothgizage functions (e.d.an-
guage functions in a shop: getting and offeringphelbmparing asking the

% Didactic practice shows that during one weeklysies(2x 45 mins.), usually, the material
in two suggested units is covered.
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price, choosing the right computer for your nepdsd grammatical categories
(superlativescountable and uncountable nojing might be inferred that this
coursebook does not observe a distinction betwaegubhge functions and the
categories of grammatical description.

2.1.1. Grammatical tensesThe present perfect continuous, which is lin-
guistically presented only toward the end of tharsebook (unit 26, module 8),
already appears at the beginning of the courseliogeparate questions (e.g.
how long have you beer?). Similarly, the tenspresent perfecalready appears
in exercises in the unitive done that, anything el8eor when practising the
superlative form of adjectivesir university has bought, Discuss what you‘ve
arranged to do at the weekend, you've learnt tandthe last yeaior they have
created (revolutionary) cameia unit 6.

Equally surprising is the rift between the gramicetidescription and the
practical use of the past simple tense in the etnarsk. The official entrée into
the syllabus for the tense is only made in unitil®, towards the end of the
book. However, the tense is used practically infitgt units in the book, e.g.
exercises practising the use of relative pronoung @) usually rely on carrier
phrases in the simple pasiast might | met someone [Who] works for GM as
a software engineer; Here is the DVD [...] you lerg.Also, unit 6 contains
a set of questions in the past simpléhy did you buy that particular model?
When did you buy itetc. It should be noted that these constructiassirae
a knowledge of question and negation formation his tense, as well as
knowledge of irregular forms of the simple past.

The desinence {-ed} as such is only explained it 2. There, the author
in fact proposes a more linguistic than didactesslfication of the function of
the morpheme: “we use the -ed form in the followimgys: to make the past
simple (affirmative) of regular verbs, to make tleest participle of regular verbs
(remember that not all verbs in the past simpleiand), to make the past parti-
ciple of regular verb&to make the adjectival form of some verbs — Jayets
let you watch animat characters”.

A similar problem can be found in the ‘official’ dhctics of the future sim-
ple: an explicit description is provided in unit @®resent and future trends in
gaming, game genrgshowever, the tense functions practically in bloek start-
ing from unit 5(do you think it will be possible to). Linguistically and didacti-
cally, the tense is described again in the ladt(@®) where the formwill is con-
trasted withgoing toandwill have + past participldorms.

"We should recall here, once more, that forms efghst participle appear in the coursebook
practically from the first unit.
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2.1.2. Passive voices already used practically starting from unit @,de-
scribe procedures and classifications, 8ackets into which an external device
can be connected..is presenteddata are processed’'s are classified into X
categories X can be dividedetc. A unit later the continuous aspect appédrs:
instruction that is being executedls far as the frequency of usage of grammati-
cal forms is concerned, the passive seems to besttheture appearing most
frequently, being used in the majority of unitg.aunit 3:The instruction that is
being executedhe arithmetic logical unjtclock speed is measured in gigahgrtz
how memory is measureldnguistic descriptions, in their turn, are onlffeved
in unit 27, i.e. at the very end of the coursebadhere it is stated that “we form
the passive with the verb to be + the past pal@iai the main verb. It is often
used in technical writing to give an objective to(e 136).

Similar mismatches between the curriculum and ¢faé didactic presence of
grammatical components were observed in the catieeajerund, adjectives or
the imperative. This cursory discussion of the booktent shows that the dis-
crepancy between what is inscribed in the rubrithaggrammatical focus of the
unit and what a given unit in fact contains is guievere. The discrepancy is of
a random and unpremeditated nature in terms afdotring grammatical struc-
tures into a unit which, in fact, do not have muehdo with the official canon
about which they inform as indicated at the begigrof the booK.We can thus
risk drawing a conclusion that the coursebook hamiyn been constructed in
content-wise fashion thematically and functionally — and that grammgltic
descriptions seem to have been ‘thrown in’ at erlatage, in a quite haphazard
manner, as if stretching the didactic realityslparticularly evident in the purely
linguistic descriptions which accompany some tagpilesy are at a high level of
abstraction compared with the general profile & doursebook and seem to
have little connection with the rest of the unitof experience we must empha-
size that these descriptions tend to be quite prodtic to computer engineering
students since they require a high level of metgdistic knowledge, and in
didactic practice, teachers tend to omit them eltiogr. For empirical support let
us consider an exemplary linguistic descriptionegpimg in unit 20:

