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ABSTRACT: This study investigates the use of critical pedagogy in Moroccan educa-
tional settings to challenge persistent gender norms and power dynamics. The thematic
analysis of in-depth interviews with educators indicates critical pedagogy’s impact on
gender role perceptions and practices. The findings show how critical pedagogy encour-
ages critical consciousness and challenges old conventions, promoting gender equity in
the classrooms. Teachers’ viewpoints illustrate both the problems and accomplishments
of implementing critical pedagogy, emphasizing its ability to foster inclusive learning
environments. This study provides insight into critical pedagogy’s transformative impact
on instructors’ practices and students” involvement with gender dynamics in Morocco.
By explaining these educational practices, the study highlights critical pedagogy as a
catalyst for achieving social justice in Moroccan schools, emphasizing the importance
of pedagogical techniques that support equitable learning and question cultural norms.

KEYWORDS: critical pedagogy; Moroccan educational settings; gender role; cultural norms.

INTRODUCTION

ender roles and power structures are intrinsically connected to the foundation of
Moroccan culture, which is diverse and dynamic. These roles and structures are
mirrored and shaped by various cultural forces, including political movements, educa-
tional institutions, and, most importantly, the media. Media portrayals are essential in
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reflecting and reinforcing society’s standards, influencing how people perceive them-
selves and others within their social environment. In a society where traditional values
coexist with current aspirations, knowing how these influences affect cultural norms is
critical for developing inclusive societies.

Moroccan educators are at the cutting edge of societal reform despite these complica-
tions. They negotiate the rich textiles of cultural tradition while facing current classroom
issues. Armed with firsthand knowledge and sharp insights, these teachers provide dis-
tinct viewpoints on how gender roles and power dynamics are seen and maintained in
Moroccan society. The impact of these roles and structures on education, and vice versa,
remains an important field of research and knowledge (Chentoufi, Alla, & Mamdoubh,
2024).

This qualitative study applies critical pedagogy, a methodology adopted by Paulo Freire
(1987) and adapted by authors such as Henry Giroux (2020) that emphasizes critical en-
gagement with prevailing narratives to promote social justice and equity in educational
settings. It seeks to study how Moroccan educators’ perspectives of gender roles and
power dynamics are shaped by their lived experiences in Moroccos cultural, political,
and media landscape. By investigating these relationships, the study hopes to illuminate
underlying mechanisms and reveal the potential for affecting beneficial shifts in Moroc-
can society through approaches that are beneficial to students.

Moroccan society, immersed in rich cultural traditions and experiencing rapid sociopo-
litical adjustments, provides a challenging context for analyzing gender dynamics. Tra-
ditional gender roles frequently intersect with modern objectives, resulting in a complex
landscape in which educational institutions play an important role in molding societal
standards. For instance, in many societies, girls are still frequently encouraged to pursue
traditionally feminine occupations such as nursing or teaching, while boys are directed
toward more traditionally masculine disciplines such as engineering or business. Still,
schools and universities have the opportunity to challenge and reshape these gender
norms as more women pursue careers in science and technology and more men enter
caregiving professions. By investigating how educators perceive and navigate these in-
teractions, this study hopes to contribute to a better understanding of how educational
practices may build inclusive settings and combat existing inequities. In these circum-
stances, this paper is addressing the following question: How does critical pedagogy in-
fluence perceptions and practices regarding gender norms and power dynamics among
Moroccan educators in educational settings?

LITERATURE REVIEW

Cultural standards, political pressures, and media representations significantly influence
gender roles and power relations in Morocco. Scholars like Fatima Sadiqi and Moha En-
naji emphasize the crucial role of societal narratives in shaping and maintaining these



RACHID BENDRAOU & SANA SAKALE 53

norms. Sadiqi, in particular, highlights how cultural narratives act as powerful agents,
reinforcing stereotypes that affect both individual self-perception and broader societal
ideals (Ennaji & Sadiqi, 2014).

The cultural, political, and media scene in Morocco exhibits a complex interplay of tra-
dition and modernity. Sadiqgi contends that societal images are deeply rooted in cultural
standards, resulting in a dynamic interplay between old values and current aspirations.
Ennaji goes on to explain how these narratives reflect and influence other cultural narra-
tives, shaping social ideas of gender roles and orientations (Ennaji & Sadiqi, 2014).