We use -ing in three ways: as a gerund acting acglgcting as subject as present par-
ticiple, compositing is combining in parts, objelcenjoy editing, after a preposition (by
making) as a complement of a verb (this courselu@gopainting) list of verbs followed
by a gerund (avoid, fancy...). Adjectives come aftertain words, (sound, become...)
can also complement the object of a sentencerfthaies them popular and useful).”

8 Here we concentrate of course only on the maindeshe textbook, i.e. explicitly the exer-
cises, and disregard longer reading comprehensids, tas it would be impossible to adapt a long
text perfectly to suit the suggested unit.
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2.1.3. Word formation and derivation On the other hand, the aspect of
vocabulary acquisition and collocation practicenseeo be thoroughly and
methodologically enforced throughout the courseb@i#tactic material relating
to collocations and word formation appears, forneple, in unit 1, unit 6 (as
adjectival suffixes {-able, -ible, -ant}, or nominsuffixes {-ure, -logy, -ment}),
unit 12 word-building e.gblog-blogger, erase-able, install/ation, solid-&at
Unit 15 deals with plural types (efgclility -lities, analysis/ analyses, formula/e,
criterion/ criteria). Unit 17 contains more collocations, eamnline friends,
upload photos, log into bank accouatd repeats the definition of a collocation
from unit 1, affixal word formation (e.ge-zine, e-cash, e-pal, cyberslacker
Unit 18 concentrates on an explanation of acronysasap, btw, LOL, ufas
a linguistic focus of the unit). In unit 24, thetlaor again proposes derivational
word formation, e.gprogram, programming, programmer, programmable

2.1.4. General issuesAs can be seen, the supremacy of lexicalizatiom ove
grammaticalization in this coursebook is impressi@empared with the acci-
dental and eclectic nature of grammatical explanati coupled with the unex-
pectedly sophisticated meta-language used to teddt, the word-formation
aspect is methodologically divided into categoréasl coordinates with the
grammatical content. Another astonishing featue tvas revealed at this stage
of analysis was the total neglect of the grammhbtispect (continuous and per-
fective): nowhere are continuous or perfect teresggained or practised. Alt-
hough the perfective aspect is cursorily discudseards the end of the text-
book, it is scarcely used anywhere in the textbodk.far as modal verb
constructions are concerned, we noticed a laclostructions conveying incer-
titude or an irrelalis mode (might, could, etchpugh phrases for practising
aIIowingé forbidding and hypothesis formations agpquite often ghouldn't,
needn’j.

2.2. Cambridge English for engineering

As far as this coursebook is concerned, lingudéscriptions or grammati-
cal explanations are practically non-existent. Nekghis linguistic vocabulary
openly presented or elaborated. Exercises do naiaicoany descriptions of

® According to Lyons, utterances where the irrealisde appears (lexically rendered e.g. by
modal verbs) tend to be non-factive, that is, tleynot commit the speaker to either the truth nor
the falsity of the proposition Lyons (1977: 795).dther words, to irrealize a proposition equals
mitigating its illocutionary force. Therefore, rearéhg the proposition in the exhortative mode
augments its illocutionary force. It could alsodmmpared to a blend of the cohortative subjunc-
tive and jussive modes.
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what particular grammar point is being practisede®it mean that grammar is
effectively non-existent as an ELF component is toursebook and that ‘any-
thing goes’? Let us take a look at the didactictenty from certain units, as re-
written in Table 2.

First of all, the authors, in contrast to the b@okviously analyzed, clearly
distinguish a rubrickills, where particular language functions are defined.(
describing explaining categorizing,etc.) from the linguistic component (lan-
guage). The grammatical description given by thbas is as follows:

Words to describe functions Verbs to describe meerd
Adverbs for adding emphasis Verbs to describenieehadvantages
Phrases for simplifying and rephrasing Common radter
Categories Properties
Phrases for describing requirements, adverbsgede
Shapes and 3D figures Words to describe machipimgses
for describing suitability, Verbs and nouns tod#se joints and fixings,
Verbs of positioning Prepositions of position,
Views on technical drawings Phrases relating &desc
Phrases relating to tolerance, lengths, Verbddscribing s stages of a design process
Verbs and adjectives for describing tecmic"\l)\/ords for describin
g faults

problems
Adjectives with prefixes for describing tech-
nical problems

Phrases for referring to issues, quantity
extent

Phrases for certainty/uncertainty

verbs for describing repair and maintenance;

Phrasings for suggesting solutions and altern
tives

Idioms for redesigning, verbs witte to de-
scribe modification,

Types of protective equipment,
emphasizing importance,
Vocabulary for permitting and regulating verbs, tpaeticiples

fliioms to describe feasibility
Types of industrial hazards

phrases fO1Eerms to describe regulations,

Common language on safety notices, language styleiiten notices

Words to describe automated systems Words toilestieasurable parameters

Words to describe fluctuations Words and phraseagproximating numbers

Words to described test types Words and phrasesdting assumptions,

Words and phrases for agreeing /disagreeing phfaseomparing results with expectations

Words for linking causes and effects %Adjectives for describing suitability and per-
ormance

Words to describe types of forces; factor critericonsiderations

words to describe degrees of difference Wordsszidbe capabilities and limits

Since there are no explicit grammar explanatiohsret is no question of
a possible mismatch between the implicit and eitplisage of particular forms
in the coursebook. The analysis below thus conatrgrmainly on the pres-
ence/absence of particular topics as well as treuency of occurrence.
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Firstly, just as in the previous coursebook, ageable feature is the empha-
sis on the lexicalization of linguistic informatiaand on word formation (e.g.
durable, durability, abrasive/ abrasion resistahc®uch attention is paid to
evaluation phrasesgpecially good, useless whejy complex adjectives for
emphasis and collocations of such, e.g. verb +gsigpn. There are no separate
exercises to cover the comparative or superlategrase of adjectives but there
are exercises on modifying vocabulary and qualifyadjectives, e.ga good
degree of, insufficiently, relatively, not at alligble, high quality watches, fair-
ly good In other words, in similar semantic realms, atsigy to develop lexical
access is preferred (lexical concatenation) rathat inoculation of the rules
(grammatical concatenation).

2.2.1. Grammatical tenses]Just as in the item previously analyzed, the sim-
ple tense is used the most often: the continuodspanfective aspects appear
only sporadically in longer audio recordings, ast jpd a larger dialogue (e.g.
We're saying steel is not hecessdrgive you spoken to the masons about this?
however, there are no separate exercises in thg @bthe book to practise
these. A similar situation obtains with the pastfeaet, which also appears only
sporadically, in dialogues in longer audio recogdinOn the one hand, we might
suppose that the authors assume that the studawmsdiready covered these
issues in previous GE instruction. But, in thistesih we make a surprising find,
by way of example the practice of determiners audliing the usage @ and
anfrom unit 1 Clearly then, the reason must be sought somewlsze e

The absence in practice pfesent/ past/ perfect (continugwnd continuous
aspect in the didactics of Technical English iSasatble, given the copious in-
clusion of the didactics of lexis, in particulahetemphasis on teaching adjec-
tives, nouns and collocations. Similar to the pyasiitem, there are also re-
strictions on which modal verbs are employed irtdieak exercises. As far as
future reference is concerned, omlill is used, and only in the realm mfedic-
tion. Al other means of referring to future events missing €.g. present con-
tinuous, going th Modal verbs appear only in reference to thegmesr future,
and more elaborate construct (détgcould have been).are non-existent. The
passive voice, as in the previous study, appeaite pequently in particular
units, but only in the present simple and simplst garms: any other tense
forms of the passive are abséht.