These debates center on the cultural norms that govern Moroccan culture, which define
unique positions and standards for men and women. These norms play an important
part in gender inequality, influencing access to school, employment, and social status.
Accordingly, cultural narratives frequently reinforce these norms, maintaining inequali-
ty and shaping society’s attitudes about gender.

Culture, gender, and education (Best & Puzio, 2019) are inseparably connected, with
cultural norms determining gender roles and impacting educational access and involve-
ment (Fores, 2018). Traditional gender beliefs (Thamminaina, Kanungo, & Mohanty,
2020) frequently limit girls’ educational chances (UNICEF, 2023), creating inequality.
However, education has the potential to change these traditions by encouraging gender
equality (Unterhalter, 2023; Rosen, Peralta, & Merrill, 2019; Zufiaurre, Pellejero Goni,
& Weiner, 2010; Unterhalter, Longlands, & Peppin Vaughan, 2022) and empowerment.
Gender-sensitive curricula and female role models in education motivate and encourage
girls’ goals. Furthermore, inclusive policies and community engagement are critical for
fostering supportive educational settings. Addressing these intersections is critical for
societal progress and meeting sustainable development goals such as gender equality
and excellent education (UNICEF, 2021). Also, promoting equitable and inclusive soci-
eties requires a comprehensive approach that incorporates empathy for culture, gender
awareness (Kent, 2020; Rosen et al., 2019), and educational innovation (Corbett, 1999).

Educational institutions emerge as critical forums for confronting and combating these
dynamics (Markowska-Manista & Baranowski, 2024; Saikia & Das, 2024). Educators are
responsible for encouraging critical engagement with cultural norms among Moroccan
students, and more efforts should be made to allow individuals to interact critically with
and critique societal stereotypes by including critical thinking (Markowska-Manista &
Baranowski, 2024), media literacy, and inclusive education while fostering open debates,
creative expression, and legislative changes to contest negative narratives. In this regard,
many scholars share this perspective, emphasizing educators’ critical responsibility in
raising a generation capable of navigating and resisting gendered cultural myths.

As a significant societal influencer, the media plays an important role (Rosen et al., 2019)
in shaping views on gender roles and power dynamics. It is crucial to add that media
portrayals frequently embody and reinforce traditional gender norms, promoting prej-
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udices that impact women’s status and prospects in society. Media representations of
women in Moroccan society usually emphasize conventional roles, restricting percep-
tions of women’s skills and contributions to public life.

Critical pedagogy encourages gender equality and cultural diversity by questioning pow-
er relations and advocating for inclusive curricula incorporating multiple viewpoints. As
a result, this strategy equips students to examine societal systems and challenge practices
that perpetuate inequities critically. Critical pedagogy empowers students to recognize
and oppose unfair practices (Baranowski, 2020) by incorporating gender-inclusive in-
formation and varied cultural views into the classroom (Morrell & Duncan-Andrade,
2005). Furthermore, media, which both reflects and develops society’s beliefs (Sholle,
1994), is critical to this process; engaging with media portrayals enables students to iden-
tify and combat preconceptions (McLaren & McLaren, 1995).

Furthermore, examining media portrayals of women and minority groups promotes
critical thinking (Hooks, 1994). Educators can also use media to showcase positive in-
stances of gender equality and cultural inclusion, resulting in a fairer learning environ-
ment (Kellner & Share, 2009). This not only broadens students” educational experiences
but also educates them to be engaged, informed citizens who advocate for equitable con-
ditions in their surroundings (Freire, 1970).

Clifford Geertz (1973) and Dale E. Eickelman (1976) provide fundamental insights into
Moroccan culture and society, whereas Zakia Salime (2011) investigates the contradic-
tion between feminism and Islam in Morocco. Saba Mahmood (Johnson & Fairweather,
2017) explores the politics of piety and its impact on women’s roles, whereas Judith But-
ler (Tacium, 1993) investigates the subversion of gender identities. Suad Joseph (1996)
and Kumari Jayawardena (2016) provide perspectives on patriarchy and feminism in the
Arab and Third World, respectively. Leila Ahmed (2021) offers a historical view on wom-
en and gender in Islam, while Katie Zoglin (2009) investigates the impact of Morocco’s
family code on gender equality.