19We by no means claim that the fact of the popiylari the passive in scientific discourse is
our own novel discovery For example, Nelson esay. that “it is almost axiomatic that the use of
the passive is characteristic of ‘scientific’ wmigi. Crystal (1997: 385) suggests that the passive is
probably the best known grammatical feature ofléimguage of science, while Quirk et al (1985:
166) relate its use to the ‘impersonality’ and &tijvity’ of that genre. Corpus based studies have
generally supported these views (Nelson et all22@a9). On the other hand, the fact, that this
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We also note an elaborate use of adverbs, typastiai verbs, some of the
obvious lexical components of technical vocabulary a significant emphasis
on vocabulary connected with evaluation, compadand emphasis. In general,
emphasis is placed on the dynamics of learning¢hvlactually seems to parallel
the content: content-wise, there are many procedwferring to machine con-
servation, security procedures and problem-solyimgcedure, viaproblem
solving checklists

3.3. Oxford Business English: English for the autombile industry

This coursebook introduces some basic vocabuldaying to constructions
and the use of vehicles. The book consists of &ueach divided into 4 mod-
ules. Table 3 shows the results of the first stegmalysis (cf. above).

First of all, as in theengineeringtextbook, the syllabus does not contain
a rubric for ‘grammar’. The authors describe tH®ok in three main rubrics:
unit title, topic and useful language skillsAlso, in parallel with the first item
analyzeduseful languageontains both grammatical categories and purelg-fun
tional ones. And as in the case@dmbridge English for Engineeringpwhere
do the authors include, throughout the text, any desons or explanations of
the grammar structures practised, save for two miues: there are just two
grammatical points described by the authors, asidgs in the case &ngineer-
ing, they can be found in the first unit. These catiegoareadverbs of frequency
(unit 1) andthe passivéunit 2). Since this coursebook is much shorten ttie
previous two items, we opt to discuss the conténinits, rather than conduct
a thematic study.

2.3.1. Units 1-2As far as these units are concerned, the gramrhatiogent
seems to comply with the author’s linguistic dgstoon. The units operate with
only basic vocabulary (descriptions of types ofsgasporadically, a question
appears in the present perfect, but only as a fexqutessionpresent perfect
(have you thought). There is also a subjunctive constructibhwere you,but
only as one of a number of expressions used favmmatendation. The main
focus in unit 1 is on practice of the present samginse, as a means to denote
a repeated action, and this is accompanied by eafitans and enumerations of
adverbs of frequency. Unit 2 is devoted to the ipassoice, but only in the pre-
sent simple tense. It can be observed that a didaate explaining the passive
voice is the only grammatical explicit explanatiarthe coursebook (apart from

elemental finding was clearly confirmed in our dtse, might point to the fact that other less
obvious results might be justified as well.
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a list of adverbs of frequency): “We often use passive voice to describe
a process. It is formed using the verb to be aadptist participle (theform).
We use it to say who or what does the action.” Aghtire expressions used for
making telephone calls some expressions appeanskeahe present continuous,
and also some fixed expressiohsv{ll call you as soon as | know something
The simple past appears in reading comprehension.

2.3.2. Units 3—4These two subsequent units do not have an expglaih-
mar focus; similar to the two previous ones, thengnatical aspect is limited to
the present simplewith the exception of some fixed expressions. (;mdetter
writing, | am writing to yoy and gerundial expressions in part dedicated ¢go su
gesting Why don’t we.). Unit 4 is devoted to defining locations in spalcew-
ever, the ‘canonical’ form that usually appearsehier GE there i9 does not
occur, only prepositions are practised (elgp brake fluid reservoir is the rec-
tangular container on the rightJust as in the previous unit, the passive isl use
with word formation having already been introducedth separate exercises
devoted to the problem (e.gtation, rotational, to rotate

2.3.3. Unit 5: present perfectThis unit,meritumwise, concentrates qyer-
formance and technical specificatmrand it introduces thgresent perfecand
simple pastlt should be observed, however, that the scope wiiiich the tenses
appear comes nowhere close to the ‘standard’ GEhiteg dimension. For
example,present perfecpractice does not contain any adjectives, whiah ar
normally given in the didactic use of this tenseg.(get, alreadyever, just) — it
should be recalled that frequency adverbs arellisteletail forthe present sim-
plein unit 1. Moreover, no irregular forms appean fact practice of this tense
is limited to these four sentences and forms: have enhanced, introduced,
reducedand increased The didactic material is limited to just one eise,
without any explanations (we should recall thathsa@escription was provided
for the passive). The unit also contains a seatimmmaking comparisons, also
without any grammar explanation, though it doeduie a summary of declen-
sion types, but with the exclusion of irregularnfar further, lesser,etc.). The
passive form of the present is still used to giveeshsions and vehicle specifica-
tions (‘specs’).