Despite these insights, there is a research gap in how Moroccan educators understand
and negotiate cultural, political, and media influences in classrooms. This study seeks
to bridge this gap by delving into the varied perspectives of Moroccan teachers, putting
light on their experiences and insights into how cultural, political, and media narratives
influence gender dynamics and power structures. Understanding these perspectives is
important for Moroccan educational procedures and regulations that promote gender
equity. Sadiki, Ennaji, and others’ work (Chentoufi et al., 2024; Mechouat, 2017; Barnett,
2024; Ouahid et al., 2023) serves as the foundation for this study, calling for holistic
measures that empower both educators and students. This study contributes to broader
efforts in Morocco to build inclusive and equitable learning settings that challenge and
modify societal norms by strengthening educators’ voices in the discourse on gender
dynamics and power structures.
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METHODOLOGY

The researchers conducted the interviews until the tenth interview when the data was
saturated. At this point, the information supplied started to duplicate itself, and no new
ideas emerged (Patton, 2002). This redundancy suggested that the fundamental themes
and patterns had been thoroughly addressed, guaranteeing that the obtained data was
comprehensive and accurately reflected different views.

The research employed In-depth interviews with ten educators as the primary research
instrument to investigate how critical pedagogy influences perceptions and practices re-
garding gender norms and power dynamics among Moroccan educators in educational
settings. Ten Moroccan teachers participated in the study, with each interview lasting
one hour of interactive discussion. To ensure the reliability and credibility of the inter-
view questions, a pilot study (Creswell & Poth, 2016) was conducted with two additional
teachers who were not part of the main sample. This piloting process was crucial for
several reasons.

Firstly, it helped to verify that the questions were clear and understandable, thus mini-
mizing the risk of misinterpretation. Secondly, it provided an opportunity to refine any

ambiguous or potentially leading questions, ensuring that the data collected would be
both valid and reliable.

Furthermore, the pilot study allowed for identifying any unexpected concerns in the
interview process, such as question flow or interview duration, which were then altered
to improve the protocol’s overall coherence and effectiveness. Feedback from pilot par-
ticipants verified that the questions were relevant thorough, covering all areas of the
research issue without generating misunderstanding or discomfort.

The pilot participants’ responses showed a high level of reliability, implying that similar
results may be expected in the main study. This previous phase ensured that the in-
terviews provided significant and accurate insights into the educators’ experiences and
viewpoints, thereby improving the validity and dependability of the research findings.
The researchers used SPSS to examine demographic questions, ensuring reliable and im-
mediate statistical analysis. SPSS was chosen because of its strong data handling capa-
bilities and wide range of statistical measurements, which allow for deep analysis and
interpretation of demographic variables. This approach assures the findings are reliable
and valid, adding to the study’s overall rigor.

The researcher used thematic analysis, as described by Braun and Clarke (2013) to an-
alyze the interview data. This process consists of six steps: familiarizing with the data,
coding significant features, collating codes into potential themes, reviewing themes, de-
fining and naming themes, and writing a comprehensive report. This organized strategy
ensured that the study was complete, transparent, and reliable, providing valuable in-
sights into the impact of critical pedagogy on gender norms and power relations among
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Moroccan educators.

Before diving into the participants’ perspectives, it is critical to present a summary of the
study’s sample demographics, which include gender, age group, and educational back-
ground, as outlined below:

. Cumulative
Frequency Percent Valid Percent Percent
Female 50,0 50,0 50,0
Valid Male 50,0 50,0 100,0
Total 10 100,0 100,0
Table 1. Gender
Frequency Percent Valid Percent | Cumulative Percent
30-40 7 70,0 70,0 70,0
Valid 40-50 3 30,0 30,0 100,0
Total 10 100,0 100,0
Table 2. Age of Participants
Cumulative
Frequency Percent Valid Percent Percent
Master’s degree 3 30,0 30,0 30,0
Valid Doctoral degree 7 70,0 70,0 100,0
Total 10 100,0 100,0

Table 3. Educational background

The interview sample is gender balanced, with 50% female and 50% male participants
(five respondents each), ensuring a range of opinions on critical pedagogy. Most of the
participants (70%) are between the ages of 30 and 40, highlighting perspectives from edu-
cators at the peak of their careers, while 30% are between the ages of 40 and 50, providing
a broader demographic viewpoint. Educational backgrounds demonstrate that 70% have
doctorates, supplementing the study with deep academic perspectives, and 30% have
master’s degrees, which provide practical insights. This equitable distribution allows for
a thorough investigation of how critical pedagogy changes views of gender norms and
power relations among Moroccan educators, capturing both theoretical depth and prac-
tical significance.
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Theme 1:

RESULTS

Potential data

Codes

Theme

Critical pedagogy empowers students to
question the status quo while also
providing an enjoyable experience for them
to express their ideas.

Challenging the status quo, safe venue for
dialogue, Student empowerment, critical
reflection.

Critical pedagogy supports students in
developing critical thinking abilities by
encouraging debates about societal issues
such as gender equality and cultural
diversity.

Thinking critically about social issues
(gender equality, cultural diversity), feelings
of compassion development, and inclusive
learning environments.

Project-based learning within sustainable
development and equality in society.

Project-based learning and sustainable
development Equity in society. Practical

Critical
pedagogy for
empowerment
and societal
engagement
with gender

implementation, and involvement in the
community.

Table 4. Critical pedagogy for empowerment and societal engagement with gender

The participants’ replies demonstrate a shared understanding of critical pedagogy as a
tool for empowering and engaging students meaningfully. In this regard, one of the par-
ticipants emphasized the importance of an inclusive and supportive learning environ-

ment in providing a safe space for students to question the status quo:

Critical pedagogy, in my opinion, allows students to challenge the existing quo
while creating a secure space to share their thoughts. (Participant 3)

Based on this, the emphasis is on improving students’ critical thinking skills through
discussions on societal issues such as gender equality and cultural diversity. Encouraging
pupils to consider diverse perspectives broadens their understanding and participation
in these issues. This method improves their analytical skills and fosters empathy and
knowledge of divergent views. As a result, pupils become more knowledgeable and en-
gaged in societal interactions. A participant shared that,

I use critical pedagogy to help students develop critical thinking skills by fostering
discussions about social concerns such as gender equality and cultural diversity.
(Participant 8)

Critical pedagogy is important in current education because it promotes conversations
on societal problems, such as equal opportunities for women and diversity of culture, al-
lowing students to effectively assess multiple points of view. Concurrently, project-based
learning may, to some extent, engage students in addressing real-world issues, such as
protecting the environment and linking academic knowledge with practical benefits.
These approaches seek to provide students with the skills and insights necessary to nav-



58 SOCIETY REGISTER 2024 / VOL. 8, NO. 4.

igate and interact meaningfully in an increasingly connected and complicated global
society:

My critical pedagogy involves project-based learning within sustainable develop-
ment and equality in society. (Participant 10)

These replies demonstrate a shift from creating an inclusive classroom environment to
implementing practical uses of critical pedagogy that address gender equality, power dy-
namics, and broader societal concerns. This process demonstrates the intricate nature of
critical pedagogy, which begins with creating a supportive environment and progresses
to engaging students in critical conversations and hands-on projects that connect their
learning to real-world societal concerns. This strategy not only encourages deeper stu-
dent engagement but also allows them to critically assess and participate in promoting
social change.

Critical pedagogy puts theoretical knowledge into practice by incorporating real-world
applications such as talks about gender equality and power systems into classroom ac-
tivities. It enables students to investigate and criticize current societal norms and injus-
tices via collaborative projects and meaningful dialogue. This comprehensive approach
provides students with the skills and confidence needed to tackle difficult social issues,
resulting in an entire generation of engaged and socially conscious citizens capable of
affecting meaningful change in the local area and beyond.

Theme 2:

Potential data Codes Theme
Gender disparities affect academic paths | Gender inequality, educational standards,
and aspirations. and cultural prejudices Cultural Norms
Boys and girls are directed toward various | Academic Separation, Gender Stereotypes, | %29 ander
academic routes, fostering prejudices. Educational prejudices Roles in

Moroccan

Teachers help to preserve gender | Educator influence, gender roles, and social | Egucation
stereotypes in educational contexts. structures

Table 5. Cultural Norms and Gender Roles in Moroccan Education

Gender inequalities in Moroccan schools influence academic paths and expectations.
These biases, firmly embedded in society’s standards, influence how teachers approach
education and students’ self-perceptions of their talents and potential employment op-
portunities. Boys and girls are frequently subjected to divergent expectations, with boys
being driven toward science and math and girls into arts and humanities. This separa-
tion reinforces gender stereotypes and restricts students’ pursuit of varied interests. Such
prejudices might impede overall educational development by limiting opportunities and
strengthening societal norms that determine educational and employment paths based
on gender. Addressing these biases is critical for developing inclusive classrooms that
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encourage equitable chances and allow all students to follow their interests freely. One of
the participants addresses the persistent influence of gender norms in Moroccan schools,
underlining their deeply rooted cultural frameworks. This context emphasizes how these
positions emerge in educational contexts:

Gender roles are highly established in our society, including the classroom. Teach-
ers may unconsciously support these patterns, limiting the potential for both boys
and girls in particular. (Participant 1)

This acknowledgment emphasizes how societal standards persist mistakenly in educa-
tional settings, maintaining gender stereotypes that might limit students’ possibilities for
learning and employment. Educators inevitably contribute to this dynamic by promoting
traditional roles and shaping students’ perspectives and opportunities based on gender.
These findings shed light on the complex interplay between Morocco’s cultural norms,
societal expectations, and educational techniques. They highlight the urgent need for
educational reforms that promote diversity, actively challenge gender stereotypes, and
allow students to follow their interests freely and equally. By addressing these concerns,
educational institutions may create more fair and supportive learning environments that
allow all students to reach their full potential, irrespective of gender.

Theme 3:
Potential data Codes Theme
Education is critical for promoting Gender equality, critical thinking, social
gender equality and challenging cultural | norms.
conventions.

Incorporating discussions about gender | Curriculum inclusiveness, thinking

equity into the curriculum fosters critical | critically, gender stereotypes. g‘:;zg‘g;ﬁ;
knowledge of stereotypes. and Social
Change

Good representations and role models in | Media power, role models, and societal
education and the media have the | perceptions.

potential to influence society’s attitudes
toward gender.

Table 6. Education for Gender Equity and Social Change

Education in Moroccan society is essential not only for academic growth but also for cre-
ating societal standards and encouraging critical thinking among students. The themes
discussed include the enormous impact of cultural norms and societal expectations on
educational methods, particularly gender roles. Discussions have focused on issues such
as inherent biases in classroom procedures and the need for inclusive educational re-
forms. Another emphasis has been on the role of critical pedagogy in fostering gender
equity, encouraging students to confront stereotypes, and advocating for social change
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in educational contexts. These themes highlight the transformative power of education
in resolving gender inequities and creating inclusive spaces for learning in Moroccan
education.

Participants overwhelmingly agree that education is essential in fostering gender equity
and allowing students to question cultural norms in Moroccan culture. One participant
emphasizes education’s fundamental role:

Education plays an essential part in advocating equality between men and women
by equipping students with skills to challenge stereotypes in society and creating a
setting where all feel valued and respected. (Participant 7)

This highlights the necessity of creating inclusive educational environments in which
empowerment and respect are universal. These themes highlight the transformative
power of education in resolving gender inequities and creating inclusive learning envi-
ronments in Moroccan schools.

Education is critical in changing society’s views and equipping people to challenge long-
held standards. Another participant believes that incorporating conversations about
gender equity into the curriculum effectively raises students’ critical understanding of
gender stereotypes and societal standards. They claim that by including these talks in
educational frameworks, educators may effectively raise a generation of critical thinkers
capable of challenging and dismantling harmful preconceptions. Participant 2 says,

Education can allow students to examine and break down gender preconceptions.
We promote critical thinking about societal norms by incorporating gender equity
into our curriculum.

Some participants emphasize education’s transformative power, highlighting the signif-
icance of both education and media in transforming society’s views regarding gender.
They underline those discussions regarding gender equity in educational settings, com-
bined with positive media representations and excellent role models, which can signifi-
cantly impact students’ beliefs and behaviors. Participant 3 says,

Education, along with positive media representations and strong role models, is
critical to changing societal attitudes toward gender.

These elements may inspire children to become advocates for change in their communi-
ties. This viewpoint highlights the enormous impact of education and media on future
generations’ views and behaviors, empowering students to be active agents in promoting
gender equality and challenging established customs. Incorporating media into educa-
tion emphasizes the necessity of holistic approaches to encouraging long-term societal
change, in which formal education and media messages play an integral part in shaping
inclusive viewpoints and behaviors among students. This comprehensive approach not
only educates but also empowers young people to question and adjust established norms,
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resulting in a more equal and accepting society broadly. Those ideas are summarized in
the following mind map:

Critical pedagogy in Moroccan education aims to
promote a more participatory and inclusive
learning environment, challenging traditional
authoritarian teaching methods.

Media plays a significant role in shaping and
reinforcing gender norms in Moroccan society,
including through representations of gender roles
and behaviors.

Gender norms in Moroccan education often
perpetuate traditional roles and expectations for
boys and girls, which can have long-term impacts
on social dynamics and opportunities for
individuals.