2.3.4. The remaining units None of the remaining units features even
a cursory grammar component. Unit 6, while deseglsafety in a car-driving
context, consolidates modal verbs, which appeasggtiee in unit 1 (e.gyou
shouldn’). Grammar-wise, it operates within an area sintiéathe previously
described units. We can see single fixed expressiath going to (am going to
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talk about..) included in a section on multimodal presentatidffse next unit
also contains some isolated expressions for sraldl(e.g.Have you seen,..
someone told me the other day thatThere is also a section on word-building
(deverbal nouns), e.tp adapt/ an adaptatioriThe last unit, dedicated to future
trends, contains an aspect of prediction and eskabg future trends (e.gars
will have an autopilothere is no doubt that am certain that The reading
comprehension material contains examples of thesiatve mode, in which
a student is asked to find and reconstruct somgthin

To summarize, the authors describe their textboek baing at pre-
intermediate to intermediate level. Our analysistted grammatical contexts
points to a much lower level of proficiency: A1l/A2 fact. On the other hand,
quite a lot of language functions (esgiggestingrecommendingand situations
(telephoning are given space, in terms of particular dialogwesordings and
lists of phrases. Observations from the previousigro of the data seem to be
confirmed. There are some grammar explanationstheuauthors seem to feel
that only the present simple and the passive voieet explicit linguistic elabo-
ration. At this stage of the analysis, we cannod fa clear explanation for this
tendency: if the authors felt that grammar doeshaste to by introduced and
explained explicitly, then why did they make didaaghention of some of the
simplest issues, such as indefinite pronouns, imple past and the passive,
while at the same they sporadically introduce otirammatical constructs with-
out the slightest indication to the learner of tlggammatical importance. A pos-
sible explanation may lie in the fact that the atglperhaps are specialists more in
the content part of the curriculum (technical agpian in the language part.

Conclusion

This case study addressed one of the CLIL dilemmb&;h can be worded
after Lyster and Ballinger (2011) as “how to makéject matter content com-
prehensible to learners, whose knowledge of thgestlmatter might be only
partial, without simplifying the curricular contetd the point of shortchanging
the students” (Lyster and Ballinger 2011: 238).Téamination was conducted
as a case study of the status of grammar in teghBieglish coursebooks and
based on a dataset comprising the content of ttweesebooks intended to teach
technical Englistat an academic level. We did not aim at an evaloatif the
textbooks as such, rather they were treated asdoma source of data to offer
insights into the nature of scientist discoursee Tain questions we have tried
to answer relate to the mutual status of grammiadicd lexical component sin
ESL instruction, as well as compliance with CLIhdencies.
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All of the items researched imply something of @&fitoric’ content, which
to a large extent liaises with the main subjecttenahat students in Polish uni-
versities of technology cover during their reguidaudy courses, and all of them
were actually used as coursebooks at Politechnpj@s®a (Opole University of
Technology).InfoTechwas one of the coursebooks used with MSc students
of Computer Engineering, while selected units fr@ambridge English for
Engineeringand Oxford English for the Automobile Industwere used with
MSc students of Machine Construction Engineerind atudents enrolled in
Automation and Robotics. A large proportion of tbpics and vocabulary from
the analyzed books correspond in actuality to sasicheir study curricula, e.g.
assessing manufacturing techniques (students ohinea@ngineering). In this
respect, all the items under analysis imply leagrithrough’ language or, more
precisely, mapping their prior subject knowledgeoorelevant English corre-
spondents.