. ) Addressing the intersection of critical pedagogy,
Critical pedagogy, Media and Gender media influence, and gender norms is crucial for

Norms in Moroccan Education promoting equitable education outcomes and
challenging existing power structures.

Media literacy programs can help students
analyze and question gender representations in
the media, fostering a more nuanced
understanding of societal norms and
expectations.

Creating inclusive educational spaces that
challenge traditional gender roles can contribute
to greater empowerment and agency for
individuals, regardless of their gender identity.

Integrating diverse perspectives on gender
identity and expression into educational
materials can promote empathy, understanding,
and acceptance among Moroccan youth.

Figure 1. Critical pedagogy, media and Gender Norms in Moroccan Education

Source: Authors’ own elaboration

DISCUSSION

The findings of this study provide insight into the convergence of critical pedagogy, gen-
der norms, and power dynamics in Moroccan educational contexts. The study empha-
sizes how educators’ beliefs and practices are influenced by their cultural, political, and
media settings, consistent with prior literature. These findings are integrated into broad-
er theoretical frameworks, answering the study question and providing practical conse-
quences for educators, policymakers, and curriculum designers.

Critical pedagogy, which emerged with Paulo Freire and has been developed by scholars
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such as Henry Giroux, promotes critical engagement with societal narratives in order
to promote equality and social justice (Freire, 1970; Giroux, 2004). In Morocco, some
educators use this paradigm to challenge established gender norms and power dynam-
ics. The literature emphasizes the importance of cultural narratives in sustaining gender
stereotypes (Sadiki, 2014; Ennaji & Sadiqi, 2014). This study reveals that educators see
critical pedagogy as an effective technique for empowering students and encouraging
critical thinking, allowing them to examine and challenge societal norms (Morrell &
Duncan-Andrade, 2005).

The intersection of traditional beliefs and modern goals in Moroccan culture makes edu-
cators challenging. Media portrayals and school textbooks considerably impact society’s
ideas of gender roles, often reinforcing old norms (Sholle, 1994; McLaren & McLaren,
1995). Participants in this study pointed out how media representations influence stu-
dents’ self-perceptions and goals, supporting Sadiqi and Ennaji’s claims regarding the
media’s function in preserving cultural narratives. This highlights the importance of ed-
ucators critically engaging with media content in the classroom to combat these precon-
ceptions (Hooks, 1994; Kellner & Share, 2009).

The major research question investigates how critical pedagogy shapes Moroccan educa-
tors” perceptions and practices around gender norms and power dynamics. The findings
show that critical pedagogy creates a supportive climate in which students feel empow-
ered to question the existing quo and engage in meaningful discussions regarding gen-
der equality and cultural diversity. Educators reported employing project-based learning
and inclusive curricula to address societal challenges, which improved students’ critical
thinking and empathy (Participants 8 and 10). These findings are consistent with the
theoretical foundations of critical pedagogy, which advocate for the integration of varied
viewpoints in order to achieve social change (Giroux, 2004).

In addition, the study found that traditional gender norms continue to impact educa-
tional practices and student goals in Morocco. Gender biases in classroom interactions
and academic directions reduce chances for both boys and girls, perpetuating precon-
ceptions (Participant 1). This confirms previous research highlighting the impact of
cultural norms in affecting educational access and results (Thamminaina et al., 2020;
UNICEF, 2023). Addressing these biases is critical to developing inclusive educational
environments that promote gender parity and allow students to pursue their interests
without restriction.

The findings indicate that education is critical for challenging cultural norms and fos-
tering gender equity. Educators can encourage critical awareness in pupils by including
discussions on gender stereotypes and cultural norms in the curriculum (Participant
2). This strategy not only improves students’” analytical skills but also trains them to ad-
vocate for gender equality in their local areas. Education’s transformative power, paired
with positive media representations and role models, can substantially impact social at-
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titudes toward gender (Participant 3).

Educators are at the heart of advancing gender equity and societal change. They must
have the expertise and skills to effectively use critical pedagogy while creating an in-
clusive and supportive learning environment. Policymakers should support professional
development initiatives that help educators improve their skills in this area. Curriculum
designers should also include gender-inclusive content and varied cultural viewpoints to
challenge stereotypes and promote equality (Corbett, 1999; Fores, 2018).