Nevertheless, the analysis reveals that there rerealms of CLIL which so
far seem to have escaped scholarly attent@@mbridge English for Engineer-
ing and Oxford English for the Automobile Industtgn be assumed to comply
more with CLIL tenets, in that they have a constdéa number of language
functions and seem to invite the learner to applyigular expressions practical-
ly through procedures. On the other hamfipTechwas evaluated rather nega-
tively as far as CLIL stipulations are concerneg¢duse grammatical explana-
tions comprise a major part of the book and thégactic explanations do not fit
the factual grammar content of the book. The grameomponent as such is
neither systemized nor broken down into graduglssteé increasing complexity.
Rather, a learner is ‘thrown in at the deep entt anfull range of grammar us-
age; and subsequent didactic and linguistic desmnp of particular grammati-
cal structures seem to have been added at a fatgr. §he remaining two books
do not pretend to explain grammar (apart from tloeeanentioned cases of the
simplest of explanations, but with no context).

Other findings concerns the actual level of indtarc As mentioned above,
in the case of the third coursebook there is a lyagein what the author claims
is the level of the book and the factual contemtthe remaining two, the gap
might not be that acute, although there seems ta bdferent problem: the
grammatical content, as has been shown (and wehezly not on descriptions
but on real occurrences of particular forms in éxercises), generally corre-
sponds to a level of A2 to lower B1. The lexicoawever, disregarding its pure-
ly technical content, seems to be much better deeel. This is clear in particu-
lar in the case ofambridge English for Engineerinm its reading and listening
comprehension texts; although these are not vanplax in terms of grammar,
they involve lexical variegation, which can tentaty establish a level of B1 to
lower B2.
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This is on a par with another observation regartiegtype of learner’s cog-
nitive engagement profiled in vocational Englisiktb@oks. In particular, we
mean here the tendency to omit or avoid gramn®rta. avoid linguistic proce-
dures (to recall, grammaticalization, in Thorburtésminology, means the pro-
cess of mapping grammar onto otherwise indetermlypabnnected words), and
instead to give priority to lexicalization: relegag communication to the level
of lexicon. To recall, lexicon is considered to sish of resources for direct and
fast access, available, so to speak, ‘on the $pdtie user. Grammatical struc-
tures, on the other hand, involve the manipulatol mental processing of
acquired algorithms.

A final conclusion which we would like to draw ag@ntradistinction to GE
teaching is the visible neglect of the grammataspect: i.e. the perfective and
the continuous, (e.g. implyingast perfect, present perfeeind continuous
tensey This omission consistently surfaced in all theealyzed datasets and is
all the more astonishing when we take into accthaitit is precisely this aspect
of English grammar that constitutes the lion sl ELF didactics and is in-
troduced already at the A2 level of instructionisTabsence, as we wish to em-
phasize, does not ensue from the absence of gracainstructures as such be-
cause, as we have shown, in spite of being comratiméty based, isolated
grammatical issues do appear in the textbook. @bethat these forms appear in
long audio recordings might suggest that the lgaihe&xpected to recognize,
which is a passive strategy, rather than producé farms. Along these lines,
‘significant absence’ refers also to all forms t@timg incertitude (might, second
and third conditionalcould have beenetc.) in contrast to the frequency of
didactics of allowance, forbiddance and advice.

As can be seen, the topic of content-language ptiops raised already by
King and Hoare (2011), and evident in current apphes within CLIL
framework, has a lot of unexplored facets. The gmesvork also opens up the
possibility of a more detailed follow-up study. $tirof all, a more detailed
combined vocabulary and grammar search could b&edemland also empiri-
cal studies by means of longitudinal investigatainthe effects of technical
English instruction on particular grammar skills.eWope, nonetheless, by
means of the present exploratory investigationdri@w attention to the rela-
tively neglected aspect of teaching adults vocati@&@nglish and to the factual
language content that textbooks on the market baadfer. We also hope to
draw attention to the possibility of the future esfis this selective approach
to the language realm might have on the natureooftional communication,
given that, in reality, the level of English of ddustarting this type of course
might not have included a through grounding inggddmmatical and functional
aspects.
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ANNEX: samples of the results from the analytical orpus

Table 1. Excerpt from thénfoTechdatabase

Module

2

5. deseribing
functions and
features

Instructions and advice

Input devices: it allows the userto
answer... describing features: it
usually features two buttons, it
operates without cables; describing
the keyboard: it moves the cursorto
thebeginning of a new line; a
numeric keypad; the mouse s also
used to....when you want to move
an image, you position....