In a nutshell, this study emphasizes the role of critical pedagogy in reforming education-
al practices and fostering gender equity in Moroccan schools. The findings highlight the
importance of a complete strategy that includes critical engagement with cultural and
media narratives, inclusive curricula, and conductive learning settings. Policymakers,
teachers, and curriculum designers must work together to develop educational frame-
works that encourage students to question cultural conventions and advocate for gender
equality. By doing so, individuals can help build inclusive and equitable societies that fit
the United Nations Sustainable Development Goals (UNICEF, 2021).

This thorough investigation gives a sophisticated understanding of how critical peda-
gogy might alter gender norms and power dynamics in Moroccan schools. This study’s
findings can inform future research and practice, ultimately contributing to larger efforts
to achieve gender equality and social justice in education.

CONCLUSION

In conclusion, this study investigated the use of critical pedagogy in Moroccan edu-
cational contexts, focusing on its impact on gender norms and power relations. While
the outcomes highlight critical pedagogy’s transformative potential for challenging old
norms and fostering equity, a number of limitations should be addressed. The study’s use
of qualitative methods and small sample size of educators may restrict generalizability.
Future studies should use larger, broader populations and mixed-method approaches
to gain a better understanding. Integrating critical pedagogy into professional develop-
ment programs and curricular frameworks is still vital. To preserve inclusive educational
approaches, it is recommended that educators, policymakers, and communities devel-
op networks of collaboration. By implementing these guidelines, Moroccan schools can
create environments where students critically engage with gender norms, contributing to
social change and advancing educational equity.

FUNDING: This research received no external funding.
CONFLICT OF INTEREST: The authors declare no conflict of interest.



64 SOCIETY REGISTER 2024 / VOL. 8, NO. 4.

REFERENCES

Baranowski, M. (2020). A Contribution to the Critique of Worthless Education: Between
Critical Pedagogy and Welfare Sociology. Globalisation, Societies and Education,
18(4), 391-405.

Barnett, C. (2024). Women’s Rights and Misperceived Gender Norms under Authoritar-
ianism. Comparative Political Studies, 57(14), 2281-2312.

Best, D. L. & Puzio, A. R. (2019). Gender and Culture. In D. Matsumoto & H. C. Hwang
(Eds.), The Handbook of Culture and Psychology (pp. 235-291). Oxford: Oxford
University Press.

Chentoufi, M. A., Alla, A. A., & Mamdouh, N. (2024). Impact of Gender Inequalities
on Education in Morocco: An Economic Analysis of Barriers and Opportunities.
International Journal of Civilizations Studies & Tolerance Sciences, 1(1), 18-27.

Clarke, V. & Braun, V. (2013). Successful Qualitative Research: A Practical Guide for Be-
ginners. London: SAGE.

Corbett, J. (1999). Inclusive Education and School Culture. International Journal of Inclu-
sive Education, 3(1), 53-61.

Creswell, J. W. & Poth, C. N. (2016). Qualitative Inquiry and Research Design: Choosing
among Five Approaches. London: SAGE.

Eickelman, D. E. (1976). Moroccan Islam: Tradition and Society in a Pilgrimage Center.
Austin: University of Texas Press.

Ennaji, M. & Sadiqi, F. (2014). Multiculturalism and Democracy in North Africa: After-
math of the Arab Spring. London & New York: Routledge.

Fores, G. A. Y. (2018). Gender Diversity and Inclusive Education Among Women School
Stakeholders in Selected Schools of Cavite: A Grounded Theory Study. KnE Social
Sciences, 3(6), 469-492.

Freire, P. (1970). Pedagogy of the Oppressed. New York: Herder and Herder.
Geertz, C. (1973). The Interpretation of Cultures. New York: Basic Books.

Hooks, B. (1994). Teaching to Transgress: Education as the Practice of Freedom. New York:
Routledge.

Johnson, J. & Fairweather, I. (2017). An Analysis of Saba Mahmood's Politics of Piety: The
Islamic Revival and the Feminist Subject. London: Taylor and Francis.

Kellner, D. & Share, J. (2009). Critical Media Education and Radical Democracy. In M.
Apple, W. Au, & L. A. Gandin (Eds.), The Routledge international handbook of crit-
ical education (pp. 281-295). London: Routledge.

Kent, M. (2020). Marking Gender Studies: The (Radical) Value of Creative-Critical As-



RACHID BENDRAOU & SANA SAKALE 65

sessment. Higher Education Pedagogies, 5(1), 61-89.

Markowska-Manista, U. & Baranowski, M. (2024). Diversity and Multiplicity in Uncer-
tain Times: The Category of “Difficult Knowledge” in the Sensitive Contexts of Ed-
ucation and Social Research. Przeglad Krytyczny, 6(1), 7-12.

McLaren, P. & McLaren, P. (1995). Rethinking Media Literacy: A Critical Pedagogy of Rep-
resentation. New York: Lang.

Mechouat, K. (2017). Approaching and Implementing Civic Education Pedagogies and
Engagement Values in the Moroccan Classrooms: Gender-Based Perspectives. Eu-
ropean Scientific Journal, 13(7), 259-76.

Morrell, E. & Duncan-Andrade, J. (2005). Popular Culture and Critical Media Pedagogy
in Secondary Literacy Classrooms. International Journal of Learning, 12(9), 273-
280.

Ouahid, H., Mansouri, A., Sebbani, M., Nouari, N., Ezzahra Khachay, E, Cherkaoui, M.,
Amine, M., & Adarmouch, L. (2023). Gender Norms and Access to Sexual and
Reproductive Health Services among Women in the Marrakech-Safi Region of Mo-
rocco: A Qualitative Study. BMC Pregnancy and Childbirth, 23(1), 407.

Patton, M. Q. (2002). Qualitative Research ¢ Evaluation Methods. London: SAGE.

Rosen, N. L., Peralta, R. L, & Merrill, M. (2019). Learning about sexual minorities in
school and at home: How critical pedagogy can challenge heterosexism. Cogent
Education, 6(1), 1633104.

Saikia, M., & Das, P. (2024). Economic, Infrastructural and Psychological Challenges
Faced by the Students of Assam: A Study during COVID-19 Pandemic. Society
Register, 8(1), 43-58.

Sholle, D. (1994). The Theory of Critical Media Pedagogy. Journal of Communication
Inquiry, 18(2), 8-29.

Tacium, D. (1993). Judith Butler, Gender Trouble: Feminism and the Subversion of Iden-
tity. Surfaces, 3, 1-3.

Thamminaina, A., Kanungo, P,, & Mohanty, S. (2020). Barriers, Opportunities, and En-
ablers to Educate Girls from Particularly Vulnerable Tribal Groups (PVTGs): A
Systematic Review of Literature. Children and Youth Services Review, 118, 105350.

UNICEEF (2021). The State of the Global Education Crisis: A Path to Recovery: A Joint UN-
ESCO, UNICEF and WORLD BANK Report. Paris: UNESCO.

UNICEEF (2023). Gender Equality: Global Annual Results Report 2022.

Unterhalter, E. (2023). An Answer to Everything? Four Framings of Girls’ Schooling and
Gender Equality in Education. Comparative Education, 59(2), 145-68.

Unterhalter, E., Longlands, H., & Vaughan, R P. (2022). Gender and Intersecting In-



66 SOCIETY REGISTER 2024 / VOL. 8, NO. 4.

equalities in Education: Reflections on a Framework for Measurement. Journal of
Human Development and Capabilities, 23(4), 509-538.

Zufiaurre, B., Goni, L P., & Weiner, G. (2010). Gender Equality and Education in Spain:
Ideology and Governance. Education Inquiry, 1(4), 399-414.

BIOGRAPHICAL NOTE

Rachid Bendraou is a teacher of English, CELTA and TESOL holder, PhD candidate, Department of
English Studies, Faculty of Languages, Letters and Arts, Ibn Tofail University, Kenitra, Morocco. His
research interests include Content and Language Integrated Learning (CLIL), corpus linguistics, teacher
professional development, applied linguistics, gender equality, sociology and English curriculum devel-
opment.

Sana Sakale is a Doctor of Education and professor (Associate) at the Department of English Studies,
Faculty of Languages, Letters, and Arts, Ibn Tofail University, Kenitra, Morocco. Her research interests
include translation studies, foreign language learning, applied linguistics, teaching English as a foreign
language, and language learning strategies.

OPEN ACCESS: This article is distributed under the terms of the Creative Commons Attribution
Non-commercial License (CC BY-NC 4.0) which permits any non-commercial use, and reproduction in
any medium, provided the original author(s) and source are credited.

JOURNAL'S NOTE: Society Register stands neutral with regard to jurisdictional claims in published
figures, maps, pictures and institutional affiliations.

ARTICLE HISTORY: Received 2024-07-14 / Accepted 2024-12-28