Deseribing functions: For + gerund: this
is a device for controlling; it’s used to
control; it works by detecting; present
simple; will: do you think it willbe
possible to....

6.Describing a
camera

Superlatives, suffixes

Facts versus opinions in ads,

Procedures: the scanned image is sent to
the computer where you can...rules for
forming superlatives , advanced—> the
most advanced; suffixes (adjectival):
able, ible, ant, : word formation, noun
suffixes -yre, -logy,- ment...simple past:
when did you buy it; what improvement
would you make to it? Passive voice.

7. ergonomics,
discussing which

Instructions and advice,

Describing computer sereen, aspect
ratio, parameters, ags discharge

Procedures; how screen displays work;
passive voice, definitions of basic

own;

devices would
you most like to

display, TFT, ina plasma screen,
images are created by , make sure
your feet rest firmly, you

should...don’t put your monitorin
form of the window, you shouldn’t
it’s a good idea to...don’t stare at

features, discuss your choice of a screen,
imperative ( in negative as well, should).

the sereen

Table 2. Excerpt from th&Cambridge Professional English: Engineeridatabase

the depth.

Describing types | Verbs and adjectives for Causing failure: damage to surface, loads from expanding
of technical deseribing technical gases, to block, jam, crack, blow, clog up, leak o, to blow up
problem problems
“Assessing and Words for describing faults | Problem solving process (- observation, process of Questions in present simple, frequency
interpreting faults elimination, identify the failure, determine action) when does | adverbs, evaluation adjective (intensity —

the fault occur, what action is required? The problem only ‘major/minor, urgent) process of elimination

occurs from time to time it’s a slight problem. Temperature

gauge always goes into red. What does the waming message

say?

3 Phrases for Ate you sure the pushrod s straight? 1t looks as if, the pipe Modals and expressing certainty
certainty/uncertainty might be blocked up. the brake pads could be wom out. it

can’t be..obviously it must be
Describing the "Adjectives with prefixes Tncorect . malfunction, imbalance, tndetected, I ble. Verb prefixation, modals of suggestion, canse
causes of faults, for describing technical The breaking force on both types should be the same, toolittle | and effect: maintenance checklist, action verbs,
discussing repairs | problems, verbs for air. I doubtit’s ablockage in the exhaust system — this would | sequence of steps.
and maintenance | describing repair and cause overheating; itions: action verbs di . replace,

maintenance; tighten, drain, disconnect; maintenance checklist; a nut

worked loose, which resultedin._...
Discussing, Phrases for refering to Concemed , regarding, with regard to the capacity, regarding | Focus on specific issues, questions in present
technical issues, quantity and extent | the heat resistance, what temperature will the paint need to simple and with will to which extent —
Tequirements withstand, to what extent. the degree to which it moves can be | assessing the gradation

varied
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Table 3. Excerpt from thd&English for Automobile Industjatabase

Rejecting suggestions 1 don’t think thatwill work. That’snota good idea Present
because. .. I'm not sure about that. simple, future
simple
‘Writing an email Email phrases Thank you for your email. I'm writing to... I’m very sorry Present
that... Could you...?I’m sending you... I hope that... Let simple,
me know if... Best regards/wishes. present
continuous in
fixed
expressions
4 | Identifying objects Engine parts Clutch, crankshaft, engine, steering arm, propeller shaft, etc. | nouns
‘Word formation Description of engine Explode — explosion — explosive (gtg) Word
layout formation
Is converted/ is compressed / is rotated (verbs, nouns,
adjectives)
Passive voice
describing Describing position ... is located on the right/left-hand side of... / at the Passive,
front/rearof ... / on the opposite side of... / prepositions
describing shape above/below/next to/beside/ between of place
Square, rectangular, circular, triangular, cuboid, cylindrical,
spherical adjectives
Asking for information | Trade fair phrases I’d like more information on.../I’minterested in.../What Present

about...?/ Can I take one of these brochures?/Can you tell
me somethingabout...?

simple, modal
verbs




